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CHAPTER I

THE PRACTICUM AND GENERAL INFORMATION'

INTRODUCTION

Needs assessment surveys of the teachers in Early Childhood,

Education in the Sacramento City Unified School District have

indicated that increasing numbers of children are enrolling in

schools without having developed basic motor skills. Teachers

report that some children run awkwardly, some are unable to skip,

some cannot tell left from right. Most teachers indicate that

these problems must be remediated before more complex academic

tasks.are introduced. Reading., writing, and listening to

directions are complex skills which require a high level of body

awareness and the integration of several functions.

The California State Department of Education project planners

recogniie the importance of the development.of gross motor skills

' and have required that such a program be apart of one of the

components of California's Early Childhood Education Pr9gram.1

1California State Department of Education, Comprehensive School

Level Plan,A-l27 ES, p. iv.
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Parents of kindergarten- primary children in the Sacramento

City Unified School District Were asked to identify and prioritize

goals they felt the school district Should adopt for the Early 't

Childhood Education Program. The vast majority identified "a

good self-image" as the number one goal. Directly behind this

came achievement and interest in.reading and math.

As staff mObers and parents in the writer's school worked

together to develop a plan for the Early Childhood Education

Program the discussion led to the relationship between a good

self-image, gross motor skills, and academic achievement. The

group was in agreement that a gross motor program for children

in kindergarten through the primary grades was needed and that

it should minimize competition and failure and emphasize indivi-

dualization to ensure success and bring as many children as

possible to an identified skill level.

THE PRACTICUM

Statement of the practicum. There is a Trowing amount of

research concerned with the development of the human gersonaJity

which makes it quite evident that what the child thinks of

himself as a person are.the factors, which, to a large extent,

,control his learning. How-does a child arrive at feeling himself

-,-
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adequate or,inadequate? His self-concept comes from the

totality of his experiences and hOW he performs in all situations.

Development in the'use of his Jody, in the use of objects, and

- in the manipulation of space as well as, skill in contrqlling

the amount of energy he expends to achieve his goal can help

to provide a chilewith a positive self-image.

The writer's school is, one of six pilot Early Childhood

Education Schools'in the district, The district is moving

toward implementing the Early Childhood Education Program in

all elementary schools.' Gross motor skills development is one

required component of Early Childhood Education Programs. The

purpose of this practicum Will be to develop a tranipbriable

gross motor skills program which eauld,be implementeein any

school by the regular school staff and which would serve to

fulfill this requirement of a school's Early Childhood Education

Program._

Purpose of the practicum. The purpose of this practiCum

will be to develop, implement and evaluate a transportable gross

motor skills program'for-children in the kindergarten-primary

grades. Included in the'program w41 be diagnostic inventories,

individual pupil profile forms, and class record sheets.

.1 0
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Prescriptive task cards which can be used meet specific

individual needs or used with groups for instruction in

seqUential skill development will also be provided. All aspects

of the program will be designed for use by teachers, aides, and

volunteers. Workshops will be held to introduce participants

to the use of all components of the program. Additional work-

shops will prOvidetime-and materials for construction of

inexpensive basic equipment to be used in implementing the

program at the school site.

Delimitations of the practicum. This practicum will be

carried out in the Sacramento City Unified School District in

Sacramento, California.' The development of the transportable

program will be accomplished by the writer and her staff A

the O.W. Erlewine Elementary School from February 1974 through

February 1975.

Importance.of the practicum,' During the past decade there

has been a great deal of emphasis placed upon the individualiza-

tion of instruction in education. Numerous programs are currently

available which offer an individualized approach to reading,

math, science, and other academic areas.

11



In recent years there has also been increased interest ih
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the development of gross motor'skiills programs in elementary

schools, with emphasis upon providing for individual differences.

The thrust is toward a physical education program based upon

emphasizing the physical development of young children.

The California State Department of Education mobilized.a
-)

Monitor and Review Team which evaluated all schools in the state

which had been granted funds for Early Childhood Education. As

part of this project, theipilot schools in the Sacramento City

School system were evaluated regarding the implementation of

the new California concept of Early Childhood Education in the

Spring of 1974. As a result of the team's observations and

discussions with staff members and parents about the needs of

-

children in the schools, one of the recommendations the team

has made in this district regards the need for a structured

gross motor skills development program for children in the

kindergarten-primary grades.

The transportable gross motor skills program-to be developed

'during this practicum is an attempt to meet this need.

12
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. PRACTrCUM OBJECTIVES,

The objectives of this practicum are to:

I. Develop a transportable gross motor skills program

for kindergarten-primary childten to include the

following. components:

A. Program materials. These will include

C.

screening instruments, task cards to meet

needs'of individual pupils, pupil profiles,

and class record sheets:

Inservice. Teachers throughout the geographic

area will be gi lothe oppottunfty.to "receive

inserviCe un is forSalary credit for attendance

of classes taught by the writet and her staff.

iSucb classes will offer orientation to the

program, utilization. of the materials; and

help in establishing procedures for setting'.

up a program in the parttcip t s school.

Parent training.
4

Workshops ill be held for

the training of volunteers and Miles to help

teachers in implementation and evaluation of

the program.

13

6



i-

(
II. Demonstrat the extent to which children

participat'ng.in the Fall 1974 program at

O.W. Erlewtne School show growth in gross

motor skills, as determined by pre and

post tests.

'-III. Survey teachers, aides and volunteers to

4
determine_tlieir reactions to the training

workshops and the degree to which itlorkshops

hwie prepared them to implement the program.

IV, Request the California State Department of

_,Education Monitor and Review Team to' evaluate
s,

the program in terms of their previous

recommendations.

V. Determine the extent'of implementation f the

program in the Sacramento, City Schools a of

%....

February 15, 1975.

OVERVIEW OF THE PRACTICUM

Chapter I has defined the nature of the practicum, its

importance, and the objectives,to be met.,

,
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Chapter II provides a review of the literature related to

physical education. The movement toward the development of

gros motor skills, the importance of individualization, and

kearti s relating gross motor skills development to the building

of a positive self-image and to more abstract learning will be

discussed.

4 Chapte III lains the sequential development of the

practicum.

p

Chapter IV deals with thg evaluation of the practicum

results including pre and post testing of children, the extent

of implementatioq of the program, and survey results of parents

and teachers who participated.

Chapter V summarizes the findings of the practicum and

provides recommendations for further study.

8



CHAPTER II 4'

REVIEW OF THE LITERATURE

Much has been written about the concept of physical education

in the elementary schools. In more recent years some educators

have been concerned about the need for the physical education

program for young children to be structured around the develop-

ment of gross motor skills as related to growth and development

concepts. The Early Childhood Education Program in California

required that gross motor skills development be included in a

school program. From a review of the literature, a summary of

the history and pertinent findings related to gross motor skills

development and its importance to:academiq learning and the

building of a positive self-image will be given here.

HISTORICAL DEVELOPMENT OF
PHYSICAL EDUCATION

Historically, physical education generally signifies a broad

program of activities which might include team sports, individual

sports, aquatics, dance gymnastics, intramural, and interscholastic

Sports. Bookwalter and Vander Zswaag have pointed out that the

term, as we understand it, has,certain limitations in time and

space. J

16
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First, physical education, as we knoW.it,
largdly hkd its origin in the United States.
Second, although the name "physical education"
appears in the literature before 1900, physical
education is by. and large a twentieth century
'phenomenon,2

The twentieth century has been a period in which tremendous

sociologi 'cal changes have ()furred, due primarily to technological

and economic advancement with increased urbanization. The philo-

sophy of education has broadened considerably during this period.

. In the area of physical education the changes since 1900

have been many and varied. Men such as Thomas Wood, Clark

Hetherington, and Luther Halsey Gulick formed the conceptual

framework upon which the "new physical'education" would be built.

The early Twentieth Century programs of physical education were

still dominated by formal gymnastics. They were being challenged,

however, by an emerging concept of physical education-known as the

."new physical education," or "natural program" which was in. the

process of formation largely through the effortf-three leaders.

in the movement. A historical account of Amefican Physical

Education indicates that Dr. Thomas D. Wood, Clark Hethe,)rington,

2Bookwalter, Karl and Harold VanderLZswaag, Foundation and
Principles of Physical Education, Philadelphia: W.B. Saunders
Company, 1969, p. 44.

-17



211. . and Dr. Luther Halsey Gulick broke with the tradition of formal

gymnastics'and 4 . . . gave shape and'content to a distinctively'

Twentieth Century prograth of physical education which centers

upon the physfcal as an avenue for promoting education.ina

day B. Nash and Jesse Feirinp Williams4 from1920-1940 worked

toward getting physical 'education accepted as a justifiable aspect

' .- of total education: Health education, dance education,. athletics

'

and recreation began to fuse with physical education and one pro-,

fession'developed, known as physical education. The profession

has grown ,considerably in concept to include spOrt sociology,-sport

psychology, exercise physiology, kinesiology, and motor learning.

That physical.education is viewed as an integral part of a

child's education is apparent in that it is a requirement of

schools. 'The state of California requires that a minimum of one

hundi.edminutbs.per week instruction in physi=cal education be

,provided,to all children enrolled in grades one through six.5

3Weston", Arthur, The 'Making of'Amerioan Physical Education,
New York: Meredith Publishing Company, 1962, p. 51. ti

4Siedentop-, Daryl, Physical Education Introductory Analysis,
Dubuque, Iowa: William C. Brown Company, 1972, p. 25-32.

5The Edixation 'Code for the State of California, Coursbs of Study,
Sacrimento, California: Code Section 8551, Article .2, Section g.

p. 590; and Minimum Instruction Elementary School Districts
Section .8572.5, p. 593.

4
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RECENT,THRUSTS IN paYSICALEDUCATON

Sinte the 1950's mantimportant developments hav' occurred

in physicil,education. Recent literature indicates that gross,

"motor development programs that encompass a variety of perceptual

motor activities can serWto help overcome some classroom readi-
c

ness deficiencies. There is a strongsindication based on 'subjective

inforination from the Institute for Sensor9 Motor Dlielopment in

California State University at Long Beach that the confidence
-

achieved on the playing field does much to alleviate fear,and

frustration in the ciassroom.8

La Porte7 relates that the'ultimate aim of physical education

may well be to so, develop and educate the individual through the-
,

medium of wholesome and interesting physical activities that he

will realize his maximum physical and mental capacities, and will_

learn to use his powers intelligently and cooperatively as -,_a good

citizen-even under severe emotional stress. Bookwalter8 states

6Arnheim, Daniel D.,and Robert A..Pestolesi, Developing Motor
Behavior tn. Children, St. Louis: The C.V. Masbi Company, 1973, p. 4.

.

7La Parte, W.R., The Physical Education Curricalum, Ed. 6,
Los Angeles, California: College Book Store, 1955, p. 7.

8Bookwalter, op. cit., p. 7.

19-
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that an aim of physical education is the optimum development,

integration,,andadjustment.physically, mentally,'and.sbcially'

of the individual through guided instruction and participation .

in selected total body sports and gymnastic activities conduOted

acco rding to social and hygienic standards. Accorieng to Arnheim

'and Pestolesi,9 the aim of physical education is to facilitate

the optfmum growth and development of each individual through

4

sequential, guided instruction and participation in'sports and

games, rhythms, and individual activities presented in.a balanced

manner leading toward the fulfillment of those physicl,,emotional,

and social nee ds evident in today's society.

(

Some authors, view physical education as having a- dual role.,

It seeks to promote well-being and to.enHch the life of the

developing child through a program of .physidaltactivities. It .

looks forward, also to the future realization of a well-rounded,

healthy.individual, adequately equipped to Participate in leisure

time activities. Fraserl° believes that to,counteract the increased

tendency in our culture to spend much time on yaisive entertainment,

-
/Arnheim,

/

10.

"Fraser,-Ellen D., The Child and Physical Education, Inglewood
Cliffs, New Jersey: Prentice-Hall, 1956, p. 5.

20
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it isiMperative that children learn many and variea)physi.9

_Skills 1nclUdin04ynathIcs creative movement.

THE DOMAN7DELACATO METHOD

r

14

Nme current approaches*to physical education other than

physical fitness have been-developed at the
,
Insti-tute'for the

Achievement, Human Potential located in Philadelphia. The

names associated with.one of these programs are Robert Doman,
C

a specialist in physical medicine; Carl Delacato, an educator

who has specialized in reading programs; Glenn Doman; a physical

ther4ist; and Dr. Eugene Spitz, a specialist in pediatric neuro-

.surgery. The theory and method promoted by this-group-is know

as the Doman-Delacato Method."

. The basic supposition of the Doman-Delacato Method i

intellectual functionlo can be improved by adherence to-a pllo-
4,

egression of activities which purportedly increases the neurological.

Organization ofthe*Ohild: In this Way, severely traumatized
t,

ohildren,-such as brain injured, supposedly retarded, and those

,with minimal brain dysfunction, can be helped to achieve higher
7--

states of intellectual ability.11

11Siedentop; op. cit., p. 128.
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. Under the Doman-pelacato Method a child is tested extensively

and, based upon the results of this-test.; a,thordugh'diagnosis is-

1

made. The parents of the child are involved in that they'are given

a 'series of tasks which they must see that their child performs

Consistently at hoffle. The individual needs of the child are met

through 'a special individual program designed specifically for

him. Each program consists of several'or all of the following

activities:

(1) Cross pattern creeping: left-leg-and right arm
move forward simultaheously as the head and neck
turn slightly toward the right pr forward hand.
At the next step, the left hand and right'leg
move forward, as the head and neck turn toward
the left hand. With traumatized children, five
adults are usually needed to manually manipulate
the child through:the patterning. With normal
children, instruction as to correct form 4s
usually sufficient to allow hundreds of children

1 to crawl around a gymnasium floor.

Crois pattern walking: rhythmical walking in

bare or stockinged feet. As each foot moves
forward, the child points to its toes with::the

-60poside hand: While pointing, the head and
body, turn toward the forward foot and the eyes
focus on the forward hand.

Visual pursuit: horizontal and vertical
tracking of a pencil held in child's,hand
from twelve to twenty-four inches in.front
of his .face.

22
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Sidedness training: complete vertical hemispheric
dominance is developed through arranging the
child's environment so he is forced to become
laterally-dominant, i.e., right-eyed, right-
handed, right- footed (or-left=eyed, left-hande
left-footed). This is emphasized in writing,
reading, eating, throwing, kidking, and.all
other activities.

Removal of music.: removed temporarily from
the child's environment because tonality is
a function of the non-dominant hemisphere of
the cortex.

Red-green reading: .Transparent green paper,

covers materials to be read and transparent
red paper covers the non-dominant eye, causing
the child, without his being aware of it, to
use his dominant eye for read*.

Red-red writing: using transparent red paper,
and a red pencill for writing, forces use of
dominant eye. 14

16

This group has attracted a great-deal of publicity in'popular -

media over the past few years. Magazines and news articles have

included: "The Boy:Who Would Not Die," Look, July 14, 1962;

"Hope For Brain Injured Childr ," Reader's Digest, April:1967.

"Training YOur Baby to Be.a ius," McCalls, Marc 0 1970; and

"Unlocking the Secrets of the Brain," The Chicago Prest' Tribune,

September 13 and September 27, 1964.. Educators in the area of

lhelacato, Carl, Treatment' of Speech and Reading Problems,
Springfield, Illinois: Charles Thomas Company, 1963, pp. 126-131.

ry
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physical education haft becomeyinterested,in the Doman-Delacato

Method because many of the remedial tasks suggested for use are

gross motor activities which could bvindluded in programs of

physical education at the elementary school level.

Many of the activities used in the Doman=Delacato Method

can be implbmented in most elementary school programs by regular

stStf members with very little training required. The school

program can provide the opportunity for children to develop

skills in activities emphasized by Doman-Delacato such as

crawling, creeping, and walking as well as the higher skills qf

kicking, catching and throwing, which are used in many leisure

time activities throughout life.

MOTOR SKILLS AND PERCEPTION

Experts in psychology, psychiatry, child development, and

physical education have attributed some,significance,to the role

that early motor expriences play.in how a child_Rerceives his

physical and social world. Siedento03 leports that Arthur

Steinhaus has suggested that much of our knowledge of the world
-

10IW

13Siedentop; Daryl, Physical Education Introductory Analysis,
Dubuque, Iowa: William t. Brown Company, 1972, p, 134.

24
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comes-through our muscle sense; i.e., unless we bad held an--

orange or thrown a ball, we would merely see a circle instead of

a sphere when we look at the moon. Jean Piaget,14 the eminent

Swiss scholar, believes that concepts of force have their origins

in childhood when heavy objects are manipulated or'immovable ,

objects are pushed against. Psychiatilsts believe that an indi-

vidual's ability to trust others is determined, at least in part,

- 'by his ability to trust the movements of his own body. Reading

specialists suggest that some problem learners need certain types

of motor activity in order to develop their perceptual readiness

to read. Optometrists now regardcertain childhood vision problems

as problems in motor coordination, and it is not at all uncommon

to have balance beam and jump rope activities prescribed fbr visual

problems.

THE WORK *OF NEWELL KEPHART

Newell Kephart15 in his book, The Slow Learner in the Classroom, '1

gives one of the most thorough explanations of the importance of

--4 14Piaget, Jean, and B. Inhelder, The:Child's Conception of Space,
London: Raulledge and Kezan Paul., 11956,'p. 74.

15Kephart, Newell, The Slow Learner in the Classroom, Columbus:
Charles C. Merrill Books Inc' 1960, p. 77.
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early motor experiences. His main concern is the development of

readiness skills that prepare children to perform in the academic

areas. He points out that slow Mrning children 9ften.have had

learning interference before they reach school age and that motor

and perceptual generalizations must be developed " . . . since

they are assumed:in the move complex generallzations'of the (

concept level." Siedentop introduces this concept by stating:

. . . our own bodies are the point of
reference from which we organize and
'interpret sensory information (tactile,
kinesthetic, visual; etc.). Since there
are no directions in external space, the
body becomes the point of origin for all
spatial relationships, even those among
objects outside the body.l6

'Two examples of this concept might be: 1) An'elementary school-

child can look at several other .clii- :es,sitting on the other

side of a room and be able to determine thatMary is sitting to

. the left oJohnny, and (2) the skill of moving along.a crowded
v. .

school corridor without bumping into others illistrates howthe

),

body becomes the point of origin for all 'spatial relationships.

0 These exampres are tasks that are dependni.upon perceived

relationships among stationary and moving obSects. The ability

16Siedentop, op. cit., p. 135.



r

1.1

20

to handle these takt is the result of 'a series of developmental

tasks which are learned through motor experiences. Most children

are able to progress through these developmental steps in their

own environment; -however,'some children do not progress as rapidly

as others. Often serious behavior and learning problems develop

in such children by the time they are in the early elementary'

grades. 'Kephart17 calls the basic developmental step from which

these skills develop, laterality.

Laterality is the integAl awareness of the-two sides of the

body and their difference. It is learned through experimentation

with the movement of the two'halves of the body. The spatial

direction "right" and the visual recognition of "right" grow out

of this internal awareness of the sides of the body.

When the child has developed laterality, he then begins to

project the.directional concepts he has learned into space. This
,

is known as directionality. Spatialdirectfons and relationships

develop first fn relation to the child himself. Later they

develop as relationships between objects -- subjective space and

objective space. A child is able 'first to locate two objects

. 17Kepharti op. cit.; p. 42.

1
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independently, each in relationship to himself -- subjective

space; and later he is ableto conceive of one object to the

right of another without needtn§ the middle step of locating

each object in relationship to himself -- objective space.

Kephart explains that, at this level, the relatedness,of

the visual and motor modalities is most evident.
4

The child learns that Wheh hit eyes are
pointed in a given direction, this means
that the object lies in' that same
direction. In order to learn this, he
must make a complicated series of matches
between the position of his eyes and the
position of his'hand in contacting an
object . . . . When the child has learned
this control, he matches the movement of,

taLmomement_allits_hancLaad_t_ttus
transfers the directionality information

. .

from the kinesthetic pattern in his hand
and arm to the kinesthetic pattern of his
eye. This is, of course, a very'precise
and very complex matching procedure and
egreat deal of skill and learning is
required to perfect it. When this matching
has been perfected, the child can use his
,eyes as a projection device to determine
directionality in space outside the reach
of his hand.l8

21

If aChild has not deVeloped this kind of directionality,

it itobviO'usthat there are implications for academic readinesi.

. lftephart, op. cit., p. 42.

28
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The combination of laterality and directionality form a basic

body image in that they allow the child to know, where he is.in

his environment and equip him with the. ability to locate other

objects in his environment.

MOTOR'DEVELOPMENT AND
EARLY CHILDHOOD EDUCATION

22

Warren Johnson, at the Children's Physical Development Clinic

associated with the University of Maryland believes that:

. a "critical period" exists in childhood
when adequate body image must be developed
through physical movement activities; and if
a satisfactory body image is not formed, a
child may experience emotional, social, or
academic difficultits.19

Johnson feels that therapeutic programs of physical movement.

activities can remedy damaged or retarded body-image development.

He feels that the activities. used to achieve this end.need not

be as precise As those.in the Kephart system. He feels that

childreh ,should be approached on the level of large-muscle play

19dohnson, Warren, "Critical Periods, Body Image and Movement
Competency in Childhood," Symposium on Integrated Development,
Purdue University, 1964, pp. 55-57.
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some research supports the fact that childrpn with good motor

development are, in the,main, more receptive to learning and,that

early childhood is the time when basic motor skills are acquired.

Bentley20 reports that apprakimately ninety per cent.cof)gross

motor body movements, large muscle activity, are attained by,

twelve years.of age, and over eightyper.cent of fine motor

coordination, is qio developed by that age. Basic motor skills,'

such as walking, 'hopping, running, leaping, throwing and catching

can be developed during early childhood. Bentley also indicates

that children who'are not directed in these activities. often

compound incorrect motor movements and, in later years, find

themselves deficient in motor control. When direct attention fs
..

-given to- motor- movement; a -child -most often- ts,mottvatedto use- °

the proper skills in functional situations. As he progresses,

he strives to refine and perfect these skills through more highly

organized activities.

Bentley?1 also stresses the importance of neurological

organization to learning. He emphasizes that many children

20Sent1e,y, William G.,-Learning to Move andMoving to Learn,
New York: Citation Preps, 1970,,p. 13.

p. 15.
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1,
experiencing difficulty in learning to read have made great

strides after careful diagrosis,.which often ndicated develop-

mental motor skills gaps, which were corrected by, work in basic .

movement fundamentals. "When the body and motor control are

'realized,,the brain is ready for more abstract thinking."

The importance of, early instruction in basic movement

patterns is also pointed out by Singer:

Many children have trbuble learning motor
skills because of a lack of experience with
basic movement patterns in childhood. Ease
in learning new skills will depend to a
'Large exterit on these many varied previous.
expeVences. There_are indications that
even in later years familiarization with
simple motor patterns facilitates the
learning of more complex skills,- . . .

Therefore, learners who have not had the'
opportunity to play and develop the simple' ,/
motor skills associated with childhood are
handicapped in later more complex under-
,takings.z2

"A well administered gross motor development program can

achieve much," reports R.S. Fleming23 in one article,

0

)4(

22Singer, Robert N., Motor Learning and Human Performance,
'New Yor: The MacMillan Company, 1968, pp. 117 -127.

23Fleming, R.S "Movement r- An essential'in a good school day,"
Physical Education for Children's healthful Living, Washington D.C.
Bulletin No. 23-A, Association for Childhobd Education International,
1968, pp. 13-20.

1
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"Movement -- An essential in a good school day." Fleming goes

on to say that a child's physical fitness and the quality of his

movements influence, and fn turn are influenced by, all of his

psychological abilities including the way he, feels and interacts

with others. Su' a program can also help to enhance the crea-

tivity of children and even to improve their ability to learn'

-academfc skills. Basic characteristics of a child such as the

speed of response, the ability to concentrate, and the ability

to exert control can also be enhanced. And children's awareness

of their environment and of time and simensions of all '

experiences can be sharpened.

The California State Department of Education24 team

Childhood Education has identified gross motor skill devel pment

as critical for children in kindei-gartenthrough the third grade.

Schools receiving special state funds for Early Childhood Education

are required to involve parents as well as staff members in

3m.

carrying out needs assessment surveys in various area, one'of

which is the area of gross motor skills. The school staff is

also charged with the responsibility of providing a structured

t

. z_

.24California State Department of Education, Comprehensive School
Level Plan A-127ES, p. iv.
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program in each area including tests and individual profile sheets

for the children involved.

The review of the literature has 'pointed out the recent

movement toward developing physical education programs that

provide for the gross motor skills development of children.

Most writers agree that a child's self-image is related to his

understanding of his own body positRon in space and his control

of his movement patterns. Researchers have reported that the

development ofwgross motor skills is critical before a child is

expected to learn the more complex skills of reading and writing.

A review of the literature and the requirements of the

California Early Childhood Education Prodrim have been presented

(in Chapter 2. The following Chapter will eport the sequential

development of the trantportable gross motor skills program for

Sacramento .City Schools.

33
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CHAPTER III

METHODOLOGY .

The, previous chapter presented a summarization of the history

of_phYsiCal education. It also pointed out some recent trends

regarding the growing emphAsis in school pftgramvon the develop-
.

ment of.gtoss motor skills in early childhood:

The liieriture indicates that many educators believe gross

Motor skills are the foundation upon which more complex learning

patterns are established.

This chapter will deal with the sequel)

tie practi cum,

ialideveloyment of

Organizatft of the practicum.. Following conferences with

the Assistant Superintendent of Elementary Schools and the Director

of Early Childhood Education, the writer met with her staff to

discuss the development of a transportable gross motor skills

prOgram which coujd be implemented in other schools. The eight

kindergarten-primary staff members were enthusiastic about

becoming a part of the team involved in the development of such

a program..

,...a-

A

1,



It

28

The:w14iter then met with the O.W. Erlewine School Advisory

,Committee, made up of a majority of parents,4hich is actively

involved in planning and implementing the Early Childhood Education

,Program in the school. The committee identified as one of the

program goals for the O.W. Erlewine School Program for 1974-75:

? , In an environment conducive to building a positive
self - image, childre6 in the early Childhood Education

Program will demonstrate skill in the area of gross,
.motor skills Aevelopment.25

Development of materials.. The eight kindergarten - primary

staff memblrs and interested parents were invited to a series of

planning meetings with the writer. A number of booktl,were made

Available to all members of the teaM.25 After several discussions

of the cpntents of reference materials and the relating of

experiences of the members of'the team, alistingbf the

1 Characteristics of the Growth and Development of Children and

Now it Relates to the Teaching of.Physical Education27 was

developed.

25"Early Childhood- Education Program," O.W. Erlewine Elementary
School, Sacramento City Unified School District, Sacramento,
California, March 1974, p. 17a.

264pendix 1, p.1100.

27Appendix 2, p. 101.
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The writer worked with the various members of the team

individually and in small groups to identify gross motor skills

which should be included-for testing at the various grade levels.28

As the writer legan'to develop in inventory form to be used

to'test the developmental level of children it became obvious r).

,

that two inventories were necessary. One inventory was developed

for preschool and, kicidergarten,children,29 The skills to be

developed at this level differed considerably from the primary

-

.age group. .Also, the California State Department of Eduoatton

had begun to encourage schools in the Eafly,Cildtiood Education

Program to articulate with preschool olasses whenever possible,

so it seemed it would be appropriate to include preschool testing°

plans for future use. -The second inventory form was developed

to be used with children grades one throdgh three.30 To Accompany

the inventories and ensure consistency, a guide for analyzing
i A

selected fundAmental skills was develoPed.31

28Appendix 3, p. 106.

29Appindtx 4, p. 115.

30Appendix 5, p. 117.

31Appendix 6, p. 119.
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Individual profile sheets32 were developed and class record

sheets33-were'produced to consolidate inventory results.

A task card format was agreed upon and all members of the

team were involved in developing task.cards -to be used to provide

specific instruction in the gross motor skills. It was decided
4

that the task cards would be keyed to indicate the appropriate

age ldveT for their Use. Letter keys, A, to E, appear in the

upper right-hand corner of each task card indica g:

A. Preschool

N.

B._ Kindergarten

C. .First Grade

D. Second Grade

E. Third Grade

The sample task card, as shown on Page 31, is designated Level A-B

because it could be used with,lpreschool or kindergarten'.

32Appendix p. 123.

33Appendix 8, p. 124.
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,GROSS MOTOR SKILLS TA44CARD

Hopping - The child-will display the ability
to hop forward 5-10 steps.,

31

Level A-B

Learning Tasks Method Equipment Valtfation

Hop forward Stand on one foot, three Level Teacher
5-10 steps. seconds, then on alternate Surface Observation

foot, three seconds. ,

Record
Player

Hop on preferred foot in Stop
place with assistance. Watch '

Horvon, preferred foot in
place.wittiout,assistance.

Hop forward on preferred
foot.

During late March, 1974, the kindergarten-primary staff
.

began to take the initial steps to implement the, pilot program.

The pilot program consisted of the inventories, pupil profiles,

class record sheets, and 50 task cards.

The kindergarten group was comprised of two teachers, 60

children, two teacher aides from California State University,

Sacramento, who were fulfilling a teacher training requirement,

38-



and four parent aides: The primary group, firstIthrough third

,grades, consisted of six teachers, 181 children, several teacher
,

aides from California State University, Sacramento,

teacher training requirements, several 'parent aides, and a feV,

sixth graders who had volunteered to be cross-age tutors.

A workshop was held for all team members, including parents,

college students, and cross-age tutors, as well as teachers.

Other persons who wished to.attend were welcoMed. All team

members were involved in the decisions regarding the pilot

program. During the workshop everyone practiced administering

parts of the test, taking parts of the test, and playing the

part of teacher and student'in the use of'the task cards,

The team decided ?hat the kindergarten- teachers would work

with the kindergarten children only and a primary staff would

k as a team with the e re -group of -V t through third

graders during the pi t program.

Ohe testing team was identified for the kindergarten classes

S

and one testing team was identified for the primary classes.

Each team consisted of one staff member and four helpers. The

designation ofsa specific"testing team"for each segment was

decided upon in order to determine 'thestrengths and weaknesses

39
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of the inventories and to ensure constency in expectations and

interpretation of the inv les.. Based upon the test results,

the children were assigned t gross motor skills developmental,

y

groups. ii.dschedule34 was d loped for a two-month program

designed to pilot the use of the task cards.

There was one group of children who, exhibited what was

determined to be an adequate level of still mastery, during the

initial testing. These children were placed into an enrichment

sk 11 activity group which included games which reinforced the

basic skills. The staff members assigned to this group of

children recognized the need for supplements to be included in

the gross motor skills package to provide a structured program

in other areas of physical development'in keeping with the over-

all plan.

'of:

Supplemerkal sets of task cards were developed in the areas

1. team games

2. gymnastics

3. tumbling

34Appendix 9, p.

0
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4. trampoline

'5. , game activities

6. rhythm and dance

. 7. creative Movement

8. rainy day games

I
34

The Writer observed the program in action and met with the

team several, times each week foroocess,e;ialuation. Changes. ,

-

were made in the-program components as the team members provided

input,.

,
.

School visitations. The Director of Early Childhood

ion for the Sacramento City Schools had organized a

Distric 'Advisory Committee for Early Childhood Education.

The committee was representative of parents, teachers, and
gab

administrators from all schools within the district involved

in the Early Childhood Education Program. The preschool

. department was also represented-on the committee. At the

March 1974 meeting of this group the writer presented the

-concept-of the transportable r ss motor skillsqprogram being

developed at her school. She invited committee members to

bring others who might be interested and to visit the pilot

program in operation at the O.W. Erlewine School.

41
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;Groups of teachers and parents from several schools visited

the program. A survey form35.was filled out by each'visitor in

order to ascertain interest in the implementation of the program .

. -

at other schools and the need for district inservice workshops.

All visitors indicating interest were contacted whenever an

inservice workshop was offered or any additional information

on the program became available.

e ,

Inservice workshop. A workshop in "play and motor

patterning skills "36 was offered to district teache'rs.in late

March. Included ip the workshop was an explanation of the

progress of the gross motor skills program and the plans for

it to be transportable.. Participants were giyen ap opportunity

_ to_ develop- selieral task cards for use in their -own classroom-

and to motivate their interest in pursuing the implementation

of such a program within their schools.

35Appendix 10, p. 127.

35Appendix 11 1132.
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GROSS MOTOR PATTERNING SKILLS
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GROSS 1101OR RAMMING SKILLS _ _ -

(continued)
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The stegel. The O.W. Erlewine School's Parent-Teacher

Association had purchased an apparatus called a "stegel" for

use in the gross motor skills,develooment program. As visitors

observed the program in operation, there were many questions

regarding the stegel and its use.37 The writer was asked to

submit an article on the stegel for an issue of the Superin-

tendent's Bulletin which.is a monthly publication distributed

to all employees and many community groups within the district.

A copy of the article follows:,

THE STEGEL

By Nona Sat, Pkincipat
0.W. Ettewine Eeementam School.

37Appendix 12, p. 134.
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The basic STEGEL is a very versatile piece of
deveCipmental equipment in elementary school
pM,sical education 'today. It was originated
by educator'S in West Germany following World
War II. It is excellent for improving agility,
-balance, coordination, flexibility and strength.

The basic STEGEL consists of two sawhorses,
three beams, one ladder and a slide. The beams,
ladder, and slide can be placed in a variety of
positions. Eath variation creates new
possibilities and challenges fCCIN climbing,
vaulting, hanging, crawling, singing and
jumping. These are all movements that are a
pait of a child's growth and development in the
gross motor skills.

The balance beam is used to promote ,dynamic
balance, visual motor skills, laterality, and

tactile and kinesthetic awareness. Balance is
learned by in-balance. Walking' along the

balance board enables the teacher to provide .

challenging movement tasks which place the child
in a situation where he must adjust his center
of gravi4.y to achieve total balance.

The climbing ladder may be used in an upright
position or lying horizontally on the floor.

The ladder can be used to promote dynamic
balance, locomotor coordination, space aware-
ness, laterality, and directionality. Many of
these skills are related to academic learning.

Challenget on the ladder can easily be adapted
to the ability of all children regardless of age
or grade level. Other pieces of equipment can
be added to the,basic STEGEL to extend its uses,

The hula hoop, or old automobile tires, can

provide activities which develop eye-hand
coordination, left-right sequencing, and

perception in space. Children may rollcarry,
hop through, run through or jump over these.

46
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A climbing rope is relatively inexpensive to
. install and can be used by all ages. And, of

course, Individual jump ropes can be used for
jumping, making letters, hopping, etc.

Whether called a STEGEL, PSYCHOMOTOR CENTER,
GROSS MOTOR ,SKILL DEVELOPMENT PROGRAM, or
PHYSICAL EDUCATION CENTER, this variety of
activities may be organized into several
stations which can accommodate 30-40 children at
a time with all children being actively involved
much more than they would in most team 'gathe
activities.

At the O.W. Erlewine School a gross motor skill
inventory is given to children early in the
year to determine individual needs. A program
has been developed to meet the needs of groups
that have average needs as well as those
children who have special needs. Parent
aides help the "teachers supervise activities as
the children move through the stations.

Materials to develop the beginnings of such a
developmental .center may be found in most
schools or tan-be purchased and installed with
very little expense.

Due to its flexibility and unlimited
challenges, the STEGEL is a success-oriented
piece of equipment with the potential of meet-
ing the developmental needs of the children in
any. school. The . STEGEL's educational
potential is limited only by the creativity
and imagination of the' teachers andrsludents.

1

I

c
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Because of the intense interest in the use of the Stegel,

one set of task cards dealing with Stegel activities was developed

, by the writer and her staff to be included in the gross motoi.

skills package.

vr.

a

4

le

ti

Developing Task Cards For The Stegel
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Hanging On The Stegel

The cost of a commercially built stegel is approximately

$400. Some school principals indicated they would,be interested

in using a stegel in their programs but would be unable to obtain

one due to the cost. The balance beam is,probabIy the most

useful and versatile part of the segel. A balance beam is

quite simple and inexpensive to make and there are many activities

that could be developed utilizing a homemade balance beam. to

accommodate schools that could not afford a stegel but wanted

to include a balance beam in the program, a set of task cards

49
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on balance beam activities wad deVeloped for the gross motor

skills package. Directions for the construction of a simple

balance beam were also included.38

Summer demonstration school. The writer was Assigned to

the position of elementary simmer school principal of geographic

Area II of the Sacramento District, June T7 thru July 26, 1914.

This assignment included 13 elementary school sites, one of

which s a demonstratibn school for Early Childhood Education.

demonstration school is organized to demonstrate outAtanding

teaching techniques in aspecific area. Teachers from within

and out of the school district enrol.1 for college units.,

California State University, Sacramento, or diStrict inservice

units. The units are earned by -the participants as they obs ?rve

the outstanding teaching, meet in seminars for lectures and

discussions on the techniques and programs being used by the

demonstration teachers, and prepare materials which they may

use to implement some of the techniques and programs in their

own classrooms.

38
Appendix 13, p: 135.
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The gross motor skills development-pilot program,"with some

revisions made throdgir process evaluation during the first two

month pilot, was a part of the demonstration school curriculum

with two of the 0.W. Erliewine teachers assigned lo the staff.

Because parent aides are an important part of the Early Childhood

Education P.rogram, 30 parents were recruited from several schools

to be trained during the demonstration schbol. The parents were

. paid $10 a day stipend from funds designated for-parent training

from the district's Early-Childbood Education Program. A workshop

in the gross motor skills program was offered to these parents

along with certificated demonstration school staff members. A

survey form39 was given to this group at the conclusion of the-

workshop to determine the effectiveness of the'workshop in pre-

, paring them to aid in,the implementation of the gross motor
1,11,

skillt program.

39Appendix 14, p. 136.
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DEMONSTRATION SCHOOL WORKSHOP
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-.Mothers And Teachers-Learn- To-Hop.-

45

1



so

SUMMER WORKSHOP

(continued)

ds

Hopping Can Be Fun

But . . .

4

Mothers Get Tired Too. 4.

.
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All children enrolled in the demonstisation schOol were

pr'etested and posttested using the inventory forths. The testing

was administered in an attempt to gain additional process evalua-

tion on this prbgram component before.making final revisions.

The task cards were vsed with.individuals, smati-groups, and-

, large groups by several teachers and aides who were new to the

program in an atte4t to gain additional input regarding any.

changes that should be made. Teachers and parents enrolled in

the demonstration school for units attended a workshop on gross

motor skills as a part of their program.

Teachers and aides met with the writer for process.evalua-.

tion at theconflusion of the four week demonstration school

program.

Preservice workshop. A reques received from one of

the schools,for a workshop in the gross motor skills program.

This workshop was to be held on-site during the month of

August, 1974. The principal was interested in having his

kindergarten-primary teachers and aides attending a workshop

together before the beginning of school. This school staff

was Interested in implementingo program in. September. The

writer d two of her staff members provided an o6:-site iriservich.

r .,)4..

4'
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workshop for the teachers and parents of this school.40 All

components of the transportable program had been revised based

on process evaluation during the summer demonstration school.

All components of the revised prograM were presented to partici-

pants at this workshop.

A"'

Additional inservice workshops. During the closing months

of 1974 three additional inservice workshops were held at

various schools upon'request.41 All participants received the

transportable program materials at the conclusion of each

workshop.

Implementation of the transportable gross motor skills

program.- The .complete transportable gross motor skills program

with revised inventories, pupil profiles,sclasf-recOrd sheets,

and 222 task cards4 .2 was iMIllemented in the kindergarten-primary

classes at the 0,W.Erlewine'School in September 1974. All

children were pretested during the second week of September 1974.

Posttests were administered during the first week of February,

1975.

.4
°Appendix 15, p. 137.-

41A0pendix 16, pp. 138-140.

42Appenex 17, pp. 141 -295..
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.MOTHERS HELP IN TESTING

"(continued)

Kicking
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Additional workshops. Two additional workshops were

offered to teachers and atdes in the district during the Fall

semester, 1974.43 ;

Outside interest in the practicum. The need f r the

.practicum topic and its timeliness appears evident from the
. -

interest in the practicum on the part of the persons outside

the writer's school district. Dr. Albert Sessarego, Field

Representative fpr the School of Continuing Education for

. pepperdine University in Los Angeles, California, requested

the writer teach an' extension class on the gross motor skills

devel pment progriM. The class was taught in Roseville,

CalifO ia, in July, 1974.44 Average attendance at these

classe 'usually ranges from 25 to 28. There were 51 partici-

pants from five counties in central and northern California
-A(

enrolled in ,the class. All were very enthusiastic about the

program.

43Appendix 18, p. 296.

44Appendix 19, p. 297.

I



Dr. Wilson Riles, California State Superintendent of

Public Instruction, invited the Sacramento City Schools to
.

present a demonstration of Early Childhood Education to

approximately 1,000 State Department of Education employees

in September, 1974. The writer w6-asked to include a gross

motor skills development demonstration and to coordinate the

pretentation. Staff members, parents, and children from the

O.W. Erlewine School demonstrated the gross motor program.

The Sacramento City Schools Superintendent's office

requested that an article be written, on the demonstration

fcii' Dr. Riles. The article appeared in the January 1975

issue of the Superintendent'sBulletin.45

ON

4
5App'endix 20, p: 302.
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STATE DEPARTMENT OF EDUCATION DEMONSTRATION

The children pictured are working on skills from task cards which
are a part of the transportable program.,

e

if

. -

C &lifornia State Superintendent of Public Instruction,
Dr. WilsontRiles, observes a parent using a task card
on' rolling.

e.

6.O



STATE DEPARTMENT OF EDUCATLON DEMONSTRATION

(continued)

t

r

Dr. WilsonAtiles observes bouncing-and crawling-.
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Gross motor skills equipment workshop. TeaChers enrolled in

the workshopi requested a workshop to make inexpensive equipment

to be used in implementing a gross motor skilTs program. Such a

workshop was offered." At the conclusion of this workshop each

participant^was able to take back to her/his school the following:

4-6 bean bags in basic colors and in basic shapes, 4 hula hoops,

2 scoops for catching, 2-4 fluff balls, and 2- 4'jumpropes.

GROSS MOTOR SKILLS EQUIPMENT WORKSHOP

Making Fluff Balls

46Appendix p. 303.
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Making Scoops
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GROSS MOTOR SKILLS EQUIPMENT WORKSHOP

(continued)

Making Hula Hoops
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District adoption of the program. The Sacramento City

Unified School District Elementary Curriculum Development

Advisory Comkittee, composed of teacher representatives,

parerits; and administrators was presented with copiesof the

gross motor skills development program in January 1975. The

writer presented an explanation of the development of the

program.to the committee and, on behalf of her staff, offered

the program to the district for distribution. The program

was received

for the duplication

56 elementary sch

nthusiasm-. The committee allocated funds

program for distribution to all

s in he district.47

In the next chapter the results ofthe surveys of

participating teachers and aides will be reviewed and an

evaluation of the, implementation of the grbss motor skills

development program will be 'presented.

4r

47Appendix 22, P. 304.

$4



CHAPTER IV

EVALUATION'

The sequential development of the practicum, with the

accompanying components, was explained in the previous chapter.

This chapter will review the results obtained from the pre and

g, and the writer developed survey forms for workshop

partici t . The extent of the implementation of the gross

is development program in Sacramento City Schools

o be reported.

Visitation survey. Staff members and parents of the

elementary schools in the Sacramento City Unified School .

District were invited to visit the first pilOt gross motor

skills developmentprograM in operation at the O.W. Erlewine

School during late March and April of 1974:, Tables 1 through

6 'on Pages 60-65, indicate the results of a survey48 presented

to all visitors to the initial gross motor program at the

O.W. Erlewine Scflool during the months of March and April 1974.

The survey was administered in an attempt to ascertain the

interest 1n and the-need for district inservice workshops in

a structured gross motor skills. development program.

48AppendiX 23, p. 306.
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Table 1, Page 60, indicates that ofthe 49 visitors to the

program during March and April 1974, 49 percent were parents,

35 percent were teachers, and 16 percent were principals. The

visitors were from nine different elementary schoOls.

Table.2, Page 61, points out that 48 of the 49 visitors

reporteclathat they did not have a structured gross motor skills

developfient/pft-gram in their schools.

Table 3, Page 62, reports that the same 48 respondents

indicated they would elect to have a structured gross motor

program in their school.

Table 4, Page 63, reports:that 48 .1n-teTsted respondents

were willing to enroll in an inservice class on gros motor

skills.

Table 5, Page 64, indicates that the majority of those

responding, 41 visitors would prefer a class taught on Friday

evening and Saturday with seven visitors opting for an after

school class once.a week.

Table 6- Page 65, points out all 49 of the visitors thought

olasses should be offered for volunteer aides to become know-
.

ledgeable About a gross-motor skills program.0

4

".-
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Conclusion: The visitors to the program at '0.4. Erlewine

School in its very beginning stages were overwhelmingly in favor

of implementing a gross motor skills development program in their

own classrodms and/or schools. The vast majority indicated a

need for additional instruction in such a program and their

willingness to attend indicated workshops to that end.

Parent?

Teachers

Principals'

O

C

TABLE 1

0.4. Erlewine School Visitation
Gross Motor Survey
March-April 1974

Number Number of Percentage
of Schools .. of

Visitors Represented Total Visitors .

24 9 49

17 9 35

8 8 16
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TABLE 2

0.4. Erlewine School Visitation
Gross Motor Survey
March-April 1974

Do you have a structured gross motor skills
development program in your school now?

Parents

Teachers

Principals

4

Number of
Responses Yes No

24 0 24

t.

17 16

8 0
4

61

68

ft.
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TABLE 3

O.I.1 Erlewine School Visitation
Gross Motor Survey

March-April 1974

Are you interested in implementing a
gross motor program with your class
or school?

lumber of
Responses Yes, No

Parents 24 24

Teachers 17 16 1

Principals 8 8 0



A

TABLE 4

O.W. Erlewirke School Visitation
Gross Motor Survey
March-April 1974

Would you be interested in having an
inservice class offered for credit
which would include the techniques
for implementing a gross motor program?

ti

63

Nuniber of

Respdnses Yes No

Parents
, 24 24 0

Teachers 17 16 -1

Principals 8 8 0

. ,
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TABLE 5

O.W. Erlewine School Visitation
Gross Motor Survey
March-April 1974

If you are interested in an inservice
class, please indicate your preference
for meeting time.

Number of
Responses

. Friday Evening
and

Saturday Morning

After School Every Day
-Meetings After

Onte a School

Week
.

1 Week

Parents 24 21 3 0

Teachers 16 14 2 0

Principal j 8 2 0

TOTALS 48__ 41 7 '0

71
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TABLE 6:-

O.V. Erleane School Visitation
Gross Motor Survey .

March-April 1974

Do you think it would be worthwhile
to have the district offer a workshop
to train volunteer parents in a gross
motor program?

Number of
Responses-' Yes No

.

Parents 24 24 0

AP

Teachtrs 17 17 f 0,,

4 '

Principals 8 8 0,
A

TOTALS 49 49 0 ^
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Introductory workshop on play /and motor patterning skills.

The visitation survey results established a need for district
.

inservice workshopsidgross'mtor'skills: An introductory

class in gross motor skill development was offered to teachers

and parents oria Friday evening and Saturday in late spring 1974.

An evaluation of the'tlasT9 indicated that 27 of the 28

persons enrolled from 13 schools weretinterested in.enrollng

in an ad i al district inservice class which- would train

them to use the str ctured gross motor skillsiwOgram which

was being developed at the 0.W. Erlewine School.

District-wide inservice workshops. There-were'foUr
Yn

district-wide.inservice workshbps held for teachers, aides,

-and'voludieers.5° Participadts could earn NO district'

inservice salary units for the 15 hours of attendance at a

workshop. Table 7, Page 69, shows the number of participants

enrolled in each of the 15 hour workshops. The total number

of pe.rsons trained was 122. Of these, 54 were parent aides

who were paid aides working in the classroom from one to three

49Appendix 24, p. 307.

50Appendix 18, 296.



hours per day, nine were parent volunteers who gave from three

to seven hours service perNeek to their schools,-and 59 were

classroom teachert including three teachers from preschool

67

classes -- the remaining 56 teachers were assigned to kinder- --

garten through third grade classes.

Workshop #1 was-made up of parents and teachers who were

assigned to the school staff for the summer Early Childhood
#1.

,
Education Demonstration School. Two O.W. Erlewine School

teachers who were assigned to the demonstration School staff

helped with this workshop. The three teachers enrolled had not

been exposed to the gross motor program at 0.W. Erlewine'Sthool

but planned to use the components in the demonstration school.

The parents enrolled were assigned to aid the 5 teachers in. the

demonstration school for three hours each morning.

Workshop #2 took place as part of the curriculum for

teachers and aides who were enrolled in the summer Early

Childhood Education Demonstration School earning college units

by their observations of the program and their participation

in seminars. There were 65 enrolled in this workshop -7 the

large enrollment is typical of demonstration school attendance.
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Workshops #3 and #4 were announced to the entire district

and were open to all teachers and parents who wished'to enroll-.

These two workshops were held at the O.W. Erlewine School.

Many of the participants in these last two 15-hour workshops

were teachers and aides in schools where a gros's motor skills

program was being implemented by one or more staff members who
e

had been.enrolled in the summer demonstration school and had

learned about the program in Workshop #2.'
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TABLE 7 I

Participants Enrolled in
Gross Motor Skills Development

15 Hour Workshops

Workshop'#1
Date: June 10-14, 1974

Workshop #2
Date: July 8-12, 1971

Workshop #3' .

Da-te: September 23-27,1974-

Workshop #4
Date: November 21,23,, 1974

TOTALS

Parent
Aides

Parent

Volunteers Teachers Total

9 4
.,'

3 14

34 4 27 65

7 3 16_ - 26

4 0 13 17

54 9 59 122

7 6
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On-site inservice workshops. One unit of salary credit was

offered to participants at four on-site training sessions of

seven hours each during the months of August through October,

1974.
51

Principals of these four,schools requested that an

inservice class be held at the school with the teachers, aides,

and volunteers interested in implemciting a gross motor skil
t

/less

program. A workshop on-site wat accomplished in

less time than was a workshop with teachers from several schools.

A specific school staff was more quickly qriented to the program,

in these cases, as they had already developed a team approach

plan to the overall implementation. Also, less time was required

for individual questions and problems than was the Case in the

district-wide.classes.

Jr

Table 8, Page 72, shows the breakdown of participants in-

the four-seven-hour on-site classes. Schools B and C are quite

small-with only 9 and 10 teachers respectively in grades 1-6.i

Both of these schools receive special funding because of the

large percentage of educationally disadvantaged children

enrolled. There is a paid parent aide in each classroom,

kindergarten through 6th grade, who works three to six hours

lAppendix 16, pp. 138-140,,
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a day. School D is an Early Childhood Education Program school

for the second year and has developed an extensive volunteer

aide program. School A is in the Early Childhood Education

Program for the first time this year,and had not been able to

recruit any parent volunteers at the time the workshop was held

since it was before the opening of school.

Table 8 points out that of the 47 participantsl,jn on-site

workshops 18 were paid parent aides, seven were parent volunteers,

and 22 were teachers. Follow-up observations by the writer in

each of these schools indicated that the gross motor skills

develop nt program had been implemented in all four schools.52

Implementation will be discussed further in a later part of

this chapter.

As a result 9f the 8 workshops held, 4 fifteen-hour workshops

and seven-hour workshops, a total of 62 paid parent aides, 16

volunteer parents, and 81 classroOm teachers -- 169 persons --

were trained in the use of the gross motor skills development

program.. These participants represented 22 of the 56 elementary

schools:in the Satramento City Unified School District.

52Appendix 16, pp. 138-140.
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Participants Enrolled in
Gross Motor Skills Development

On -Site Seven Hour Workshops

172

/r

School A

Parent
Aides

Parent
Volunteers Teachers Total

Ethel I. Baker 5 0 6 11

Date:_ August 26-27, 1974

School B
Woodbine 2 4 10
Date: October 9-11, 1974

School C
Maple 3 0 3 6

Date: October 16-18, 1974

School D
Mark Hopkins 6 5 9 20,
Pate: October 28-30, 1974

TOTALS 18 7 22 47

73
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rticipants of both the 15-hour district workshops and the

seven-hour on-site workshops were given an evaluation format

the conclusion of each workshop.53

The three questions asked of participants in the survey were:

J

(l Do you think that you could assist in the

pre and posttesting of children using the

inventories?

(2) Do you thipk that you could be respons4ble

for a gross motor skills station with five

to ten children?

0

(3) Do You-feel that iOd edn effectively use

the task cards for individual and small

group instruction?

Of the 168 enrollees, 166 participants or 98 percent completed,

the survey form. All respondents answered yes to all three ques-

tions listed above.
rt

Three additional open ended questions were asked of workshop

participants.

3Appendiit 25, p'. '308.

.



These were as follows:

74

(1) What further training'would help you?

This question resulted in 36-participants indicating

41t*

that they would like an equipment workshop offered

during which they could make some of the equipment,

ti

such as hula hoops and bean bags, used in the program.

There were 14 participants who thought that a workshop

utilizing the stegel would be worthwhile.

There were six participants who felt that they would

like to receive training in the use of a trampoline.

One participant requested a course designed for

Preschbol only.

(2) What would you suggest that would make the task cards

easier to work with?

Participants either left this question blank or

'indicated comments such as "no suggestion," "they

look great," they are well coded and categorized,".

"they are good," and "simple language, easy to

folldw."

'81
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?

(3) Do you plan to implement the gross motor &kills

development program with your class this year?

Of the respondents, 63 teachers reported, that they

planned to implement the program in their schools,

75

and eight teachers reported they would discuss the

program with their building p$incipals. The 43

parent aides and 14 volunteers who responded indicated

they would like to work with the classroom teacher

in implementation of the'program at their schools.

Conclusion: It would appear that the inservice workshops

were successful in providing the information and materials ,

necessary for-.staff members to feel comfortable about implementing

the program with their own classes. The responses of went aid

and volunteers indicated that they felt they could effectively

aid a teacher in carrying out the gross motor skills program.

Equipment workshop. As a result of the request of 36--

participants for a gross motor equipment workshop, a class was

offered to all interested persons in January, 1975,54'
m

54Appendix 21 p. 3.03.

a
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There were 27 persons enrolled in the class. Participants

worked asteams in constructing the equipment. At the concluSion

of tfilipworkshop each participant was asked to-respOnd to the

question:

To what extent do you feel this workshop will aid you in

implementing a gross motor skills program?

Of the twenty-seven persons enrolled, twenty-five -- 93

percent -- indicated the workshop had aided them signifi-

cantly.

The remaining two participants indicated they had been

..aided moderately by the workshop.

Conclusion: The vastlajority of the teachers indicated

that the workshoikhad met its objective in aiding them in the

implementa ion ett a gross motor skills program.

Pre a osttestin In September of 1974 the gross motor

V
skills de Oopment program'in its final revised form was imple-

0-

mented ith the ,eight kindergarten through third grade classes

-at the O.W. Erlewine School. Pretests55 were administered to

55Appendik 11, ,p). 141:444.

a
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all of the children during the first week of school. After

sixteen weeks in program the children were posttested

using the same invento

Figures 1 throw 4, Pages 80 through 87;. are profiles

showing tyre s of pre and posttesting by grade level.

The p es show the average score obtained by the students

in each gross motor skill tested. The number of students per

grade level ranged from 48 to 61. Test results are shown only

for those students who were pretested in September, received

the special instruction in the gross motor skills development

program during the sixteen weeks implementation, and were

posttested in February.

Classroom teachers utilized parent aides in the program

to provide individual and small group instruction based upon

tge needs-identified in the pretest. Each classroom group

,utilized the program with the task cards for three 304iiiiite

periods each week. The additional two 30:-minute periods per:

week required for physical education in California.util4ed-1

the supplemental, task cards for large group instrUtton'
,

provided in the program for the reinforcement of tasic-skills.

77 ta,
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Figure -1, Page 30, shows the pre and posttest scores for

48 kindergarten children who were tested in the areas_of:

1. Body awareness

2. .Rolling

3. Balance/hopping

4. Creeping

5. Crawling

A score of 5 on a scale of 0-8 was identified as a minimum

skill level to be achieved by kindergarten children. The pre!

test data-tbdi.cates that average scores in all areas were below

the minimum. The weakest area was creeping where the average

'score was 3.2. Average scores in the other skill areas was

between 4.5 and 4.8.

Posttest scores indicated considerable growth in every
1

skill area. All,posttest scores were'above the minimum level.

of 5. Creeping skill growth 'went from 3.2 in the pretest to

6.7 on the posttest. The scores on the other skills which had

been slightly below the,minimum score of 5 on the-pretest ranged

from 6.7 to 7 on the posttest.
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Conclusion: The data indicates that gross motor skills for,

kindergarteners-can be improved significantly within a sixteen

week program through the,iu,of the cards developed for the

gross motor skills development program.
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A
Figure 2, Page 83, shows the pre and posttests scores of

61 first grade students at 0.W. Erlewine School. A score of 5

on a\scale of 0-8 was identified as a minimum skill level to be

achieved by first graders. The children were tested in six

gross motor skills.

The skill of hopping grew from 5.3 in the pretest to 6.2

in'the posttest.

The skills of skipping and jumping were the most difficult

for first graders initially. The pretest score for skipping

was 2.8 with considerable growth-shown as the posttest score

was 6.8. Jumping was a skill showing 5.2 on the pretest and

5.8 on the4posttest.

In the area of kicking skill growth went from 2.7 on the

.pretest to 5.9 on the posttest. V

The children gained to the skill of throwing with a pretest

score of 4.2 compared to a posttest score of 5.8.

Catching also showed'growth from 4.1 on the pretest to 6

on the posttest.



Conclusion: The'scores of first gi.aders in.the 6 skill

gross motor skills tested indicate that use of the task cards

in the program resulted in growth in these skills over the 16

week program period.

S
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Figure 3, Page 85, shows pre and posttests for 54 second

graders at the O.W. Erlewine -School. The minimum skill:

achievement.level for each skill tested in thi5 group was 1

point higher than that identified for first graders -- a

minimum of 6.

Second graders had the most difficulty with skipping and

kicking as did the first graders. Skipping skill ranged from

a 3.4 pretest to a 6 posttest score and kicking ranged from a

pretest score of 3.2.to a posttest score of 6.5. -The skill

areas of hopping, jumping., throwing and catching ranged from

5.1 to 6 in pretests and moved to 6.3 to 7.1 in posttests.

Conclusions: The data indidhtes-that use of thetask

cards in development of the gross motor skills tested resulted

in growth placing the second grade students above the minimum

skill'level identified for those skills in the program.

91
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Figure 4, Page 87, indicates the results of the pre and

posttesting of 60 'third grade students at the 0.W. Erlewine

School. A score of 7 in the skills tested, one point above

the minimum established for second graders, was the minimum

skill achievement score on the range of 0-8 established for

third graders. The data again shows the most difficult skills

tested for third graders were skipping and kicking -- as was

shown in the case 3f first and second graders. Skipping scores.

ranged from 4.7 on the pretest to 6.4 on the posttest with

kicking moving from a pretest score of 5.2 to a posttest score

Of 6.7. The skill of jumping,. - ,shows a pretest score, of f3 and

a posttest score of 7.5 for the area of greatest growth.

Throwing skill also showedtonsiderable growth moving from a

pretest score of 5.6 to a 7.6 posttest score. Hopping skill,

moved from 6.2 to 7.1 and catching ranged from 6.5 to 7.9

showing growth in these two areas also.

Conclusion: The use of the 4,sk cards developed for the

gross_motor skills program resulted in growth in those skills

tested for third graders involved in'a sixteen week program.
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California State Department of Education Regional Service

Team. The California State Department of Education has organized
.''--

Regional Service Teams to aid districts in planning, implementing

and evaluating programs in Ear* Childhood Education.' The writer

was,in contact with Mrs. Barbara,Wilson who is a.consultant on.,

the Regional. Service Team assigned to the Sacramento area. Mrs:

Wilson responded to the gross motor skills development program ,

positively as being a program that provides for the individuali-

zation necessarjin-an Early Childhood Education Program and for

the sequential development of skills critical to(success in Sch001J6

District implementation of the program. Throughout the

pra'cticum there have been three observers monitoring and

'evaluatin'g progress.

Mrs. ETyte Watts, Director of the Early Childhood Education

Program, has met regularly with the principals, parents, and

staffs of the twelve Early Childhood EducationjSchools in the

district. Mrs. Watts hasp attended a gross motor skills workshop

taught by the writer and has discussed the implementation of the

program with a 'number of teachers and aides,7

56ApPendix 26, p. 309.

57Appendix 27, W. 310.
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Miss Louise Leoni, Director of _Elementary Curijculum and

Instruction, has observed the practicum in progress in terms-of

the district wide implications it has for implementation,.58

89

Dr. Russell .R. Kircher, Assistant Superintendent, Elementary

4_SchoOls, with responsibility for all 56 elementaryschools

the district, has monitored the practicum in .his capacity as

administrator responsible for program in all elementary schools

within the district.59

During the month of January, 1975, a questionnaire was

sent tp the 81 classroom teachers who had been enrolled in the'

district'workshopsin gross'motor skills development.60 There

were 63 persons -, 78 percent -- who returned the questilOnnaire

Three questions on the form were responded to as follows:

1: Do.you hive a structured gross motor skills program

in your s 'ol now?

Responses indi .ted that 50 teachers in the district,

have implementeda gross motor skills program: This

represents 79 perce t of the respb d

58Appendix 22, p. 304.

59Appendix 28, O. 312.

°AppeDdix 29:13. 314.
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. 2. If your answer to question (1) was Yes, do aides help
1

,

in your program?

Responses indicated that 46 of the 50 responderits

utilized aides in'-their program.

3. If your answer to quedtion (1) was No would you

please indicate the reason(s)?

The 13 respondents Who answered this question

indicated that in 11 of the cases they had been

unable to secure space and/or equipment to implement

the program. The remaining 2 respondents who had

not implemented the program related that in 1 case '

it was due to a change in staff at the school and

that implementation had been postponed one semester.

4 The last respondent also indicated she had to post-

pone implementation until. Spring or possibly Fall

of 1975.

The responses poihted out that the gross motor - skills

development proijram has been implemented in twenty -one, schools

in the diftrict as 'of January 25, 1975.
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A

An attempt'has been made in this chapter to present and -

evaluate the data collected during the development and implemen-

tation of the gross motor skills program. In
.

the following

chapter summary of-the practicum will be given, recommendations

will be made, and conclusions of the.practicum will be presented..

-4,
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CHAPTER V

SUMMARY AND CONCLUSIONS

'SUMMARY \s,/

. It was the purpose of this practicum to develop, implement,

and evaluate a transportable gros5 motor skills pi-ogra o

kindergarten-primary children which would meet the requirements

for Early Childhood Education in California.

The transportable gross motor skills program developed

'included inventories, individual profile sheets, class record

sheets, and task cards in the various areas of gross motor

skills. The task cards were designed to be used by teachers

and aides in individual, small group, and large grouli'instruction.

The practicum also included'inservice workshops for teachers,

parents, and aides to learn to utilize the materials developed.

The practicum,was developed and carried out from February

1974 through February of 1975. The gross motor Skills 9rOgram

components were oiloted for six weeks at the O.W. Erlewine

School, revised and piloted during the summer,demonstration

school in Early Childhood Education, and through process

evaluation, final revisions were made.

99
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The completed program was implemented with 223 kindergarten

through third grade children at_the O.W. Erlewine School in

September, 1974. Each child was inventoried for pretest scores

and a 16-week-program which utilized the task cards was carried

out with parents, aides, and teachers involved in instruction.

4t the end of the 16-week period, all children were posttested.

RECOMMENDATIONS

During the development and implementation of the practicum,

questions arose which resulted in the following recommendations:

1. The inventory forms for the basic gross motor skills

identified resulted in'increased skill in those

areas in which task cards were utilized for

instruction. Perhaps'inventory forms in some of

the task card supplements, such as,the trampoline,

gymnastics, tumbling, etc. would be of value in the

physical education program.

2. The review of the literature cited specialists

concerned with the development of gloss motor skills

for children who were expehencing learning problems.

100
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- It wou'kd appear that an experimental study designed

to determine if, and to what degree, an identified

level of gross motor skills deitelopment is directly

related o academic achievement.

3. Continued training of teachers and aidesin the

Sacramento City Schools in the use of tiie gross

motor skills program will be necessary to ensure

the most effective implementation.

4. The'enthusiastic response of teachers to this

. program in their schools may be indicative of a need

for a more structured physical education program for

intermediate students, grades four through six, in

Sacramento Schools.

CONCLUSIONS

Posttest results indicated that children as a group were

able to achieve a higher level of skill in the -areas tested.

Children were tested. using the inventory developed for the

program and were scored on a scale of Q - 8.

V.
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The comparative growth in specific skills ranged from the

smallest difference --.a pretest score of 5.2 and a posttest

score of 5.8 for first graders in jumping to the largest

difference -- a pretegt score of 2.8 to a posttest score of

6.8 for skipping for first graders.

95

A total of four15-hour inservice workshops were held for

teachers and aides digtrictwide and four 7-hour inservice

workshops were held for teachers and aides of four specific 4:

schools. A.tota of 169 persons including 62 paid aides, 16

volunteer pare s, and 81 classroom teachers,were trained.
during the workshops. Each classroomrepresented during the

workshops received a set of the transportable program materials.

s

A workshop for.making inexpensive materials to be used in

the program was attended by 27 teachers and aides:

On a follow-up survey in January 1975, 50 teachers indicated

they had implemented the transportable program in their schools.

The survey also pointed out that the program has been implemented

in 21 of the 56 elementary schools in the district.

A presentation of the pfogramto the Sacramento City Schools

Elementary Curriculum Development Advisory, Committee, made up of

410 102
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parents, teachers, and administrators, resulted in- the Committee's,

allocation of -6ands to reproduce the transportable program for

dis,tribution to all 56 elementary schools.

A member of the/State Department of Education Regional

Service Team reviewed the program and indicated the transportable

program fit in with the goals of the Early, Childhood Education

concept in California.

Results of the practicum indicated that the development of

the transportable gross motor skills program for kindergarten-

primary children did meet a need within the' district in that the

program has been implemented in 21 schools.

Change within the educational program has been made in terms

.of providing more effectively for the individual differences of

children through individual and small group instruction in the

gross motor skills.

The adoption of the program by the District Curriculum

Committee appears to assure additional implementation of the

.program,in other schools in the near future.
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O.W. ERLEW[NE SCHOOL

OHARACTERISTICS OF THE GROWTH AND DEVELOPMENT OF CHILDREN WITH THE
RESPECTIVE NEEDS AND MEANING TO PHYSICAL EDUCATION ,

CHARACTERISTICS

BODILY GROWTH J

NEEDS AND MEANING TO PHYSICAL
EDUCATION

APPROXIMATE AGES 4-6

Relatively rapid structural growth.
Belles ,s0bewhat soft, muscular strength

limited. Various parts of thebody
develop at different rates. Heart and
lungs small in relation to height and-
weight.

Need for birMuscle activity
through running, Chasing;`jumping,'
climbing, and using apparatus.
Frequent relaxation and rest
periods, emphasis on posture,
standing, sitting, and at play.

APPROXIMATE AGES 7-9

Period of stable, regular structural
growth. Bones are hardening. Each organ
of the body has its own growth pattern
helping to account for awkwardness.
Heart And rings small in proportion to
height and weight. Strength of arms,
hands, and fingers increases. Compari-
son in growth should be a child's own
status at an earlier period rather than
to group age averages.

Need for big muscle activity
through, running, tag, and ball
gdMes to build up muscles and
increase endurance. Lengthen
periods of activity; followed
by relaxation periods. Specific
skills involving arms, hands,
and fingers also necessary for.
develdping strength. Continued
emphasis on posture on all
activities.

APPROXIMATE AGES 9-12

Going from steady to fairly rapid growth,
,height and weight increases may be faster
in, girls than in boys. Some children may
b,e overweight. Some children reach adoles-
cent spurt in which there is rapid growth
of arms and legs. Secondary sex charac-
teristics appear. A few girls may begin
menstruation by ages eleven or twelve;
girls are a year or two ahead of the boys .

in physical maturity and develqpment!
Rate of growth correlates with sexual
maturity.- Muscular strength is not equal
65 growth. Heart and lungs are in,prepor-
tibn to height and weight. Growth process
of :each individual is peculiar to dwn time
patterns and growth cycle.

107

Particular needs for recognition
of individual differenges among --

children. Attention to postural
habits and correction of reme-
diable defects through referral
to qualified personnel. Instruc-
tion in basic body mechanics In
methods of_relaaation. Vigorous
activities of all kinds, such as
team games, stunts, apparatus,
and dances.



MOTOR DEVELOPMENT

APPROXIMATE AGES 4-6

Child very active. Gross motor control
of fingers and hands incomplete. Use of
trunk, arms, and legs preceeds skill in
use of hands and fingers. Motor skills
unevenly developed. Maturation major
factor in development of skills. Eyes
slow to,focus and usually far-sighted.

Use of large objects for Muscular
control - stationary rather than
moving targets. Teach skills of
body control to be practiced in
,-directed and free ply. Practice
of skills in advance' of suitable
maturity is largely wasted.

APPROXIMATE AGES 7-9

Child is very active - sitting still is
an effort. Muscular evelopment improves;
eye-hand coordinatioaAmproving. Eye
Focus not fully developed. Reaction Time
is slow. Maturity is fundamental in
determinihg mature or motor traits; rate
varies greatly in children.

is

Activities such as Throwing,
catching, kicking, and hitting
needed to improve coordination.'
Practice skills frequently through
games, stunts, and rhythmic
activities. Use fairly-large
balls, slow moving targets, should
be interspersed with activity.
Opportunity for washup, drinks,
etc., should be provided as part
of therregular physical education
class.,

APPROXIMATE AGES 9-12

By this time most children are past the
period of childhood diseases, but tuber-
culosis is a serious threar. Burns,

autsobiles and bi-cycles are the causes
ofkost accidents. For this age group.
Attention could be given to visual and
'auditory defects and toother physical
handicaps. Children may play beyond

' point of fatigue. Girls tire'more
readily%than boys.

There is aoneed for daily health
observation. Personal and community
hygiene should be taught. Attention
should be given to postural defects
with proper referral and follow-up
procedures. Although activities
may extend over longer periods,
opportunities for relaxation and
rest should be included. _The wash-
up or "shower" phase of the program
should be 'tressed as much as the
activity phase. .

I

SOE.14L-EMOTIONAL DEVELOPMENT

APPROXIMATE AGES 4-6

Friendly, affectionate, helpful, curious,

Pikes to talk, has temper tantfums, threa-

tens. Child is egocentric. Needs feeling
of belonging. Emotional reactions differ;
some are shy--others are self assertive
and domineering. Sex consciousness of no
importance. ,

108.

a

Need to teach safety for self and
others in group. Offer activities,
emphasizing individual needs,, but

also some which require cooperation
and sharing. Activities for boys
and girls should be the 'same. More

solitary or:parallel play than grOup

play.
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APPROXIMATE AGES 7-9

Highly emotional, boastful,, easily hurt,

shows signs of temper, noisy, -Xcitable,
jealous, anxious to please, cries at 11

anything, contradicts. Gradual shifts
from individual.to group activity;
learning to cooperate better. Beginning
interest inteams. Child is desirous of
prestige and approval of others.. Girls
and boys play together fairly well during
this period, chasing. Girls become more
interested in boys than boys in girls.

4

4

Need opportunity for unregimented
play. Activities such as running
and tag games, self-testing stunts,
and apparatus meet the need.for
individual recognition and adventure.
Inttoduction-of group dances and
games involving partners or team
play will aid in developing coop-
eration, leadership and ability to
follow. Toward the end of this age
period, boys and girls play apart.
Girls like tO dramatize, boys like
rough and tumble; need for games
requiring coordination of small
muscles. Team games, sport ills,

and other club activities help meet
the need. For group loyalties.
They also provide opportunities for
developing cooperation through
competition. Activities should be
offered in which children may be
successful with extra help given
to those low in motor skills.
With the teaching of team games,
it is important to stress charac-
teristics such as sportmanship,,
-team play, leadership,- ability--to- ---
follow. Need to separate boys and
girls, for some activities, but
very important to have some co-
educational participation. Provide
opportunities for social dancing
_for order children.

INTELLECTUAL DEVELOPMENT

APPROXIMATE AGE 4-6

Great' intellectual curiousity, many

questions. Attention span is short-
and related to motivation. Love of
rhythm, imitation, dramatics, and
creativeness.

Need to develop dramatizations;
need to change activities fre-
quently, simplified directions,
child should be free to develop
own spontaneous play activities.
Much initiative and creative play.,

6



APPROXIMATE AGES 7-9

Child concerned with own immediate
personal affairs, has difficulty in
joining a common group in intellectual
experiences. Principles of readiness
is important for introduction of new
skills and learning experiences.
Reasoning based on direct observation
and concrete situations: Attention
span is increasing, retention is Boor
to fair, but. repetition is enjoyed.
Imaginative=, curious, and creative
activities are desirable:

-Interested in "It" type games
advancing td group activities.
Directions and rules should be
simple and brief with frequent
changes of activities. Action
story plays with help. -The

imaginative, in%tiative, creative
interest of children. Need for
occasional discussion of ,games,
player attitudes, and other
matters that arise during the
activity phase of the program.

APPROXIMATE AGES 9-12

Child is interested in self, his or her
own future, and in other people and
matters outside own experience. Able
to carry on group intellectual discus-
sions and activities. Attention span
lengthens, and perserverance develops;
these vary greatly with individual, and
with interest in task. Desire for know-
ledge of sports, dances, and other
activities.

Need for teaching background
information, fundamental rules,
scoring and appreciation about
various sports and dances which
are offered; may be taught inci-
dentally or directly. Two reasons
for teaching knowledge, concepts,
and appreciations are so the
children may be better playerS
and mor intelligent spectators.
Occasion 1 paper and pencil tests
should e aluate results of this
phase o teaching physical educa-
tion.

APPROXIMATE AGES 9-12.

Coordination is good. Reaction time is
improving. Although strength is not
comparable to growth, child shows interest
in his or her strength and endeavors to
improve it. Children take great pride
in physicdrperformance. Some children
may become more awkward during this period
due.to unusual growth spurt. Girls may
be better skilled.during part of this
period than boys. Proper motor develop-
ment and achievement of skill give

children security and social acceptance.
Teachers must recognize individual notes
of developmen and, therefore, cannot

set arbit ry standards for a grade in
learnings involving motor skills.

'110

Ned to offer activities which
demand a higher degree of skills
than those offered in lower grades;
these include team games, and
related skills drills, dances,
tumbling, and apparatus. Skill

-test and self testing events
provide apparatus to evaluate
progress. Fast-Moving activities
are possible for this group; more
rhythmic activities for girls
than for boys. Special help should
be given to those whose skills are
inferior to the majority ofthe
class.
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HEALTH STATUS

APPROXIMATE AGES 4-6

Very susceptible to infectious diseases.
Respiratory diseases in Winter and Spring;
alimentary tract ailments in Summer and
Fall; otherwise-health relatively good.

Cr

Endu cepoor.r

Daily health pispection necessary.
Health instruttion important. Need
for frequent rest and relaxation
periods. Daily health teaching.
Stress washing of hands after
activity program.

APPROXIMATE AGES 7-9

Susceptibility to infectious diseases
is fair to good; membrane of respiratory
systems vulnerable; children subject to
stomach aches and nausea. Accidents are
leading cause of death; higher for boys.
Child fatigues easily but tends toward
rapid recuperation.

4.

Daily health inspection necessary. i

Health Instruction Important. Need
for constant supervision to reduce
risks of accidents, admonitions
not tot effective. Frequent rest
and relaxation periods.

9
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O.W. ERLEWINE SCHOOL

GROSS MOTOR SKILLS

Kindergarten

106

1.; Running - in"place around

2. Crawling

3. Walking - different positions

4. Jumping - over line - over rope - to mark

5. Twisting
t

6. Skipping

7. Galloping

8. Rolling

9. Bouncing ball while walkint (5 times)

Tossing ball to self

Tossing ball to partner (6 feet away - under hand)

10. Kicking the ball - (stationary)
t

11. Leaping

Leaping dyer partner

12. Tip - toeing 30 feet

13. Sitting - straight on floor - Indian style

14. Locate parts of body = on self

15. Locate parts Of body on picture,

J.

4

T12

r

;
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GROSS MOTOR SKILLS

First trade

Walking Bcaard, Activities

DobSiMilar Activitiei with
-hopping across walking board.

COO

1. Walk frontwards across the board and throw a bean bag
at a,target.

2. Walk backwards across the boardand throw a bean bag
at a target.

3. Walk across the'board and'carry a weight in each hand
and in both hands.

4. Walk across the board with an eraser on head.
5. Walk across the board and bounce a ball. ,

6. Walk sideways across the board; lead with right foot.
7. Walk sideways across the board; lead with left foot.
8. Walk sidewgYs across the bdard and carry a weight in

the hands. .

9.
. _

Invent other ways to walk across board.

Hopping Activities

1. Hop both eet - ten- imes in place backwards, and ten
times on a line and backwards and sideways.

'2. Hop right, foot 10-times.

3. Hop left .fobt 10 times.

Jumping Activities

1. Jump on both feet left fbot, right foot.'
2. Try to clap as you do-jumping activities.
3. Jump rope in place, forward and backward.
4. -JuMp rope on one foot in place.

Skipping

"' 1. Skip frontward in straight line, curved line and zig-zag
line.

Bean Bag Activities

Running

1. Run in place while I count to 50.
2. Run _around the room,(or obstable course) without falling

or bumping-into anything.
3: Sprint about 50 yards..

113



a

Throwing

Skipping

GROSS MOTOR SKILLS

v First, Grade

Able to throw ball to another person
can be caught. -

Able to throw ball three out of five
basketat specified distance.

a.

in order that it

times into box Dr.

L

1. Skip forward in a circle like teacher does.

Dancing

1. Simple dance. teps.

Body LOcalization

1. Right side of body.
2. _Left side of body:
3. Front of bOdy.
4. Etc.

Directionality

-1. Standing position. Climb a ladder, alternate arm and
leg movements.

2. 'Standing position with arms overhead. Make circle
overheadwith both arms,. likva helicopter.
stand, feet three or four inches apart and toes straight

- ahead. Raise heels off the floorand walk in place.
4. Stand. Raise arms straight out, shoulder height. Fly

like a bird.
. S. Sit. Row acboat.

6. Stand. Bend body left, right, forward ands,backrard
like a tree swaying in a brpeze.

7. Stand. Follow directions - hands on hips; shoulders,
4 knees, toes, behind head, on top of head, etc.

Stand. Hands on hips. Jump in place.,
Stand. Stretch hands up, look up, rise up on toes and
down.'

10. Body bend) right hand to left toe, left hand to right
toe.

Jump to stride stance. Jump across feet. Jump bring

'feet together.'

' 8.

'9.

Oa.

,46 114



GROSS MOTOR SKILLS

First Grade

5
.

12. Imaginal* jump rope. Both feet. :Alternate Feet.
13. Stand. Swing arm aroundift circke 5 times.-
14. Turn trunk left and right, arms out to shoulder height.

Bend and'touch right foot,with left hand, vice versa.
15. Rise on vies.

4
.16. Run in place, knees up high? swing arms.
17. Push ups.
18. Lying on back, hands back behind head'sit up.

Games

1. Pass objedt Without droning it.
2. Goblins and Ghosts - "The Goblins Are Coming"
3. Run the Circle - One child runs to right and back to place,

taps child on his right. Then left.
4. Bottle Ball - Fundamental of rblling a Vail.
5. Mousetrap
6. Squirrels In Trees - Pigs in a Pen
7. Hit the Basket - Throw small ball into a waste basket or-

box.

8. Hound and Rabbit - Chase large ball with small ball, change
directions frequently.

9. Jump the Candlestick-

10. Roll dodge ball.
11. Cut the Pie
12. Triple - Skip

1. Stand, 2 feet, left foot, right foot

. 2. Walk.

g, a. a line frontwards and backwards

b: balance
c. sidewlys, slide
d. keep eraser on head and walk

3. Directions
a. left, right, up, down, in out, 'etc.

4._ Hop - place, along a line, hop scotch
5. Jump

a. rope
'b. distance
c. tires
d. Think and Jump

6. Run
7. Skip

0

4



GROSS MOTQR:SKILLS

Exercises

Stand up, sit down, no'hands and stand up.
2. S nd up, hands up and odt.and down then feet in out/in,

en cross feet, front add-,back.
3. ends

Touch toes, left hand - right foot right Wand - ,left,

,hands on hips bend to the side'.
4: Cross horizontal bars.
5. Chin up.
6. Push up. 0

7. Sit up.

First Grade

Ball

1. Roll, throw, catch, kick, dodge, hit a bottle, in a box
or a hasket.

\,

Games

y7s. Singing Games --Farmer In the Dell, London Bridge,
Ever See a Lassie, Hokey Pokey

2. Circle Games - Tripre Skip, Flying Dutchman, Drop the
HandArchief, Dodgeball

3. Squirrels In Trees
4. Steal the Bacon Remembering number
5. Simple Kick Bill - one kicyg'- one pitches, change places

Guard the Bottle - avoid fhe ball
6. Relays
7. Follow the Leader

6

Rules

t

4

Sportsmanship Taking Turns 'Fun .
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GROSS MOTOR SKILLS

` Second Grade

4

t.
.

A. Jumping Movements

41. Free style to identify factors (successfully 10 times)'
imposed by object' (such as line to line, off and on a
line or object, and object to object). (Tubes)

2. , .Jump while throwing a ball.

3. Change speed while jumping.
4. Jump sideways over a rope on the ground or a rope

(15 times), Jump forward and backwards also.

B. Balance Skills

4e 1 foot (10 counts') switching
'2. 1 foot eyes closed (5 counts)
3. toes - (count 20)
4. toes - eyes closed 10 count
5. Walk sideways on a line (ten 5teps).and then change

. directions.

6. Walk a line with one foot forward and pulling up the
other foot to meet-the heel of the foot. orward(5 steps).

7. Walk a line with object on head.(5 steps orward).
8. Walk a line with handt and arms -straight t t Sides

with object iweach hand (10 steps forward).

C. Hopping Movements'

1. Hop on 1 foot in a stationary_ position staying within'
the radius:of a small circle (probably 12 inches).

2. Hop forward on one.foot 10 times.
3. Hop into the middle of the tires on one foot alternately._

D. Gross - Co-ordbiation -

1. Run backwird 20 feet.

2. Walk backward-20 feet.
3. Slide-sideways>both directions 20 feet.

Jumping Rope

1. 10'times turned by self.

2. 5 times backward.
3. Throw underhand to person 10 feet away - 10" rubber ball.

411
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GROSS MOTOR SKILLS

Second Grade

. . . .
.

.
.

.

. Throw into an object like waste pgger basket trying both
han0 Sand both'overhand and undprhand.(use bean bags and
fleece balls also). .

8. Catch,a 10 inch rubber ball thrown by perkn-10 feet away.
6. Bounce a ball 10 times, with one hand: .

.7,. 'Bounce to,another person at least 9 feet awayliitting a
certain markedIspot.'

.

Roll 4 large 1011 straight ahead to a person 20 feet. awai.

Kick a stationary ball straight ahead.

Kick a movinrball or pitched ball.

A

a

r 118



a
-4t

Strength

GROSS MOTOR SKILLS

Grade.

A. Cross parazontal once without dropping
B. 5 modified push-ups (knees bent)
C. Haln from bars, feet off ground; for 10 counts
D. Pull-up - 1-on bars

I. Basic Skills.

1. Catching large ball (15')
2. Throwing large ball accurately (15')
3. Catching small ball
4. Throwing small ball (15')
5. Hopping on 1 foot 20 times
6. Hopping on 1 foot (15')
7. 'Skipping (15').4

8. Jumping - using both feet (15')
9. Jogging around track once without stopping.
10. Galloping (one foot leading) (15')

11. Sliding (15') either foot leading
12. Walking forward (15')
13. Walking, backward_ (15')

14. Running length of blacktop .

Running-backwards'(151)
16. Jumping rope by oneself without stopping for 40 counts.
17. Run through jump rope turned by 2 people without breaking

the rhythm.
18. Standing broad jump
19. Run through ti're maze, alternate feet.

/- 20. Rolling a ball accurately (15');

21. Bounce a ball 10 times with one harid'.

22. Dribble ball for 151
23. Kick ball accurately - ,(15')

24. Move ball with feet foFi15' and stopping ball.

25. Catch a bouncing ball'.

'Balance

1. Walk 'a line - toe to heel 15' forward,

,2. Walk aline toe to heel 15' backward.
3. S t and-on-one-foot_eac II- "for 2D counts, eyes closed, with

hands and arms used to help balance.
4. Walk length of balance beam back and forth without falling.

5. Raise right knee, grasp with both hands and pull to chest.
Hold to count of 3.

6. Stretch hands,above head, or toes.

119-
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GROSS MOTOR SKILLS

0 Third Grade

.;

Flexibility

1. Touch'toes, knees straight, 10 times.
2. Touch toes, hold ankles for 5 counts.
3. Woim Walk (5 times)

lo-ordiftation

Jump and put right leg forward, jump and put left leg
' forward - 10-times.

2.` Jump to stride.position, jump crossing left foot in
front of right, then right in front of left.

120
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p
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p
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p
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c
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c
e

H
o
p
 
o
n
 
o
n
e

f
o
o
t
 
a
n
y

n
u
m
b
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b
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c
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c
o
u
r
s
e
.

o
n
e
 
f
o
b
t

(
n
o
t
e
 
f
o
o
t
)

.

S
c
o
r
e
:

,

s
k
i
p
p
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i
n
 
a
 
0
0
0
r
-

d
i
n
a
t
e
d
 
m
a
n
n
e
r
.
)

N
o
 
p
e
r
f
o
r
m
a
n
c
e
,

S
k
i
p
.
o
n

a
l
t
e
r
n
a
t
i
n
g

f
e
e
t
.

S
k
i
p
 
f
o
r
w
a
r
d

i
n
 
a
 
c
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f
o
r

-
c
o
u
n
t
e
r
b
a
l
a
n
c
e
.

C
o
n
t
r
a
c
t
i
o
n
 
o
f
.

e
x
t
e
n
s
o
r
 
m
u
s
c
l
e
s

o
f
 
l
e
g
,
 
a
n
k
l
e
 
t
o

p
u
s
h
 
o
f
f
 
w
i
t
h

t
o
e
s
.

A
r
m
s

s
w
i
n
g
 
i
n
 
o
p
p
o
s
i
-

t
i
o
n
 
t
o
 
t
h
e
 
l
e
g
s
.

C
o
n
t
r
a
c
t
i
o
n
 
o
f

m
u
s
c
l
e
s
 
o
f
 
h
i
p
,

k
n
e
e
,
 
a
n
k
l
e
;

p
u
s
h
 
o
f
f
 
f
r
o
m

t
o
e
s
.

`
H
i
p
s
,
 
k
n
e
e
s
,

a
n
k
l
e
s
,
 
b
e
n
t
;

f
o
r
c
e
 
i
s

d
e
r
i
v
e
d
 
f
r
o
m

e
x
t
e
n
s
i
o
n
 
o
f

t
h
e
s
e
 
m
u
s
c
l
e
s
.

A
r
m
s
 
s
w
i
n
g
 
f
o
r
-

w
a
r
d
 
a
n
d
 
u
p
w
a
r
d
.

P
u
s
h
 
o
f
f
 
h
o
r
i
z
o
n
-

t
a
l
l
y
 
a
n
d
 
.
v
e
r
y

s
l
i
g
h
t
l
y
 
v
e
r
t
i
c
a
l
l
y
.

A
r
m
S
 
s
w
i
n
g
 
b
a
c
k
 
a
n
d

f
o
r
W
a
r
d
,
 
n
o
t
 
a
c
r
o
s
s

b
o
d
y
.

F
e
e
t
 
p
l
a
c
e
d
 
s
t
r
a
i
g
h
t

a
h
e
a
d
;
 
l
e
g
s
 
m
o
v
e

w
a
r
d
 
a
n
d
 
.
'
f
o
r
w
a
r
d
 
a
r
m
s

s
w
i
n
g
 
i
n
 
o
p
p
o
s
i
t
i
o
n
,

f
o
r
O
a
r
C
a
n
d
,
b
a
c
k
w
a
r
d
:

E
l
b
O
w
s
 
b
e
n
t
.

7
P
u
s
h
.
o
0
 
d
i
r
e
c
t
l
y

v
e
r
t
i
c
a
l
.

A
r
m
s

s
w
i
n
g
 
u
p
w
a
r
d
.

t
i

H
e
a
d
 
u
p
,

e
y
e
s

s
t
r
a
i
g
h
t

a
h
e
a
d
.

H
e
a
d
 
u
p
,

e
y
e
s

s
t
r
a
i
g
h
t

a
h
e
a
d
.

H
e
a
d
 
u
p
,

e
y
e
s

u
p
w
a
r
d
.

S
t
r
e
t
c
h
,
 
a
n
d

r
e
a
c
h
 
w
i
t
h

a
l
l
 
p
a
r
t
s

o
f
 
b
o
d
y
.

W
e
i
g
h
t
t
t
a
k
e
n

o
n
 
h
e
e
l
s
,

t
r
a
n
s
f
e
r
r
e
d

a
l
o
n
g
 
o
u
t
s
i
d
e

e
d
g
e
 
o
f
 
f
o
o
t

t
o
 
t
o
e
s
.

L
a
n
d
 
o
n
 
b
a
l
l

o
f
 
f
o
o
t
.

=
4
.

L
a
n
d
i
n
g
,
'
b
e
n
d

k
n
e
e
s
,
l
a
n
k
l
e
s
;

t
a
k
e
 
w
e
i
g
h
t
 
o
n

b
a
l
l
s
 
O
r
f
e
e
t
.



S
k
i
l
l
'

'
)

B
a
s
e
 
o
f
 
S
u
p
p
o
r
t

a
n
d
-
B
a
l
a
n
c
e

P
r
o
d
u
c
t
i
o
n

o
f
 
F
o
r
c
e

p
i
r
e
c
t
i
o
n
 
o
f

A
p
p
l
i
c
a
t
i
o
n
 
o
f

F
o
r
c
e

F
o
c
u
s

A
b
s
o
r
p
t
i
o
n

F
o
l
l
o
w
-
t
h
r
o
u
g
h

o
f
 
F
o
r
c
e

J
U
M
P

-
D
i
s
t
a
n
c
e

(
S
t
a
n
d
i
n
g
)

1
.

i
-
D
i
s
t
a
n
c
e

;
 
f
r
o
m
a

1

r
u
n
n
i
n
g

s
t
a
r
t

H
O
P

.
J
 
-
L
a
n
d
i
n
g

B
a
s
e
:

T
a
k
e
-
o
f
f

w
e
i
g
h
t
 
o
v
e
r
 
b
o
t
h

f
e
e
t
,
 
f
o
r
w
a
r
d

l
e
e
n
 
o
f
 
b
o
d
y
.

I
n

f
l
i
g
h
t
,
 
w
e
i
g
h
t

f
o
r
w
a
r
d
.
 
I
n
 
l
a
n
d
-

i
n
g
,
 
w
e
i
g
h
t
 
l
o
w

a
n
d
 
f
o
r
w
a
r
d
 
o
n

b
o
t
h
 
f
e
e
t
.

P
r
e
l
i
m
i
n
a
r
y
 
r
u
n

d
e
m
a
n
d
s
 
t
a
k
e
7
o
f
f

f
r
o
m
 
o
n
e
 
f
o
o
t
.

S
a
m
e
 
a
s
 
D
i
s
t
a
n
c
e

(
S
t
a
n
d
i
n
g
)
 
i
n

f
l
i
g
h
t
 
a
n
d
 
l
a
n
d
-

i
n
g
.

B
a
s
e
:
 
w
e
i
g
h
t
 
o
n

0o
n
e
 
f
o
o
t
,
 
b
r
i
e
f

p
e
r
i
o
d
 
o
f
 
n
o

s
u
p
p
o
r
t
,
 
w
e
i
g
h
t

r
e
t
u
r
n
e
d
 
t
o
_
s
a
m
e

f
o
o
t
.

A
r
m
s

c
o
u
n
t
e
r
b
a
l
a
n
c
e
.

B
a
s
e
:
 
F
o
o
t
 
i
n

s
i
d
e
 
o
n
 
f
o
r
w
a
r
d

s
i
d
e
-
s
t
r
i
d
e
 
p
o
s
i
-

t
i
o
n
 
(
n
o
 
t
o
r
e

t
h
a
n
 
w
i
d
t
h
'
 
o
f

h
i
p
s
 
s
i
d
e
w
a
y
s
.
)

W
e
i
g
h
t
 
l
o
w
 
a
n
d

o
v
e
r
 
b
a
s
e
.

U
s
e

a
r
m
s
 
t
o
 
c
o
u
n
t
e
r
-

b
a
l
a
n
c
e
.

H
i
p
s
,
 
k
n
e
e
s
,

a
n
k
l
e
s
 
b
e
n
t
;

f
o
r
c
e
 
d
e
r
i
v
e
d

f
r
o
m
 
e
x
t
e
n
s
i
o
n

o
f
 
t
h
e
s
e
 
m
u
s
c
l
e
s

A
r
m
s
 
s
w
i
n
g
 
f
i
r
s
t

'
b
a
c
k
w
a
r
d
 
t
h
e
n

f
o
r
w
a
r
d
,
 
v
i
g
o
r
-

o
u
s
l
y
.

G
r
e
a
t
e
r
 
f
o
r
w
a
r
d

m
o
m
e
n
t
u
m
 
g
a
t
h
e
r
e
d

f
r
o
m
 
f
a
s
t
 
r
u
n
.

P
u
s
h
-
o
f
f
,
i
s
 
f
r
o
m

o
n
e
 
f
o
o
t
.

A
r
M
s

s
w
i
n
g
 
f
o
r
w
a
r
d

v
i
g
o
r
o
u
s
l
y
.

C
o
n
t
r
a
c
t
i
o
n
 
o
f
"

e
x
t
e
n
s
o
r
 
m
u
s
c
l
e
s

o
f
 
h
i
p
,
 
k
n
e
e
,

a
n
k
l
e
.

P
u
s
h
 
o
f
f

f
r
o
m
 
o
n
e
 
f
o
o
t
.

U
p
w
a
r
d
 
s
w
i
n
g
 
o
f

a
r
m
s
.

F
o
r
t
y
-
f
i
v
e
 
d
e
g
r
e
e

a
n
g
l
e
 
u
p
w
a
r
d
.

L
e
g
s

s
w
i
g
 
f
o
r
w
a
r
d
 
u
n
d
e
r

b
o
d
y
f
.

(
S
a
m
e
 
a
s
 
D
i
s
t
a
n
c
e
-

S
t
a
n
d
i
n
g
)

U
p
w
E
i
r
d
 
a
m
o
u
n
t
 
o
f

f
o
r
W
a
r
d
 
m
o
v
e
m
e
n
t

d
e
p
e
n
d
s
 
o
n
 
u
s
e
 
o
f

h
o
p
.
,

H
e
a
d
 
u
p
,

e
y
e
s

s
t
r
a
i
g
h
t

a
h
e
a
d
.

(
S
a
m
e
 
a
s

D
i
s
t
a
n
c
e
-

S
t
a
n
d
i
n
g
)

H
e
a
d
 
u
p
,

e
y
e
s

s
t
r
a
i
g
h
t

a
h
e
a
d
.

H
e
a
d
 
u
p
,

e
y
e
s

s
t
r
a
i
g
h
t

a
h
e
a
d
.

W
h
o
l
e
 
b
o
d
y

s
t
r
e
t
c
h
e
s

a
n
d
 
r
e
g
c
h
e
s

f
o
r
w
a
r
d
.

(
S
a
m
e
 
a
s

D
i
s
t
a
n
c
e
-

S
t
a
n
d
i
n
g
)

A
s
 
s
o
o
n
 
a
s

w
e
i
g
h
t
 
i
s

a
b
s
o
r
b
e
d
,

l
e
g
s
 
a
r
e

e
x
t
e
n
d
e
d

a
n
d
 
r
e
b
o
u
n
d

t
o
 
s
t
a
n
d
i
n
g

p
o
s
i
t
i
o
n
.

L
a
n
d
 
i
n
 
a

c
r
o
u
c
h
e
d

p
o
s
i
t
i
,
o
n
,

w
e
i
g
h
t
,
o
n

b
a
l
l
s
 
o
f

f
e
r
t
.

(
S
a
m
e
 
a
s

D
i
s
t
a
n
c
e
-

S
t
a
n
d
i
n
g
)

A

L
a
n
d
 
o
n
 
t
o
e
s
,

t
h
i
f
t
 
'
W
e
i
g
h
t

o
 
b
a
l
l
 
o
f

f
o
o
t
.

H
i
p
s
,
4
c
n
e
e
s
,

'

a
n
k
l
e
s
 
b
e
n
d
'
,

l
a
n
d
 
o
n
 
b
a
l
l
s

o
f
 
f
e
e
t
.



B
a
s
e
 
t
f
 
S
u
p
p
o
r
t

P
r
o
d
u
c
t
i
o
n
-

`
S
k
i
l
l

a
n
d
 
B
a
l
a
n
c
e
 
'

o
f
 
F
o
r
c
e

D
i
r
e
c
t
i
o
n
 
o
f

,
A
p
p
l
i
c
a
t
i
o
n
 
o
f

F
o
r
c
e

F
o
c
u
s

'is

F
o
l
l
o
w
-
t
h
r
o
u
g
h

A
b
s
o
r
p
t
i
o
n

o
f
 
F
o
r
c
e

.

S
K
I
P

-

S
L
I
D
E /

'

-
S
t
o
p
p
i
n
g

.

.

-
.
-
4

.

.

_

.

P
e
r
i
o
d
-
o
f
 
n
o
n
-

s
u
p
p
o
r
t
 
o
n
 
h
o
p
,

w
e
i
g
h
t
 
s
h
i
f
t
s
 
t
o

.
a
l
t
e
r
n
a
t
e
 
f
e
e
t

o
n
 
s
t
e
p
.

A
r
m
s

c
o
u
n
t
e
r
b
a
l
a
n
c
e
.

B
a
s
e
 
m
o
v
e
s
 
t
o

a
l
t
e
r
n
a
t
e
 
f
e
e
t
.

W
e
i
g
h
t
.
q
h
i
f
t
e
d

f
r
o
m
 
l
e
a
d
 
t
o

f
o
l
l
o
w
i
n
g
 
f
o
o
t
.

W
e
i
g
h
t
 
a
l
w
a
y
s

w
i
t
h
i
n
 
b
a
s
e
 
o
f

s
u
p
p
o
r
t
.

F
e
e
t
 
i
n
 
s
t
r
i
d
e

p
o
s
i
t
i
o
n
.
 
'
W
e
i
g
h
t

b
r
O
u
g
7
h
t
 
d
i
r
e
c
t
l
y

o
v
e
r
/
b
o
t
h
 
f
e
e
t
. .

i

'
-
.

.

.

.

P
r
o
p
u
l
s
i
v
e
 
f
o
r
c
e

u
p
w
a
r
d
 
f
r
o
m
 
o
n
e
-

f
o
o
t
 
p
u
s
h
-
o
f
f
 
o
f

h
o
p
 
g
i
v
e
s
 
u
p
w
a
r
d

m
o
m
e
n
t
u
m
.

A
r
m
s

s
w
i
n
g
 
u
p
w
a
r
d
.

.

,
E
x
t
e
n
s
o
r
 
m
u
s
c
l
e
s

o
f
 
l
e
g
 
a
s
 
f
o
o
t

p
u
s
h
e
s
 
v
e
r
t
i
-

c
a
l
l
y
 
a
n
d
 
h
o
r
i
-

z
o
n
t
a
l
l
y
.

.

.

'

1

'

.

,
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.

'

.
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,

,

F
o
r
w
a
r
d
 
a
n
d
 
u
p
w
a
r
d
.

.

'
-
.
_
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S
i
d
e
w
a
y
s
,
 
m
o
r
e
,

v
e
r
t
i
c
a
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p
u
s
h
-
o
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r
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h
o
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H
e
a
d
 
u
p
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e
y
e
s

s
t
r
a
i
g
h
t

a
h
e
a
d
.

H
e
a
d
.
u
p
,

e
y
e
s
,

s
t
r
a
i
g
h
t

a
h
e
a
d
.

H
e
a
d
 
u
p
,

e
y
e
s

s
t
r
a
i
g
h
t

a
h
e
a
d
.

.
.

.

,
.

.
-

.

r

-

.

_

.

.

.

.

.

,
'

.

.

.

.
.

L
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n
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o
e
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a
n
d
 
t
r
a
n
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f
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r

w
e
i
g
h
t
 
t
o

b
a
l
l
s
 
o
f
 
f
e
e
t
.

W
e
i
g
h
t
 
t
a
k
e
n

o
n
 
b
a
l
l
 
o
f

f
o
o
t
.

-
B
e
n
d
 
k
e
e
e
s
,

a
n
k
l
e
s
,
 
l
a
n
d

o
n
 
b
a
l
l
s
 
o
f

f
e
e
t
.

L
e
a
n

b
a
c
k
 
f
i
b
r
i
l

.
.

w
a
i
s
t
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B
a
s
e
 
o
f
 
S
u
p
p
o
r
t

P
r
o
d
u
c
t
i
o
n

S
k
i
l
l

a
n
d
 
B
a
l
a
n
c
e

o
f
:
F
o
r
c
e

V

D
i
r
e
c
t
i
o
n
 
o
f

A
p
p
l
i
c
a
t
i
o
n
 
o
f

F
o
r
c
e

A
b
s
O
r
p
t
i
o
n

-

F
o
c
u
s

'

F
o
l
l
o
w
 
-
 
t
h
r
o
u
g
h

o
f
 
F
a
r
c
e

.

T
H
R
O
W

'

-

.

.

-

B
a
s
e
:
 
B
o
t
h
 
f
e
e
t

i
n
 
s
t
r
i
d
e
 
p
o
s
i
-

t
i
o
n
.

W
e
i
g
h
t

s
h
i
f
t
s
 
t
o
 
r
e
a
r

f
o
o
t
 
o
n
 
b
a
c
k
-

s
w
i
n
g
 
t
o
 
f
o
r
w
a
r
d

f
o
o
t
 
o
n
 
t
h
r
o
w
.

A
 
f
o
r
w
a
r
d
 
s
t
e
p

i
s
 
t
a
k
e
n
 
a
s

p
a
r
t
 
o
f
 
f
o
l
l
o
w
-

t
h
r
o
u
g
h
 
t
o

r
e
g
a
i
n
 
a
 
s
t
a
b
l
e

b
a
s
e
 
o
n
 
b
o
t
h

f
e
e
t
. ,

,
,
-

°

.

.

,

P
r
e
l
i
m
i
n
a
r
y

.

m
o
v
e
m
e
n
t
 
i
n
c
l
u
d
e
s

b
a
c
k
s
w
i
n
g
,
 
t
r
u
n
k

r
o
t
a
t
i
o
n
,
 
s
h
i
f
t

o
f
 
w
e
i
g
h
t
 
t
o

c
r
e
a
s
e
 
a
r
m
 
a
n
d

d
e
v
e
l
o
p
 
g
r
e
a
t
e
r

m
o
m
e
n
t
u
m
.
 
F
o
r
w
a
r
d

m
o
t
i
o
n
:

T
r
u
n
k

r
o
t
a
t
e
s
 
f
o
r
w
a
r
d
;

a
l
l
 
l
e
g
,
 
t
r
u
n
k
,

a
r
m
s
,
 
w
r
i
s
t
,
 
h
a
n
d

m
u
s
c
l
e
s
 
e
x
t
e
n
d

s
e
q
u
e
n
t
i
a
l
l
y
.

p
a
l
l
 
i
s
 
t
o
s
s
e
d

w
i
t
h
 
f
i
n
a
l
 
s
n
a
p

o
f
 
w
r
i
s
t
 
a
n
d
 
f
i
n
-

g
e
r
s
 
a
s
 
a
r
m
 
i
s

s
t
r
a
i
g
h
t
e
n
e
d
.

.

W
e
i
g
h
t
 
s
h
i
f
t
s
 
t
o

f
o
r
w
a
r
d
 
f
o
o
t
 
a
s

u
p
p
e
r
 
a
r
t
 
p
a
s
s
e
s

s
h
o
u
l
d
e
l
-
 
a
n
d
 
l
o
w
e
r

a
r
m
 
i
s
 
f
u
l
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Name:

Date:

Teacher:

APPENDIX 7

O.W. ERLEWJNE SCHOOL

Gross Motor Skills'
Pupil Profile

Placement: '4
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School:

Teacher:

Year:

Placement:

APPENDIX 8
t

O.W. ERLEWI'IE SCHOOL

GROSS MOTOR SKILLS
Class Record Sheet

124:

Excellent Performance 8

Good Performance 6

Fair Performance 4

Little Perfcitmance

No Performance 0

Preschool and
Kindergarten

Primary
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APPETIDIX

O.W. ERLEWINE SCHOOL'

Primary Gross Motor Skills

3. April-June 1974

Monday, Wednesday, and Friday are set aside for teachers, aides,
and crdss-age,tutort to work with individuals and small groups
based on needs.

NO. OF
GROUP CHILDREN SKILLS INSTRUCTORS

125

1

3

4

5

22

20

Hop
Skip
Jump

Kick a ball
Roll a ball
Throw a ball

3 Throw a fly ball
Catch a fly ball

19 Bounce ball repeatedly
Walk dribble
Run dribble

97 Enrichment Skills
and

GameS

131 .

Teacher: Miss Moredock
Parent Aides: Mrs. Brownell .

Mrs. Johnson'
Mrs. Hinman

Teacher:

.Parent,gdes:

Cross-age Tutor:

Teacher:"
Parent Aide:

Cross-age Tutor:

Teacher:
Parent Aides:

Teachers:

Parent Aides:

Cross-age Tutor:

r

,Miss Reed

Mrs. Shilling
Sunni Barton

Mr. Caldeira
Mrs: Rossi
John Neumann

Mrs. Brown
Miss' Brainard
Mrs. Heaton .

Mfs. Sullivan
Mrs. Wright
Mr. Bader
Mr. SlQssberg
Chris HaViland
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a

TRAMPOLINE

STEGEL

GYMNASTICS',

O.W. ERLEWINE SCHOOL

GROSS MOTOR SIC-I-IsLS-gROGRAM

Caldiera (+ 1 parent),
Bader

Brown .(+ 1 parent)

Brownell

Brainerd (+ 2 parents)
Wright

I

CREATIVE MOVEMENT Moredock -(+ 2 parents)
Johnson

15 students

15 ,students

30 students

30 students

TEAM GAMES.. Sullivan (+ 3 cross-age tutors) 30. students
,Schlossberg : 30 students

f

RHYTHMS AND DANCE Reed - ,30 students
. si

Tuesday and Thursday will be the days set aside for the P.E.
exchange.

In case of inclement weather the P.E. program will continue
as scheduled with Ttampollne and Segel moving into rooms
6 and 7 for quiet team game4..

Monday, Wednesday and Friday are set a4ide for reference
group P.E.-when teachers will lie providing for individual
and small group needs as indicated by profiles.

si

fr

132
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APPENDiX 10
127

0. W. ERLEWINE ELEMENTARY SCHOOL VISITATION

Gross Motor Survey

March-April, 1974

Please respond to the questions below and return this sheet tO
the principal or to the office before you leave:

_ .

1. Do you have a structured-rgross motor
skills development pro am in your

.school now?

If your answer to (1) was No, are you
interested in implementing a gross
motor program with your'class or
segment?

3. Would you be interested in having an
inservice class offered for credit which
would include the techniques for
implementing a gross motor program?

4.. If you would be interested in such an
inservice class, please indicate your
preference below for a one,(1) unit course.

Friday evening and Saturday

Yes No

After school meetings once a week

Everyday after school for one week

5. Do you think it would be worthwhile to
have the district offer.a workshop to train
volunteer parents to help in a gross motor Yes No

program?

Name

Please check one.: Parent

School

MP

Teacher

Principal, Other

13.3
'.1



APPENDIX-11
. 128

INSERVICE ERUCATION_

A

UR

A

WORKSH PL.
SPRING .1974

Sacramento City Unified School District

Personnel Ser!ices Office

Staff Training Service) Department

fila810 Street
134
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SACRAMENTO CITY UNIFIED SCHOOL DISTRICT
ADMINISTRATION BUILDING

: Personnel Services Office

4

December 7, 1973

.44

MEMORANDUMS . ST-22°

Topic: INSERVICE EDUCATION SATURDAY WORKSHOPS

To: All Elementary Principals and Teachers

The Staff Trgining,Services Department has scheduled the following
series of inservice education Saturday &workshops for all teachers
and administrators, paraprofessionals, and other interested adults,
during the Spring Semester, 1974:

DEVELOPING "MINI" UNITS FOR LEARNING CENTERS, K-3,
776-189

EXPERIMENTING, INVESTIGATING, AND PROBLEM
SOLVING IN SCIENCE, K-6, 776-196

FILM TASTING, K-6, 776 -147

LEARNING CENTERS, 3=6-, 708-123

PROGRAMMING PHYSICAL EDUCATION WITH GAMES/
ACTIVITIES/FOLK DANCING, 3 -6, 776-198

POPPETRY AND CREATIVE EXPRESSION, K-6, 776-211

READING GAMES AND REINFORCEMENT ACTIVITIES, 1-6,
708 -97

SPRING ART AND CRAFT, 1-6, 708-121

WORKSHOP IN PLAY AND MOTOR PATTERNING SKILLS, K-3,
776-212

WORKSHOP ON TEACHING THE GIFTED CHILD, 708-129

.1

The workshops will offer training in special areas of interest, and
opportunities to explore innovative instructional practices/methods
and effective instructional strategies and techniques. In addition,
workdhop time and resources will_be provided to create and develop
materials for use in the classroom.

136
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Participants may register for any one or more o the workshops for one-
half -(1/2) unit of salary credit or more per fkshop.

,

Those who.wish to pursue interest areas/or training for specialneeds
may register for a c6mblfiation of workshop sessions. However, total
units earned per workshop must equal one-half (1/2) unit or more. One-
quarter (1/4) units will not be credited.

THE FEE FOR THE INITIAL REGISTRATION IN EACH WORKSHOP IS $2.00.

TOTAL FEE(S) INCLUDING MATERIALS.FEE(S) WITH
PRE-REGISTRATION REQUIRED.

LEASE NOTE

If enrollees wish credit for a workshop they mus secure prior approval
from their administrator, on the appropriate f6 , before enrolling.
Credit earned which has not been so ..rov ot be accepted for

salary schedule credit.

This form, PSTR-21R4, may be obt ed from the administrators office
AND MUST BE ATTACHED TO THE APPLICA ION AND SUBMITTED TO THE STAFF
TRAINING SERVICES DEPARTMENT, School Mall Box #45. -

DEVELOPING "MINI" UNITS FOR LEARNING CENTERS, K-3, 776-189
Mrs. Carol S. Pits, Instructor

Phoebe Hearst Elementary School
Multipurpose Room

3 Sessions 1/2 Salary Credit
Unit Per Session

Friday evenings 6:001- 10:00 p.m:/Saturday mornings 8:00 - 12:00 noon

SESSION #1: .February 22/February 23
SESSION #2: 'April 5/April 6
SESSION #3: April 19/April 20

A series of three (3) Friday evening/Saturday moping work-
shop sessions 'for'kindergarten/prImaxy teachers. Each work-
shop session will provide participants with,the opportunity
to develop one "mini" learning center unit of study in one
specific area:

$



Session #1 Language Arts
Session #2 Wirtz Math
Session #3 Creative Writing

Participants will plan/develop/complete a "mini" unit of
study per session as specified above to include a central
theme of games, activities, worksheets.

Teachers are encouraged to bring textbooks, workpages, and
other materials they would like to includein a center; also,
to bring basic equipment for their own'use; such as scissors,-
,per s,' 'cement,. rulers, etc.

Course Components
- Demonstrations/Directions: The "Mini" Unit of Study
- Workshop Time

Enrollment
- Each specific Friday evening/Saturday morning consti-

tutes one (1) workshop session
- No selected combinations accepted
- 1/4 salary credit unit will not be accepted

PRE-REGISTRATION REQUIRED. Initial Registration Fee $2.00
Materials Fee $3.00 per 1/2 Unit

EXPERIMENTING, INVESTIGATING, AND PROBLEM
SOLVING IN SCIENCE, K-6, 776-196
Mrs. Betty M. McCarty, Instructor

Caroline Wenzel Elementary School
Multipurpose Room

2 Sessions 8:30 a.m. - 4:30 p.m.- 1 Salary Credit Unit

SESSION #1: March 2
SESSION #2: May 4

`A discussion laboratory and materials development work4hop
designed'to give participants a background of useful infor-
mation related to the day to day experiences of children.
Session #1 will'concentrate on the life sciences; Session #2
will be centered on the physical sciences. The morning
program of each session will consist of the presentation of
information and materials for experimenting, investigating,
and pro em solVing in a classroom laboratory situation or
at ience centers, a speakers related available audio
vi als, and participant involvement in science activities.
The afternoon program will emphasize planning and preparing
for science, activities and developing the,materials necessary.
Areas to be covered will be subject to revision according to
the needs and desires of participants..

PRE-REGISTRATION REQUIRED. Registration Fee $2.00
Materials Fee $5.00



4

FILM TASTING, K-6, 776-147
Mr. Richard G.- Rogers, Instructor

18th & V Annex

Room 303

4 Sessions 8:00 a.m. -

SESSION #1:
SESSION #2:
SESSION #3:

SESSION #4:

12:00 p.m.

February 9
March 9
April 27
May 11\

1/4 Salary Credit
Unit Per Session

A unique opportunity to sample, discuss and evaluate a cross
section of the most current and stimulating 16mm motion pic-
tures designed for primary` and the intermediate levels.

PRE-REGISTRATION REQUIRED. Initial Registration Fee $2.00

4 Sessions

LEARNING CENTERS, 3-6, 708-123
Mrs. Ethel E. Breyfogle, Instructor

Phoebe Hearst Elementary School
Multipurpose Room

8:00 a.m. - 12:00 noon 1/4 Salary Credit

SESSION in.: Marcl 23
SESSION #2: March 30
SESSION #3: May 18
SESSION #4: June 1

Unit- Per Session

This course will emphasize individualizing instruction through
the use of classroom learningjenters. Participants will
organize a plan for implementing learning centers id their
classrooms, develop units of study to use at centers, and

-*share projects and/or ideas with their peers.

COURSE COMPONENTS ?

. 1. Lectures
- types of centers
- ways of fitting centers into your program
- how to plan centers to meet your objectives

2. 'Demonstrations

- various centers
- classroom management methods

record keeping

3. Workshop
- planning and developing your own centers,

'PRE-REGISTRATION REQUIRED. Initial Registration Fee $2.00
Materials Fee $3.00 per 1/2 Unit

a
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PROGRAMMING PHYSICAL EDUCATION WITH GAMES/
ACTIVITIES/FOLKDANCINGT 776,--198-- -

Mrs. Susan E. 'Clements and Mrs. Shirley L. Sinistro
Instructors

H. W. Harkness Elementary.School
Multipurpose Roan

2 Sessions 1:00 - 5:00 p.m. 1/2 Salary Credit Unit

SESSION #1: -February 23
SESSION #2: April 20,

The workshop will ,provide suggestions and demonstrations for
-meeting the physical education needs of pupils in placement
levels 3 -6W through a variety of interesting actidh games and
activities which can be played under varying weather condi-

tions. Familiar "easY=to-learn" folk dances, that appeal-to
children, and add enjoyable experiences to the physical
education program, will be offered.

PRE-REGISTRATION REQUIRED. Registration Fee $2.00

PUPPETRY4AND CREATIVE EXPRESSION, 1C3,,776-211
Mrs. Barbara A. Carr, Instructor

Johh-Bsidwell Elementary School
gultipurpose.Room

4 Sessions 1:00 - 5:00 p.m. 1/4 Salary Credit
Unit Per Session

SESSION #1: February 9
SESSION #2: March 9
SESSION #3: April 27
SESSION #4: May 11

Puppetry is not confined to any age level--types of puppets
and their use can be related to any grade level..

The workshop will offer:
- a brief history of puppetry and various uses

of puppets in and out of the classroom
- display§ and discussions of different kinds

of puppets
- ways teachers can put puppets to use in art

activities, language arts, music, science,

ane social science

Participants will make puppets such as: Hand, marionettes,
shadow, paper bag, finger, glove, sock; plan related ciea-
tive activities; explore and share iHeas.

PRE-REGISTRATION.REQUIRED.- Initial Registration Fee $2.00
Materials Fee $3.00 per 1/2 Unit

We
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READING GAMES AND REINFORCEMENT ACTIVITIES, 1-6, 708-97
Mrs: Sue C. Nelson, Instructor

4 Sessions

8th & V Annex
Room 4

1:00 - 5:00 p.m. 1/4 Salary Credit
Unit Per Session

SESSION #1: March 23
SESSION #2: March 30
SESSION #3: May 18
SESSION 14: June 1

The workshop is designed to assist participants to develop
materials which can be used in activities that extend or
supplement the reading program, that provide reinforcement

of previously learned skills, or-as prescriptions, in a

diagnostDc-prescription'reading program based on needs
revealed by criterion testing. Emphasis will be placed on
creating and constructing games, task cards, manipulative
and-'self- correcting devices, and readiness materials.
Demonstrations of games and activities will be presented.
If desired, participants may organize materials developed
into a file.

PRE-REGISTRATION REQUIRED. Initial Registration Fee $2.00
Materials Fee $3.00 per 1/2 Unit

2 SeSsions

SPRING ART AND CRAFT, 1-6, 708-121
Mr. Anthony S. Flores, Instructor

Hubert Bancroft Elementary School
Room 19

,C
8:30 a.m. - 4:30 p.m. 1/2 Salary Credit

-

SESSION #1: February 2
Unit Per Session

SESSION #2: March 16

The purpose of this workshop is to introduce a wide variety
of art and craft ideas for the ,teacher to use during the
Spring semester. The course will give"the teacher an
opportunity to make samples of art projects concentrated
around Spring, St. Patrick's Day, Easter, May Day, and
Mother's ,Day.

PRE-REGISTRATION REQUIRED. Initial Registration Fee $2.00
Materials Fee $3.00 per 1/2 Unit

141
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`WORKSHOP IN PLAY AND MOTOR PATTERNING SKILLS? -K -3, 776-212
Mrs. Barbara J. Cooper, Instruct:6;

O. W. Erlewine Elementary School
Kindergarten Room

' 2 Sessions 8:00 a:m. - 12:00 noon 12 Salary Credit Unit

SESSION #1: March 23
SESSION #2: March 30

7

A workshop for kindergarten/primary teachers emphasizing
the physical development of young children through play and
motor patterning skills.

Areas to be covered:

Balancing Equipment (Stegel equipment included)
Hoola Hoops and Tires
Ropes

Bean Bags
Balls (all kinds)
Rhythmic Activities (body ,movement included)

Participants will develop a card file for gross motor activ-
ities tobe used with children K through 3. Materials used
in the workshop may be brought from home or from the indivi-
dual school.

PRE-REGISTRATION REQUIRED. Registration Fee $2.00

WORKSHOP ON TEACHING THE GIFTED CHILD, 708-129
Mrs. Sharon R. McShane and Mrs. Lyna A. Myers

Instructors

William Land Elementary School

Library

3 Sessions 1/2 Salary Credit
Unit Per Session

Friday evenings 6:00 - 10:00 p.m./Saturday mornings 8:00 - 12. :00 noon

SESSION #1: February 8/February 9
SESSION #2: March 8/March 9
SESSION #3: April 26/April 27

A series of three (3)-Friday avening /Saturday morning workshop

sessions designed to help teachers' recogiize and understand
`better efte.,4gted child. Suggestions for program and curricu-
lum enrichme ,within the regular classroom will be emphasized.
Each woriehop session will providevarticipants with the

L.
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opportuukty to develop materials in a specific area to use
with the gifted children in her class:

Session #1: IQ, We-Cue, Innovative
Learning Practices

Session #2:' Enrichment Materials
Development

Session #34 Simulation Gaming

Enrollment '

- Each specific Friday evening/Saturday morning consti-
tutes ane'(1) workshop session

- No selected combinations accepted
- 1/4 salary credit unit will not be accepted

PRE-REGISTRATION REQUIRED. Initial Regist n Fee $2.00
Materials Fee $3-.00 per 1/2 Unit

Any questions concerning this memorandum should be directed to
Mrs. Selma Miller, personnel specialist, training, 454-8538, Staff
Training Services Department.

Robert N. Hansen
Assistant Superintendent
Personnel Services

Approved:
EDWARD,B. FORT
Superintendent
RNH:FJ$:SM:mes

ATTACHED REGISTRATION FORM TO BE RETURNED TO THE STAFF TRAINING
SERVICES DEPARTMENT WITH PINK COPY OF PSTR-21R4 AND FEES BY:

FRIDAY, JANUARY 11,.1974
OUT-OF-DISTRICT REGISTRANTS MUST INCLUDE ADDRESS

Checks should be made payable to: SACRAMENTO CITY UNIFIED SCHOOL DISTRICT

REFUND DEADLINE: FRIDAY, FEBRUARY 1, 1974

PLEASE NOTE CHANGE IN REGISTRATION POLICY

All registrations will be accepted unless otherwise
notifiett. Receipt(s) for registration(s)/materials
fee(s) wi-Whe issued hy each workshop instructor

-4. 4 at first class session(s). .'
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APPLICATION FOR 1974 SPRING SATURDAY IN-SERVICE EDUCATION WORKSHOP(S)

tREGISTRATION FEE $2.00

I WISH TO ENROLL IN THE FOLLOMING WORKSHOP SESSIONS:

(Check eeeeionA deeihed totaling One-hat6 0/21 unit(4)
of mote.! _One-vanteAJ1/41_utgte. mitt not be WACO._

MATERIALS FEE AS INDICATED

WDRK.SHOPS SESSION SESSION 12 SESSION 13 SESSION 14

4

DEVELOPING "MINI" UNITS FOR
LEARNING CENTERS, K-3, 776-149
Phoebe HeaXst Elementam School
Multiputpoae Room
Matelciats Fee $3.00 pen 1/2 Un.ct

EXPERIMENTING, INVESTIGATING, AND PROBLEM
SOLVING IN SCIENCE, K6, 776-196
Caroline Wenzel Etementany School
Mattipunpo4e Room
gatexiats Fet $5.00

FILM TASTING, K-6, 776,,T4-7

tilt i V Annex
Room 303

LEARNING CENTERS, 3-6, 708-123.
Phoebe Hearst Elementarty School
MrAttipapost Room
Matexiats Fee $3.00 pm UP-Una

PROGRAMMING PHYSICAL tuicArren WITH GAMES/
,/ACTIVITIES /FOLK DANCING, 3-6, 776-198

H. W. HaAkneu. Element:my School
Muttipulpose Room

PUPPETRY AND CREATIVE EXPRESSION, K-3,
776-211

John liagett Etementaity School
MultipaApooe Room
MatelLiats Fee $3.00 pert 1/2 Unit

READING GAMES AND REINFORCEMENT
ACTIVITIES,

V Annex
Room 4
Matexiali ,Fee $3.00 pen 1/2 Un.Lf

SPRING ART AND CRAFT, 1-6:708-121
Hobe/It BancAoktElementarto School
Room 19
MgteAiats Fee $3'.00 pen 1/2 Unit

WORKSHOP IN PLAY AND MOTOR PATTERNING
SKILLS, K-3, 776-242
0. W. ftlextine EleAentany School

KindeAgaAten Room

WORKSHOP ON TEACHING THE GIFTED CHILD,

708-129
W.i2LAam Land ElementaAy School
LibAaAy
Mateiziats fee $3.00 pen 1/2 Un.Lf

MISS
MRS.
MR.

1/2 Unit
February 22/23
6:00 = 10:00 pm/
t:00 - 12:00 noon

1 Unit pet 2 Son
MaAch 2
8:30 am - 4:30 pm

1/4 Unit

Feb Auatuf 9

8:00 - 12:00 noon

1/2 Unit
Apt-it 5/6

6:00 - 10:00 Tm/
8:00 - 12:00 noon

May 4
8:30 am - 4:30 pm

1/4 Unit

Mauch 9
8:00 - 12:00 noon

1/4 Unit 1/4 Unit

Match 23 MaAch 30 ,

8:00 - 12:-00 noon 8:00.- 12:00 noon

1/2 Unit pen 2 Seesiam,
FebAuarty 23 ApAtl 20 -

1 :00 - 5:00 pm 1:00

1/4 Unit'

v MaAch 9
L4.00 5:00 pm

1/4 Unit
Febtuany 9
;co - 5:00 pm

1/4 Unit
March 23
1:60- 5:00 pm

1/2 Unit
Feb 2

8:30 - 4:30 pm

1/2 unit pen 2 Sezeiond
MaAch 23
8:00-- 12:00 noon

4 I

1/2 Unit
FebAuany c7 7---
6:00 - 10:00 pm/
1:00 - 12:00 noon

1/4 Una
MaAch 30
1:00 - 5:00 pm

1/2 Unit
MaAch 16
S:30 am - 4:30 pm

Match 30

8!00 - 12:00 noon

1/2 Unit
Match 8/9.
6:001- 10:00 pm/

8:00 - 12:00 noon

TOTAL UNITS

Last Name F.i.a.St Mu/cite In ..c.t.tat

%PLICE PLACEMENT mu. k 1 2 3

1/2 Unit
ApAg 19/20

' 6:00 - 10:00 pm/
8:00 - 12:00 noon

1/4 Unit

Apat 27
8:00 12:00 noon

1/4 Udit
May it
8:00 noon

1/4 Unit
ApneL27
1:06 - 5:00 pm

1/4 Unit

May 18
1:00 - 5:0a pm

1/2 Unit
Aptit 26127----
6:00 - 10:00 pm/
8:00 - 12:00 noon

o'

1/4 Unit
May 11
8:00 - 12:00 noon

1/4 Unit
June 1
8:00 - 12:00 noon

1/4 Unit
May 11
1:00 - 5:00 pm

1/4 Unit

June 1
1:00 = 5:00 13m-

School

4 5 6

RETURN THIS REGISTRATION FORM AND YOUR CHECK TerSTAFF TRAINING SERVICES DEPARTMENT, BOX 145, BY FRIDAY. JANUARY 11, 1974.

Checks should be made payable to: SACRAMENTO CITY UNIFIED SCHOOL DISTRICT

Please checkALL REGISTRATIONS
'WILL BE ACCEPTED
UNLESS OTHERWISE
NOTIFIED.

I desire credit for the above vorkibop(s) (Form PSTR-2184 is attached).

I DO NOT desire credit for the above yorkshop(s).

A

Out-o6-174.etittet ActdAe64-

REFUND DEADLINE:
FRIDAY

FEBRUARY 1, 1974
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APPENDIX 12
'SACRAMENTO CITY UNIFIED SCHOOL. DISTRICT

xa. Atriums Fienumtarg nul
2147 54TH AVENUE

SACRAMENTO.-CALIFORNIN 95822

Mrs. Vona Sall'
0. W.AErlewine Elementary School
Sacramento, California.

Ide,are considering the 1,urch?se of a Lind climber for
use in our Early Childhood Education classes next year.

In order-to begin preraration I would like to send some
ormy staff to your school during one of the mornings
when- your- Stegel'is- being used bysome of your--students.

I would, appreciate any help which you and your staff could
give in the form of advind/or materials which you
may have developed to use this type of equipment.

Clyde E. Kidd,
Principal

145;



APPENDIX 13

BALANCE BEAM

1/2" STEEL PIN
( 2 REM))
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pPENPIX 14

GROSS MOTOR SKILLS DEVELOPMENT

June 14, 1974

1. Do you think that you-could assist in the pre-
and post-testing of children using` the .

inventories?

2. Do'you think you could be*responsible for a

gross motor skills station with five to ten

children?

3. 'Do you feel that you can effectively use the

task cards for individual and small group

interaction?

1...What further training would help yaii?

2. What would yousuggest that would make the task cards easier to work with?

(

. Name School

Date
I

Check one: Volunteer

Aide

Teacher.



APPENDIX :1A
SACRAMENTO CITY UNIFIED SCHOOL DISTRICT,

Plitt !alter glenieniarg
5717 LAURINE WAY

SACRAMENTO. CALIFORNIA 95824

August 12, 1974

11171(1R;.1,11.)Tric

To: Mon,) 301
Staff Traininj

From: furry 3. Roberts
Principal

Subject: In- Service W9rkshop

Would You please arrange for a-deAonstration in Gro
Skills_ for the staff at Ethel I. Bat;er. _The.w
place during the '400- of August 26th through Aun

The choice r)f clays will Lo the discretion and co

of your staff me.nher. Please, contact my office whe

completed thc, operation.

we,

MotOr
op will_ take

30th,

enience
you have

HJR:dh
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APPENDIX 16
SACRAMENTO CITY UNIFIED SCHOOL DISTRICT

AllibbinePententargAdiLial
2500 52N0 AVENUE

SACRAMENTO, CALIFORNIA 95817

October 25, 1974

Mrs. Nona G. Sall
O. W. Erlewine
Sacramento City Unified School District
Sacramento; California

Dear Nona,

I would like to thank you.fer the inserNfice training
you provided the Woodbine and Maple elementary school.
staffs this month. You need to be highly- commended
for the development of such an outstanding gross motor
skills program. The need for such a program is long
overdue.

.1 had the staff evaluate the inservice sessions and
100% of the teachers rated your demonstrations and
inservice as "significantly" aiding them in imple-
menting a gross motor skills program at our schools.

You, as principal, along with the staff. and parents,
should be,very proud of having broughtilbout this
innovation to our school district.

Sincerely yours,

-Ronald G. Uzelac, Principal
Woodbine,and Maple Elementary Schools

U: j1

c
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, SACRAMENTO CITY UNIFIED SCHOOL DISTRICT

OFMCEOFTHEeMNOWAL

ark. Apyrititio
2221 MATSON DRIVE

SACRAMENTO 22, CALIFORNIA

October 31, 1974

Mrs. Nona Sall
Principal
O. W. Erlewine

Dear Nona:

In behalf of the teachers and parents at

hark Hopkins ElemenksrySchool, I would like to

,thank you for providing the excellent

workshop for our parents and staff on Gross Motor

Skills Development.

-Otr own School equipment has been ordered

and we are looking forward to kicking off our

Gross Motor Program in high gear. I'm sure our

pupils will benefit frot the training.

I will be getting in touch with you for a

follow-up training session fiik our staff once

our own eqUipment arrives,

HP:bp

3

Sincerely,

Mr. Harris Perry
Principal,

150

s.
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SACRAMENTO CITY UNIFIED SCHOOL DISTRICT

OFFICE OF THE PRINCIPAL

ArklAvpitins
2221 MATSON DRIVE

SACRAMENTO 22. CALIFORNIA

December 3, 1974 .

Mis. Nona Sall
'Principal
0. W. Erlewine

a

Dear Nona:

I would like to thank you for providing

Us with the follotup training session for our

teachers and parents on Gross Motor Skills Devel

opulent..

As you know, we now have ourr'own gross-motor

equipment and our program is in operation.

HP: b43

Sincerely,

Mr. Harris Perry,
Principal
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Body Awareness - The child will exhibit thR ability
to identify all parts if the body.

Level A

%4

Leahing Tasks Method Equipment Evaluation

.

I Identify all parts of
the body,

Identify body parts and
use: arms, shoulders,
hands, etc.

,

.

.

.

. ,-.._

. simple "Rokey/Pokey" '

or 1Loty Loo" record.

"Follow " the ..-r a :" ind

your shoulders and shake th--

Touch your,e16ows. Touch your
arms*; move them around. Shake

hands; raise them high.

Vary by simplified "Simon
Says", Where is Thumbkin?"

,

..

. /

-,..

.

Record
Player

.

,
.

.

Teacher,
Observation'

.

.

.

,

.

Ae

.

. . .

Body Awareness. - The child will exhibit, the ability ,to

all parts of the body. ;
o

Level B

identify

Learning Tasks

.

Method Equipment Evaluation

*

t

....., _,-----1

Identify parts of the
head and integrate
rhythm.

,

-

.i,

.

,
a

1

Children seated or standing.
Bob head to the beat of.the

drum. Move eyes to the beat

of the drum. Click tongue to'
the beat of the:drum. .

r ; -

Do the same exercise while
,childreh are on back or on a

,

mat.

,
.

,

.

4.

'Drum
Flat Surface

.

.

.

-

Teacher
Observation

.

.

. Teacher
Observation

,

..,

.

162' ,
,

-----

.

-



Body Awareness - The child will exhibit t e ablity
to identify all parts the b dy.

Level D

Learning Tasks , tho d Iguipment Evaluation

Identify the head
(cheeks, nose, ears,
eyes, and chin).

Identify the body
parts and use - heel,
instep, index finger,
ankle, and ring
finger.

Look in mirror and follow the
teacher's commands "Touch
your eyes, tap your, cheeks,

etc. Close eyes, wiggle nose,
rub chin, tap head."

Children in rows by desks.
Perform tasks as given by the
teacher:
1. Touch your left heel

with the right index'
finger.

2. Touch your right instep
with your ring finger.

3. Standing, bend-from the
waist with both hands -
*grasp the ankles, then

touch ins ps, heels
with ind fingers, s
stand . . establish
r y m 1,2,3,4,t then
do same with ring finger.

Mirror Teacher
Observation

Body Awareness - The child will exhibit the abil'ty
to identify all parts of the b dy.

Learning Tasks

Level E

Method Equipment

Integhtion of,body,

parts.

,'

Relay Races - Divide the
group into teams. A
1. Leap oue.Orection,

inch-worm 10ek.

2. Run one directidn hOp
bak.-

3. Skip one direction,
back. .

163

Flat.

Surface

Evaluation

Teacher
Observatiot,
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*--- Roll -,Hgad Roll -.:. The child Will explore movement of

the headto gain better control of
the body.

.
Leve' A

i

i
i

Method Equipment Evaluation

Lie on back with eyes fixating
on ceiling. 'Arms are at
students sides and feet are
together.

Roll head 6 face teacher-
touching ear to the floor.

Roll head to other ear facing
away from the teacher.

Teacher
Observation

0

Learning Tasks Method Equipment Evaluation



Roll - Log Roll.- The child will explore and develop
parts of the body to gain greater
skill in movement. (Head, arms, torso, leq0

Level A

Leaiaing Tasks Method Equipment Evaluation

Explore and develop
parts of the body to
gain greater skill
in movement.

'Lie flat on back, eyes
fixating on the ceiling and
arms at side, feet together.

Rotate the eyes, head, and
*shoulders to turn to body

then to stomach.

Continue in same motion with
eyes, head and shoulders to
turn to back.

Continue to the end of the
mat.

Complete the same task on the

reverse side.

Roll to clapping or drum
rhythm.

Mat Teacher
---Observation

Roll - The child displ
in a controlled

ays the ability to roll
manntr.

Level A-B

Learning Tasks Method Equipment Evaluation

Roll in a controlled
manner.

From 'a lying position, arms
at side, roll three consecu-
tive tims to either side.

Wheelbarrow walk on hand with
partners' lifting both legs

by ankles. Walk forward on
hands while gartner holds
legs and walks ten feet.

.,

Mat, rug,
grass
Valett
Handbook 1

Teacher
Observation



Roll - The child displays the abi1
in a controlled manner.

to roll Level A-B

Learning Tasks Method

a controlled
manner.

From a lying position, arms
at-side, roll from back to
stomach to one side three
times.

From a lying position, arms
at side, roll from back to
stomach to other side three
times.

From a lying position arms
at side, roll from stomach
to back, to the stomach to
the back to the right three

times.

From a lying position, arms
at side, roll from stomach
to back to left three times.

ti

Equipment Evaluation

Mat, rug,
grass

Valett
Handbook 1

I

Roll -.The child displays the ability to roll
in a controlled manner.

Learning Tasks

Roll in a3'controlled

manner.

Method Equipment

Teacher
Observation

Level A-B-C

Evaluation

Wheelbarrow walk on hands
with partner lifting both
legs by the ankles. Walk
backward on hands while part-
ner holds legs and walks for
ten. feet.

With one arm overhead and the
other arms by side, roll to
the right three times, then
to the left two times.

Roll down an incline.

With both arms overhead roll
-to the right three times.

With both arms overhead roll
to the left three times.

None

Valett
Handbook 1

Table

Board
Valett
Handbook 1

18

Teacher .

Observation



Roll - The child will .display the ability to roll
in a controlled manner.

Level A7B-C

Leaf.ninyasks Method Equipment Evaluation

Roll jn a controlled

manner.

kJith both arms overhead, roll

to-the left, then to the right
three times.

Clasp hands over head and roll
three times to the right.

Clasp hands over head and roll
to the left three times.

Clasp hands over head and roll
three times to the right; then
three times to the left.

Mat, rug,
grass

Mat, rug,
grass, Valett
Handbook 1

Teacher
Observation .

. - Egg Roll - The child will maintain a sense of Level B

direction on a mat; body control, develop
strength to keep body moving in a continous position.

Learning Tasks

Maintain direction on

a mat; body control,
develop strength to
keep- body moving in a-

continous position.

Method Equipment Evaluation

'Kneel crosswise on mat, legs- Mat
slightly apart, back rounded.

Fold arms and rest elbows on
.mat in front of knees.

Push.to the side with arms and.
knees to start roll.

Roll to the side, on to back,
to other side, or to original
position.

1G

Teacher
Observation
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Sitting - The child will display the ability to
sit using the proper posture.

Level A

Learning Tasks 416 Method Equipment

Sit using proper
posture.

Alm=1.111.

Demonstration by teacher and r
then teacher and child repeat

Sit with legs stretched out-
ward.'

Sit with legs apart.

Sit with knees bent.

Sit erect'in achair with feet
flat on floor, hands folded
for ten seconds.

Sit on floor Indian-style,
legs crossed, arras folded,
ten seconds.

Flat

Surface

Desk, Table,

Stop Watch

Evaluation

Teacher
Observation

Learning Tasks Method Equipment Evaluation

.170



Sitting :The child, will display the ability to
sit using the proper posture.

Level B

Leaning Tasks Method Equipment Evaluation

Sit using proper
posture.

Sit with crossed-arms. Sway in
circle to the left and then to
the right - without using
directions.

Begin with Musical Chairs.

Chairs placed
in a circle.

Chairs

placed in a
circle.

Records,
Record
Player

Sitting - The child will display the ability to
sit using the proper posture.

Teacher
Observation

C-

Level C-O-11

Lealing Tasks Method Equipment Evaluation

Sit using the proper

posture.

Sit erect in a chair with feet
flat, balancing a bean bag on
head, eyes focused on an ob.-
jectin the room.

Musical Chairs

Sit Indian-Style-book balance:
A child sits Indian-Style with
book balanced on head, five
seconds.

Chair, Bean
Bag, Target,
Itaett Hand-
book 2

Chairs in a
circle.

Record
Player

Valett Hand-
book 2 .

Stopwatch
Book

Place book on the head and walk Book
to a specific place, sit on Record

floor Indian-Style. . Player

Teacher
Observation
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Sitting = The child will display the abiltty to
sit.using the. proper posture.

-Le Vel "C-1/="E

Learning Tasks Method

Sit using proper
posture.

#43B

Sit ih proper position for
simple copy work or picture
drawing.

Sit at desk and balance a book
on top of head for five seconds

-Sit.on a 'saw horse and'balance
a book on head fort ten seconds.

Foot sit and balance. Hold

bosition for ten seconds.

Equipment Evaluation

Chair, Desk,
Paper,

Pencil or
Crayon

Valett
Handbook 2
Chair, Book,
Stop Watch

Same as
above with
saw horse

*Mat, Stop ,

-Watch. .

Teacher
Observation

Sitting - The child will display the ability to
sit using the proper posture.

Learning Tasks

Level D-E

Method Equipment Evaluation

Sit with proper-

balance and posture
while manipulating
bean bags.

Partners face each other,
sitting Indian style, about
four feet apart.,

4

Children each have a bean bag,.

Throw bean bags to-one another
underhand simultaneously'on
the count of four.

Change distance between part-
ners.

Change weight of bags.

Alternate left, and right hand

throwing.

Flat Surface: Teacher
Bean Bags Observation
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Creeping - The child will display the ability to move
his body on hands and knees in a coordinated
manner.

Level .A7B-C

Learning Tasks Method .Equipment Evaluation

Creep in a coordinated
manner.

Lie on the floor, placing the
hands under the chest. Move
elbows and hips, creep
forward with stomach touching
the floor for ten feet.

Lie on the floor, placing the
hands under the chest. Move
elbows and hips, creep back-
ward with stomach touching
the floor for ten feet.

Lie on the floor, placing thew
hands under the chest; creep
forward and backward ten feet
to music.

Lie on floor, and crawl in a
homolateral pattern (arm and
leg on same side together)
toward a target. (repeat in
-backward manner.)

Mat, Rug,
Grass

RetOrd

Player,
Record

Target

Object

Teacher
Observation

Creeping - The child will display the ability to
move his bOdy'On hands and knees in a
"coordinated manner.

Learning Tasks . Method

evel A-B-C

Equipment Evaluation

Creep a coordinated
manner.

Creep on the floor, moving Mat, Rug,
opposite arms and legs Grass,
together. (cross-laterally). Valett

Handbook 3

Creep backward moving oppoite
arms and legs (cross-lateral-
ly)

Creep on two parallel boards. 2 - 12"
boards

Creep backward. on two

parallel boards.

171

Teacher
Observation



Creeping - The child will display the ability to
creep unilaterally in a circle, balancing.
an obiect on his back.

Learning Tasks Method

Level A-B-C-0-E

Equipment Evaluation

(

Creep unilaterally Place tires and/or hoops at

in a circle, balancing random throughout the room.

an object on lower back Child placesa bean bag on
his back and creeps around
tires or hoops.

Using tape markers on floor
to make different shapes to
creep around. (Triangle,

diamond, rectangle, etc.)

Creeping - The child will display the ability to
_ , move his body on hands and knees in a

rnordib4tPd waver.

Learning Tasks

Creep in a coordinated

manner.

I

Method

Bean Bags,
Hula Hoops,
Tires,
Valett
Handbook 3'

Equipment

Teacher
Observation,

<

Level c-p-E

Evaluation.

Creep forward on two inclined

parallel boards.

Creep up and down parallel
boards placed on Incline
in tandem.

"Creep alorig a twelve inch
board suspended by twQ chairs.

Creep forward pushihg.an
object before him with nose.

Creep, forward, balancing a
jackball on a table spoon .

held between teeth.

2 - 12"

Boards

12" Board
2 Chairs

Potato.

Jackball
Spoon

Teacher
Observation



O

th

Creeping_ - The child will display the ability to
creep in a cross -patterning position-'
moving around objects%

Learning Tasks Method

Level D-E

Equipment Evaluation

Creep in a cross-
patterning position in
4nd around object.

Place obstacles at random
throughout the room., Children
creep around, through, between
etc.; without touching any
'obstacles or any other child.

Utilize two Senses, by doing
the above except children
move only when music plays;
stop when music stops.

dr*

0

Tires, Cones, Teacher
Saw horses, Observation
Hoops,. Boxes,

Chairs,
Tables 1

Record

Player

Creeping' - The child will display the ability to
creep in a relay racing situation.

Level E

Learning Tasks Method Equipment Evaluation

Creep in a coordinated
manner.

Children are divided into
two teams. At teachers
signal, first child in each
team creeps- to,a marker and
back again. Continue until
each team member has had one
turn.

116

Flat
SurfaCe

Teacher
Observation
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Crawling - The child will display the ability
to crawl in a unilateral pattern:

I
Level .A-B-C

Learning Tasks Method

Crawl in a unilateral
pattern.

Assume crawl position (on
stomach). Use right arm,
right leg and left arm,
left leg and proceed across
the room.

.Equipment Evaluation

Mat

Crawling - The child will integrate both sides"of the
body in reaching for objects.

Lpenin9 Tasks Method

4p,

Teacher-
Observation

Level A-B-

Equipment Evaluation

Crawl using both
sides of the body
in reaching for

). objects.

Lie on the stomach and reach
for teacher - placed objects,

alternating the ri t and
left hands.

176

Mat, Teacher
Observation



Crawling - The child will display the ability to
crawl in a coordinated way on his stomach.

Crawl in a omolaterat)
pattern moving arm and
leg on each side
together.

Method

Level A-B-C

Loa/ihe floor on stomach.

Equipment Evaluation

Crawl in a homolateral'pattern
moving arm and leg on each
side together.

Crawl forward to reach a
target or marker.

Do the same a's above but in

a backward position.

Crawling - ThIachild will display the ability to

change direction in 'crawling upon command.

Learnin Tasks'

nd change
Lion according

to teacher command.

of
-

Method

Flat
Surface

Equipment

Teacher
Observation

Level D-E

Evaluation

Place markers on the floor in
a pattern.

Call out directions, "go to
the right around the circle,
go to the left side ,of the

square, drawl out the Shve
of a rectangle,"

I

-173

Flat Surface Teacher
Observation
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Hopping - The child will display the ability to
hop for twenty feet without falling.

Level A-B-C-D-E

Learning' Tasks Method Equipment. Evaluation,

Hop for twenty feet
without falling.

Hop once on the right foot,.
then twice on the left foot.

Hop twice on the right foot,
then once on the left foot.

Hop twice on the right foot
and twice on the left foot.

Hop five times on the left,
foot and five times on the
right foot.

HoO'forward in a pattern,

Flat

Surface;

Flat.

Surface,
Hopscotch
Pattern

Teacher
Observation

Hopping - The child will display the ability to
hop for twenty feet without falling.

Level A-B

Learning Tasks Method Equipment Evaluation

Hop for twenty feet
without falling.

'4

Stand on one foot then on
alternate foot, three seconds.

Hop on preferred foot in place
with assistance.

Hop forward on preferred foot.

181

Level

Surface,
Record
Player,
Stop Watch

Teacher

Observation



Hopping - The child will display the ability to hop
for twenty feet without falling.

Level B-C-D

Learning Tasks- Method Equipment Evaluation

Hop for twenty feet
without falling.

'Hop on one foot forward any
number of times.

Hop alternating feet.
Hop any number of hops.

Hop once on one foot, take a
step and hop once on the
other foot.

Hop in rhythm three times.

Hop forward ten feet; change
feet, and continue to hop
for ten feet.

Flat Surface
Record

Player
A Appropriate
'w music

Teacher
Observation

Hopping - The child will display the ability to hop

for twenty feet without falling.

Level C-D

Learning Tasks Method Equipment Evaluation

Hop.in place without

falling.

vf;

11-op ori-Tesignate

foot.

.

Hop in placeon one foot, with
each-successive hop gradually
increasing inheight.

Hop in complex patterns alr
lowing for change of feet
and resting.

Hop over 2 x 4 board an-the-

floor.

flop on right foot of 16ft
foot on command.

Flat,

Surface

Flat
Surface

Hopscotch
Pattern

2 x 4'board
or other'
materials
not over
2" in
height.

4f:5141(21- -Says"

r other .

Teacher
Observation



Hopping - The child will display tk, ability t8 hop Level E
for twenty fee%withoue falling.

Leah-ling Tasks Method Equipment 'Evaluation

'Hop over balance

board.

Hop in a pattern.

Hop in Obstacle Course

Cross-over in hopping over
a balance board on floor.

Hop over obstacle four inches
above the floor.

Hop rhythmically in a set
patterI n.

Hop through the obstacle
course on desired foot.

Flat

Surface
Balance
Bdird

icord
.Player

Appropriate
Music

Old tires,
Boxes,

SteRs,
Blocks, etc.

Teacher .4

Observation

Learning Tasks Method Equipment Evaluation
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Skipping - The child will display the ability to
hop or skip without falling for a
diStance of twenty feet.

Learning Tasks Method

Skip for twenty feet
without falling,

Skip to a drum beat.

s-t

Skip to music.

Skip in time to music -
many variations in tempo.

Skip forward or backward to
rhythm.

Level A- 8 -C -D -I

Equipment

Rhythm
Sticks

Drum Pattern
on the floor
or in play
area

Record

Player
Records
Tapes

Evaluation

Teacher
Observation

..MMMI""

Skipping - The child will display the ability to hop Level D-E
or skip for twenty feet without falling.

Learning Tasks Method Equipment Evaluation

Skip to rhythm twenty
feet without falling.,

Skip forward or backward to
rhythm.

Skipping rope by-turning and
skipping forward over, rope
for twenty feet.

185

Record/land

Record

Player
Tapes

-Valett
Handbook 8

Jumping
ropes of ,
appropriate
lengths: .,

-

Teacher
Observation
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Jumping The child will display the ability to jump
simple obstacles without falling.

Level ,A -B

Learning Tasks

0

0

Jump simple obstacles

without falling.

Method Equipment Evaluation

Jump forward one step with
feet together.

Jump from a bottom step.

Jump over a 12" box to a given
line.

Jump forward three jumps in
succession, feet together,
on flat surface

.Jump forward five jumps in
succession, feet together,
on flat surface.

Jump over a line five times
using both feet.

Jump over a line five times
using one foot.

Flat

Surface

Steps

1-12" high
box.Line on
floor.

Val ett

Handbook 7
7:
Line on
floor.

Teacher
Observation

Ihr

Learning Tasks. Method Equipment

OM.

Evaluation

r.



Jumping - Th d will display the ability to jump
without falling.

Level A-B
bstacles

Learning Tasks Method Equipment Evaluation

Jump simple obstacles Jump forward ten steps in Flat Teacher
without falling. succession, on a flat surface. Surface -Observation

11Ir
Jump backward five times in -

succession, on a flat surface.

Attempt broad jump, using both
feet.

Broad jump forward one foot.

Jumpover a rope held ,three

in es from the floor.
Mat, Rug,
Grass

Jumping.- The child will
simple'obstacl

Learning Tasks

display the abil ty to
es without falling.

Le vel A-B

Method Equipment Evaluation

Jump simple obstacles
without falling.

Turn rope and jump, _assisted.- Jumping rope Teacher
Observation

Jump over rope six inches from
the floor.

Broad jump fifteen inches.

Snake, jump.

Jump over eight inch object

on floor, without: knocking
it down.

Jump over rope unassisted.

J,Imp forward and backward on
tumbling mats without falling.

'Valett

Handbook 7

Object
.eight

inches

Mats

roperope

1



Jumping - The child will display the abilityto jump
simple obstacles without falling.

Leah-1u Tasks Method

Level C-D

Equipment Evaluation

Jump simple obstacles
without falling.

Jump rope alone, assisted.

Jump sideways, each way, five
times.

Kangaroo jump easily - Stand
feet together - bent elbows
out froObody, let hands
dangle limply; do a deep knee
befid and jump forward. Repeat
three times.

Rabbit jump'easily Squat low
on heels. Place hands down,
fingAcs pointing toward the
'floor behind. In this posi-
tion move the hands forward
and bring the feet forward be-
tween the han.ds with a'little
jump. Repeat, simulating the
rabbit.

Jumping'

rope.

Valett
Handbook 7

.

Jumping - The child will display the ability to jump-
obstacles without falling.

Learning Tasks

Jump simple obstacles
Without falling.

Method Equipment

Teacher
Observation

Level C-D

Jump over a rope suspended
from the floor ten inches.

Jump over a rope suspended
twelve inches from the floor;
feet together.

Jump forward from one foot,
landing on both feet.

Jump rope, turning rope by
self, five times.

189 Ye

Jumping rope

Jumping rope
mat, grass,
rug.

Jumping rope

Evaluation

Teacher
Observation



Jumping - The child will display the ability to Level.D-E
jump obstacles without falling.

Learning Tasks Method Equipment Evaluation

Jump simple
obstacles without
falling.

Broad jump two feet.

Jump from both feet and
land on one foot.

While jumping rope, bounc
a nine inch - twelve inch .

ball five times.

Mat, rug,
grass.

Jumping rope
9" - 12"
ball

Teacher
Observatior

Learning Tasks Method Equipment

4."

Evaluation-

190
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Level A-B

1C4V-Ig. Red

child
IlailblalliipnlaayutZdIbnialtietdymnreorll .

Learning Tasks Method Equipment Evaluation

Roll and throw a . Roll a ball to a partner. 12" or 15" Teacher

ball.- 'ball Observation
Receive a rolling ball from

. . a'partner. .

Catch a ball, arms extended.,

.

Throw a ball oyerharvi using
both hands and body.

Throw bean bags, attempt to Cloth .

aim.overhand. beanbags,
target

. .
. ,

. . .

. \

.

.

,

.

Learning Tasks' Method . Equipment Evaluation
,,

,
.,

.

.

,

_

.

.
. ,

, . .;
.

.
.

.

-
.

.

.

.
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Throwing The child will 'display'the ability to roll
Catching and throw a ball in a coordinated manner.

Learning 'Tasks

Level B-C-D-E

ti

Method Equipment Evaluation

Roll and throw a

ball.

Throw a ball 'overhead (arm
movement only), using both
hands. ;

Bounce a ball two (2) times.

Bounce a ball to a partner.
(Make the distance between
.the children short at first;
lengthen it gradually).

Catch a large ball, arms
flexed.

Valett
Handbook 6
12" or 15"
ball.

12" or 15"

ball.

12" or 15"
ball.

Throwing - The child will display the ability_ to roll

Catching and throw a ball in a coordinated manner.

Teacher
Observation

Level.B-C-D-E

'Learning Tasks Method Equipment Evaluation

-Roll and throw a

ball.

Throw a ball overhand with
aim at a target.

Throw a ball underhand with

. aim at a target.

Throw a bean bag overhand

with aim at a target. -

Throw a bean bag underhand
with aim at a target.

Catch a bean bag, arms
flexed. (Make distance
between partners short at
first and lengthen it
gradually.)

12" baci
Target
`Valett

Handbook 6

Bean Bag,
target

I

Bean Bag

193

Teacher
Observation



Throwing - The child will display the ability to roll Level B-CaD-E

Catching and throw a ball in a coordinated manner.

Leah-ling Tasks Method

Roll and throw a

ball.

,..

Pass the ball forward over-
head in relay.

w

Pass the ball backward over-

head in relay.

Pass'objects to left or right,

in a circle of-players, with-

out dropping them. (Children
,,

in circle pass objects of
various sizes and shapes.)

Throw a bean bag 3nderhand wit
him into a receptacle. (Start.

with near wastebasket, in-
crease distance, use smaller

target.)

Equipment Evaluation

'5" or 12"

ball.

Erasers.

Balls
Bean-Bags
Blocks
Toys

Bean Bag

Target

Teacher .

Observation

Throwing -.The child will develop the ability to roll Level D -E

Catching and throw a ball in a coordinated manner.

Learning Tasks Method Equipment

Roll and throw a

ball.

r

Throw bean bags accurately at Bean bags

a target. Target
with hole

Catch a ball thrown from
fifteen feet away.-

Catch a bean bag thrown from
six feet away.

Throw a ball at a stationary
target using two hands, under-
hand throw, from stationary

position.

I

194

J

8" ball

Bean bag

12" ball

Evaluation
A

Teacher
Observation
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1 Kicking The child will display the ability to kick.
a ball in a coordinated manner.

Level A-B

Learning Tasks Method

Kick a ball. Kick a 12" ball from a
standing position without
aim.

Control movement of feet and
legs by stepping with aim.

Control movement of feet and
legs by stepping over objects
without touching them.

Kicking a rolling 12" ball
without aim.'

Equipment Evaluation

12" ball

Boxes,
Ropes,
Blocks

12" ball

_Teacher

Observation

I'

Kicking , The child will display the ability to kick
a ball in a coordinated manner.

Level - B-C-D E

Learning Tasks Method Equipment Evaluation

Kick a ball. Kick a rolling ball with aim. 612" ball

Kick a ball with control.

While running; kick a ball.

1.9-6

12" ball

Teacher,

.--,. Observation



Kicking - The child will display the'ability to kick Level D-E
a ball in a coordinated mariner.

Leaiming Tasks Method

Catch and roll a

ball.

.7 '

Catch and roll a ball with
feet, while sitting on the
floor..

Equipment Evaluation

12" ball

a

Teacher
Observation

Learning Tasks Method Equipment Evaluation
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Catching Level A -B

Learning Tasks Method Equipment
,

. Evaluation'

.

Tunnel Ball

.

.

' .

,

, .

'

41

.

-,

.

.

Formation': Single circle with
'facing

Utility
Ball

f

.

.

c

Teacher
Observation

.

.

.
.

Teaching
Suggestions:

For an element
of surprise, hav(
all circle
players turn
around. The ball
must be rolled
through the legs.

.

- ,

children the 'center..

One player stands in-the mid-
dle of the circle. .

.

,

Number-bf players; 10-12

Children form a circle with
each player in a stride posi-
tion legs apart. One child
is chosen to be it and stands
in the center of the circle
with the ball."It" attemRts
to roll the ball between any

two players. Circle playerg

may use their hands to stop
the ball; however, they can't
move their. feet. 'If the' cir-

cle player prevents the ball
from rolling out of the cir-
cle he becodes "it". .

ye,

.Catehiri. Level A-B

learning Tasks Method Equipment Evaluation

Line 01 Ball Formation.: Draw three parallel

lines ten feet apart, The first
line is the rolling line; the
second ts the goal line; the
thirdis the starting line.

Number Of players: 10-15

One child is chosen to be it.
He stands behind the`rolling
line while all other players'
stand behind the shorting line.
It rolls the ball towards the
children and, at the same time
calls the name of one player.
The called player must run from
the starting line and catch the
ball before it rolls over the'
goal We. If successful the
called player changes places
with "it". If the ball rolls
Pait the'called player, any
child may catch the ball & roll
it back to' "it"

Utility
Ball

199

'Teacher
Observation



Catching' .1 rolling bouncing, throwing Level.A-B-C-D

t

Learning Tasks Method equipment Evaluation

Teacher and C,lass

,

Formation: Large semicircle
with approximately five feet

between each player.

,Number of player{: 6-12

'Children stand in s semicircle
with about five leet between

each player. Th teacher
stands,six to tet -feet away
and, faces the gri up. The

teacher bounces he ball 'to

the player at the head of the
line, who catches it and re-'

peats a bounce pass to, the

leader.

Continue pattern to' the last

player.

atchin

4

Teacher
Observation

mimp...o,rersmommce11.

Level B-C-D

Learning Tasks Method Equipment Evaluation

,Bouncing, Throwing, and

Catching

Formation: Draw a large circle
and plate each team on opposite

. sides of the circle and stand-
ing close together.
8-12 players on each.team.

Each'team lines up on opposite

sides of the circle,'with play-
er A on Team I diagonally op-
posite player A on Team II.

Player A on,Team I bounces the
ball to player A on Team II,
then runs around circle and
joins the end of Team:II. .

Player .A on team II bounces the
ball to player B on Team -I and

runs to the* end of Team I's.

line. Continue the game until
c'each'child has had a turn.

2:00

Utility
Ball

Teacher
Observation



.

.

Catching

.

. .

a

Level C -D -E
o

.

-1-- '

Learning Tasks, Method Equipment, Evaluation

Touch Ball (1-3)

.

.

.

.

. .

Formation: Single circle with BAketball
pr Utility
Ball .

,

Teacher
Observation

.

.

.

Teacher

Suggestions:
Keep circle
spread out.

Emphasize alertness
Encourage players
to pass quickly.
Use various types
of passes.

4
. \

, ,

five or six feet between each
playei% 8=10 players on each

team.

The ball is passed from one
player to another; however,it
can't be passed to the player
standing immediately on the
right or left of the thrower.

The layer is the center at-
tempts to touch the ball as it
is being passed. If the center
player touches the ball, he-
changes places with the circle

player who threw it. Any

player who throws a bad pass

goes to the center.

.

Catching Level

Learning Tasks Method Equipment Evaluation

CIrcle Ball
.

Formation: Single circle with
six to eight feet between each
player.

10-15 players on each team.

The ball is passed to each play
er in turn around the circle.
Once6all is started, introduce
a second ball to be passed in
the same direction.

201

Basketball or
utility ball.

'Teacher

Observation

Teacher
Suggestions:
Use stopwatch to
time speed.
Change direction
frequently to keel

children's inter-
est. I
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Throwing
Level,A-B-C-D

Learning Tasks Method Equipment Evaluation

Bean Bag' Basket

...

Formation: File formation
behind a starting line with
about five to six feetbetween
each team. Place a wastebasket
five feet in front of each tean

5-6 players on each team.

Each child is given three
conycutive throws' at the bas-

ket. After each player
completes his third throW he
collects the bags and gives
them to the next player, then

goes to the rear of the line.

The Nayer with the highest,
number of successful basket
wins or count kip the total

number for each team.

...

Three bean

bags and
one waste-
basket for
each team.

Teacher
Observatibn

41

. Teacher

V Suggestions:
As skill improve:.

use smaller
baskets or in-

crease the
throwing distancc

,

Throwing

Learning Tasks

-s.

4.

......61..................0+1.i611.0.1

Method

Level A-B-C,
.

'Equipment Evaluation

uck on a Roc,
41',,
.q

i

Formation: Arrange children
in a line formation lb feet
away from a milk carton.'
6-10 players on each team.
Place a bean bag (duck) on top
of a milk carton (rock). One
player; the guard, stands 3
Veet to one side of the duck.

he guard can't stand in front
of the duck. The first player
throws his bean bag & tries to
knock the duck off., the i'ack.

If he succeeds in knocking the
duck off (including the rock
over) he runs to retrieve his
'bean b & returns to his
.,place b ind the line: The

guard st stand the rock up,

place he duck on top & try to
.tag t e thrower before he re-
trie es-his bean bag & runs

back over his throwing line.

One Milk
carton for
each game
and one
bean bag

for each

player.

2o 3

Teacher
Observation



Throwing - continued. Level A-B-C -

Learning Tasks Method Equipment Evaluation

Duck on the Rock

guard change position. If any

thrower is unsuccessful in hit-
ting the duck off he must leave
his bean bag on the'ground until
another player knocks the duck
off. When this occurs, all
players whose bean bags_are
on thg..,ground run and attempt

to reT0eve them and return to
their positionts. The guard,
however, may tag anyone of thesE
players.

O

Learning Tasks Method Equipment -Evaluation

1.

204
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Throwing and Catching
A.

1

Level A.-B-C .

Learning Tasks
1

Method Equipment Evaluation

Circle Throw

.

--1.

Formation: Single circle with

.

B

4`

.

Teacher
Suggestions:
After all are
seated, try
playing the
same game in
sitting position

six to eight feet. be,tween each

player.

6-18 players.

The ball-is given to a circle
player who may throw it to any
player in the circle. If a
player fails to catch the ball
he must sit down. If the ball
was not thrown correctly or
accurately, (teacher's judg-
merit) the thrower must sit 1

down. The last player standing
wins the game.

---

Throwing and Catching

Learning TWs

Level B-C

Method

40 Sky Ball

111

ment

F66ation: Arrange each team in Utility

a scattered formation on oppo- Ball

site sides of a line. Place one
or two chairs on the line.

10-15 players on each team.

One player on team A throws the
ball above the height of the
chair and over to the other
team. If a player on the op-

___)Dosing team catches the ball
before it bounces a point is
scored for his team. If the
ball is not caught, the player
who first touched it retrieves
it and throws it to the other

team.

206

Evaluation

Teacher
Observation

. Teaching
Suggestions:
Keep children
scattered and
caution them to
stay in their
places. Vary the
.type of throw

and catch.



Throwing and Catching Level B-C

Learning Tasks Method

Call Ball

Equipment Evaluation

Formation. Single circle with 1340
two to three feet between each Utility Ball

player.

12-15 players

Children form a large circle
with the teacher in the center.
The teacher tosses the ball in-
to the air and, at the same
time, calls the name of one

player, The called player
attempts to catch the ball be-
fore it bounces then throws
it back to the teacher.

Teacher
Observation

Catching and Throwing
Level C

Learning Task*, Method Equipment Evaluation

Catch, Throw and Sit Formation: Arrange each team

in a line formation with about
four or five feet between each
player. One player stands in a
three foot circle drawn ten
feet in front of the line

players.

5 -6 players on eacti"tea..

Divide the class into small
groups with one captain for

each group. Arrange children
in a straight line facing
leader. The captain must keep

one foot in the three foot cir-

cle. On signal, the captain
throws it tack, then sits down.
This is repeated down the lind.
If any player or captain misses
the ball, he must return to
positibn before throwing. The
Team that sits down first is

the winner.

Basketball or Teacher

Utility Ball Observation

20.



Throwing and Catching.,

1'

Level C-D-E

EvaluationLearning Tasks Method

It

Leader Ball (1-3) Formation: Arrange two teams

in a file formatioh behind a
starting line. Place one
player ten feet in front of the

two lines.
6-8 players on each team.

One child, the leader, stands
ten feet away from the two
lines with his back toward the
players. The leader throws the
ball high over his head & the
first player in'each line-at-
temps to catch it before it
bounces. If either player
Catches the ball he becomes the
new leader and the old leader
takes his place. If neither
player catches the ball each

goes to the rear ,of his line

and the new player takes his
'turn.

Equipment

I

Utility Ball

Throwing and Catching

Teacher
Observation

Teacher
Suggestions:
If children

are unable to
catch the ball
before it
bounces, allow

one bounce.

Level D-E

Learning Tasks' Method

Shuttle Throw (2-3)

Equipment Evaluation

Formation: Draw 2 lines 20 feet Utility

apart and place one half of Ball and

each team behind each line in a piece of

a file formation. Players 1,3, Chalk or

3 & 7 are behind one line & Stick to

players 2,4,6 & 8 are directly draw a line

opposite and behind the other
line. 6 players on each team,

Player number one throws to
number two, then number one
goes back of number two's line.

Player number two throws to
number three and goes back of
number three's line, etc., un-

til all players are back in

their own original positions.
Team finishing first wins.

208

Teacher
Observation,'

Za'

Teacher
Suggestions:

Have the childreh,

try same relay
using the over-
hand and under-
hand throws. Have
the childred.al-
ternafe throwing
hands. Alternate
boys and girls if

the line,

r.
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Throwing and Catching
,

,

.

.
.

.

.
.

Level E ,

,

.
,- .

.

.

Learning Tasks
u

Method

_

Equipment Evaluation

,.

Center Ball (3) ,

.

.

,

.

,

.

. .

.

4

,

..

.:.

, .

Formation:Single.c.rcle with 5 One softball'
fbr each
team

.

..-

Teacher
Observation

- .
,

Teacher
Suggestions:
Make sure the
runner does ,not

start.until-cit-
,-.

. cleplayer'yias
taught ball.

or 6 feet 8- ee each player.
One player s joss in the middle

of the ci dr. 10-12 Players.

The center player throws the
ball to acirlte player, waits
for him to catch it, then runs
out & around the circle. The
player to whom he threw the
ball runs to the center, places-
the ball on the ground, then
cha'ses the running player try-
ing to stag him. The chaser must
follow the same route as the .

runner. If the runner is
tagged before he reaches the'
ball, he exthanges places with

the circle player. However, if
he gets back to the bill with-

out:being tagged, he remains .

at the ceher for the next
'.throw. Player who remains in
,center the longest wins.
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Bouncing Level A-B-C-D

Learning Tasks' . Method Equipment, Evaluation

40 Keep the Ball Bouncing Formation. .Single circle with .

two or three feet between each
player.

a

c

Number of players,: 10-16

Players form a circle and the
ball is given to one player.

The player with the ball starts
the game by walking and
bouncing the ball around the

circle.

Before he returns to his spot
in the circle he must call
out the name of another child.

The new bouncing player runs
to the player who has the ball

and without,losing the bounce,

takes the ball and continues
around the

Utility Ball,. Teacher
Observation

Bouncing Level C-D

Learning Tasks 'Methad

Ball Race

Equipment valuation

Formation: file forMation , One soccer Teacher

behind a starting line With ball' for Observation

about five to six feet between each team.

each team. Draw'a two foot
circle about tern feet in front

of each team.
6-8 players on each team.

.Lead players Start at the same
time and dribble the ball
around the circle and back to
starting line. The first child
back is the winner or the first
team to complete the relay is

the winner.-

21,1
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Catching-Bouncing

.
.

..

.
.

.
,

Level D

.
, .

m.

Learning Tasks, Method Equipment Evaluation

Basketball Dribble Relay

.

.
.

.

.

.

-

Formation: Arrange each team in

in

to

.

3 Or 4

Basketbills
.

.

,

.

.

.

Teacher .b

Observation

r

Teacher
Suggestions:
.Dribbe around
objects and back.
Use alternate
hands, first right
then left.

,

a file formation behind a start
ing line. Draw a turning line
fifteen to twenty feet in front
of the starting-line.

6-8 players on. each team.
On signal, the first player
each line dribbles his ball
the turning line, stops, pivots
and passes it back to the next
player. The first player re-
turns to the end of his line
while the next player repeats
the dribble and pass. The first
team to finish winsjhe relay.

.

,

.

1-

.
_

.

.

_

[learning Tasks Method Equipment Evaluation

:

.

..
.

_

.
.

.

. -
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.
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1
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Kigking - Trapping

Learning Tasks

x.

Level C.-D-E

Method' Equipment . Eva.luation

Circle Soccer (1-3) Formation: Single circle with'

3 or 4 feet between eachplayer
Draw a line through the middle
of the circle creating 2 teams.

jumb.er of players: 8-10 ea.team
The ball is put into play by
the captain of 1 team kicking

it toward theopponents. Each
team attempts to kick the ball,
past the opposing players, be-
low shoulder height. Opposing
players may use any part of
their bodies except, the..hands
to prevent the ball from going
`out of the circle on their own
side. While the ball is in
play,, every player must remain
at his place in the circle.
Only the captains ,may move out
of thd circle to retrieve the
ball. One point for each time
the ball is kiCked but of the
circle.

Soccer Ball Teacher
Observation

'Learning Tasks Method Equipment Evaluation

ti

2.14



Level C-D-E

r.

t
i- Learning Tasks Method Equipment Evaluation

-

Soccer Call Fall (1-3)
.

.

.

.

,

.

Formation: Draw a line and
.

Soccer or
Utility Ball
-

.

.

,

t

,

.

.
.

Teacher
-Observation

Teacher
Suggestions:
To encourage low
kicks that

'stipulate that
Any kick that
travels-, over the

line while in th
air automaticall

puts the kicker
out.

,

,

arrange children along the line
facing the kicker. The kicker
should be 20 to 30 feet in ":

front)of the line.

Number of players: 10-13

Players are numbered & stand
a straight line about 20 to 30
feet from the kicker. The
kicker kickt the ball &, at
the same-time, calls a number.

The player with that number
tries tofstop the ball with his,
foot before it stops rolling or
before it passes over the line.
If the player whose number was
called can stop the ball before
it stops rolling, he changes
places with the kicker.

.

s

Kicking
.

-
,

Level C-D-
,

Learning Tasks , Method Equipment Evaluation
. .

,

Place Kick Ball
.

.

..

.

__ ,....,___

-1-31

,-.

. .

Formation: Draw a softball

...

Utility or .

Soccer Ball'

-

2,1 5
.
.

Teacher
Observation

,-,
.

-,:-.,

4

,
.

.

....

.
.

diamond with 30 feet,hetween

each. base. place.onfteam in
the-.field and. one iaL11,,line

formation behind threAlome base.
,,r ---.

. %.;,0

10-12 on -
.1,.. Number of players:

I
each team.

Place one team (fielding team)
in the playing areoutside,the
base lines. Each player on
the'kicking.team is given one

stationary kick. If the-kick

is fair (inside beunlary line)
the kicker tries to run around
the first base and back before
any member of the fielding
team can get the ball & run to
home base before the kicker.
Any fly ball that is caught
_puts the_ki_cker _out.

.
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Kicking - dribbling, trapping

C

Level C-D-E

Learning Tasks Method - Equipment Evaluation

,Line Soccer (1-3)
.

b

.

,

.

4

.

,

Formatimi': Draw two.parallel Two soccer
balls -

:-

.

,

.

.

Teacher .

Observation

.

lines tiiirtry feet apart. Place

one team` on each line' and num-

ber each player. I .

Number of players - .8-10 on

each team.

On signal, the ball is rolled
in from the side line & player
number one on each team runs
out & attempts to dribble &
kick the ball over his oppo-
nent's goal line. Players in

each line may attempt to stop
the ball with any part of their
bodies other than their hands.

1 point is awarded each time
the ball goes over the oppo-
nent's goal line. A free kick
is awarded if a runner used his
hands, pushes, blOcks, or holds.

his opponent. The free kick is

taken at the center of the
.fiels1.

Kicking Level D-E

-Learning Tasks Method
_

Equipment Evaluation

Boundary Ball (2-3)

.

.

.

. .

, R

\

,

Formation: Draw three lines Two Soccer
Balls

.
,

, ,

Teacher
Observation

J

....A

,.- N.
``"Teacher '.

.

Suggestions:
Require only
left foot or

:--r-ight,foot
kicking.

-

with 20 to' 30 feet between each
line. Arrange each team in a
scattered formation on each
side of the center line.
10-15 players to each team.
Each teais given one ball.
Play is started by each team
kicking a ball toward the
opponents' goal line. Mayers
on both teams may move'freely
about in their own hilf of the

field &' try to' prevent the'

'opponents from crossing the
goal: Players can't touch the
ball With their hands. One
point is scored each time the
ball crosses .the opponents'

§oalA,lin'6.

'., .

N ', .

....

, .
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0

Stegel-Balance - T e chi d wi le as e to maintain stalility
siOatkir-i by producing an

of weighfori-each side of

Level A-U--L-U-L

'in a balancing

1
distribution
body.

even
- ,

his .

.--r..,

Learning Tasks
.

.Method . *Equipment Evaluation

Walk up to beams and
go to other side using
different balance sit-
uations.

i

.

,

Step between eacjt beak

.

Walk cross on top of each
beam.

,
.

Walk.across with just /toes on
the beams,

Walk across with just heels
on the beams.- .

Walk across on the balls of
the feet with toes and heels
gripping the beams.

,,

.

.

.. .

.

.

.

Three beams
at,A-1, A -2,'

and A-3.

.

Mats
.

.

.

Teacher ,

.0b§ervatioa
.

.
,

,

u

.

.

k 1 .

)

.

a.

Learni 4 Tasks Method Equipment !valuation

.0.- .

.

.

.

',,,.

.

I

.

.

.

.

4

.

,

.

.

.

.
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Stegel-Balance - The child will be able to maintain stability- Level A4-C-D-E
in a balancing situation byproducing -an
even distribution of weight on each side of

his body.

Learning Tasks Method Equipment Evaluation

Balance on beam with
both feet.

With the beam placed on the
ground, the child will step
up on the beam, balance for a
moment with both feet on the
beam, and then step.down.

With the beam in the. A-1 posi-
tion.on the Stegel, the child
will step up on the beam,
balance for a moment with both
feet on the beam, and then
step down.

Th? above tasks can be done

to a drum beat, The child
may also step off forward or
backwarcyfer variation, or

through hula hoop held by

the teacher.

One beaM
on, the

ground.

One beam in
A-1 position.

Drum or

.coffee scan.

Hula Hoops

Teacher.
Observation

Stegel-Balance - The child will be able to maintain
stability in balancing by producing
an.even distribution cf weight on
each side of ,his body.

Level B-C-D-E

Learning Tasks Method Equipment Evaluation

Walk the length of ,

the beam looking
straight ahead.

1

Walk beams A-1, A-3, simultane

ously. Use middle beam to
hold'onto when needed. Balance
by feeling position of feet on
beam. Maintain position by
fixing eyes on point straight
ahead. i

Perform task same as above but
walk backwards.

Perform task above to drum
beat.

Toss a bean bag up in the air
and catch it while walking
the beam

Step through,hula hoop held by
teacher while walking the -*
-beam forward--and-backward.--

jhree beams,
at A-1, C-2,
and C-3.

1

Mato,

Drum or
coffee can.

Bean Bag

Hula Hoop

Teacher

Observation



st% ,

Tr'

-Stegel-Balance - The child will be able to,irlaintain Level B-C-D-E

stability in a balancing-Situation by producing an
even distribution of weight on Each_ side of his body.

Learning Tasks Method Equipment Evaluation

Maintain equilibrium
on a slanted beam when
walking up.

Adjust weight so that it is
slightly forward of the posi-

tion on the horizontal beam.
Walk up the beaM, turn to the
left and jump off. Maintain

balance by feeling the,positior\
of feet on the beam, and by
fixing eyes on a point straight
ahead.

Beam slanted
to ground
from A-2,

position.

Mats

Teacher
Observation

Stegel-Balance - The child will be able to main.ain stability
in balancing by producing an even distribution
of weigtit on each side of his body.

Learning Tasks
I

Level C -D -E

Method Equipment Evaluation

Walk the length of,

the beams.

1

Walk beams A-1, A-3, simultane Three beams Teacher

ously. The middle beam, C-2,- at A-1, C-2, Observation

acts as a security to hold and A-3.

onto wheh needed.

Walk beams same as above but
backwards.

Walk beams to drum beat.

22a

Mats'

Drum or
coffee can.



c

Stegel-Balance - The child will be Ole to maintain stability
in a balancing situation by producing an
even distribution of weight on- each side of,
his body.

Learning Tasks

Child will be able,

to balance himself'
when walking the rails
and rungs of a ladder.

Stegel-Balance - The ch
in a

of we

Learning Tasks

Walk up an incline
across a horizontal

beam, and down an
incline.

ti

Method

Set up onto the ladder and
place one foot on each rail.
Walk across the ladder. At
the end the child steps down
to the left.

Step up onto the ladder and
walk across the ladder one
foot in front of the other
on the rungs. The beam in
C-3 position may be held for
balance when needed. At end,
child steps down t left.

Level C-D-E :

',1.6
Equipment Evaluation

Ladder in A-1
2, position

spanning the
two saw

horses. Mats

Teacher
Observation

ild will be able to maintain stab
alancing situation by producing a

ght on each side of his body;

Method

Walk up incline, 8-1, step.

over the saw horse, walk acros
beam B-2, step over the saw-
horse and down incline B-3 to
the ground. Maintain balance
when walking by,feeling posi-

tion feet on beam, and by
, fixing eyes on a point straigh
ahead.

221

ility Le

n even distrib
v el C-D-E

ution

Equipment

One beam on
an incline

from B-1, to
ground. One
beam across

Stegel from
8-2, One

-beam on an

incline from
B-3, to
ground.'

Nits

Evaluation

Teacher
Observation
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Stegel-Crawling - The child will display the ability to .
Level A -B

move slowly, with precision and purpose,
with the body close to the ground:

LeaiminqSasks Method Equipment Evaluation

Crawl under beams
without touching them.

Lie flaton stomach and crawl
under the beams in any way
possible as long as the child
does not touch the beams.

\.

Three beams Teacher

at A-1. A-2, Obseryation

A-3.

Mats

.e

Stegel-Crawl-ing - The child will display the ability
to move slowly, with precision,and
purpose, with the body close to the ground.

Level -A-137C-D-E.--

Learning Tasks Method Equipment Evaluation

Crawl through or Crawl across beams using only

under beams a differ- three parts of the body.

ent way each time.
Place handson small of back
and crawl across the mat under
the beams using only the feet.
The child must stay on his
stomach.

Lying'on the back, crawl under

the beams in any way. -

Lying oil the back, keep knees
flat and drag heels. Use

hands to propel body under
beam,

On back, fold hands on chest
and using feet and legs
crawl under the beams.

-2-2 a-

Three beams
at A-1, A-2,
A-3,

Mats

Teacher
Observation



.amlimmi
Stegel-Crawling - The child will display the ability to

.1moye slowly, with precision and purpose,
with the body close tothe ground.

Learning Masks Method

Level B-C-D-E

Equipment Evaluation

Go throUgh beams
over and under=.

Child crawls head first over
first beam, tinder, second beam,

and over third beer.

Go under first beaM, over
second and under third beam.

Crawl over all three beams.

Crawl under first twebeams
and over the last beam.-

Stegel - Crawling-- The child will display the
ability to move slowly, with.precision
and purpose, with the body close to the ground.

Three beams
at A-1, A-2,

Mats

Teacher
Observation

Level A-B-C-D-E

Learning Tasks Method Equipment Evaluation

Go through beams over
and under.

Crawl head first over first
beam, under second beam, and
over third beam.

Go under first beam, over '

second beam and under third
beam.

Crawl over all three beams

Crawl under first two behms
and over the last beam.

a '

Three beams
at A-1. A-2,
and -A -3.

Mats

t

Teacher
Observation
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Stegel-Han4in9- The Child will develop arm and shoulder strength Level B-C-D-,f

and coordination to the degree that-he can perform
the act of suspending his-body with confidence.

Learning Tasks

,
Method 'Equipment Evaluation

Move forward across
two parallel beams
in the-modified sloth

' 15osition.

v.*

Grasp with one hand on each

beam. The legs are then
brought up over the beams.
Proceed across the stegel feet
first sliding hands and feet
alternately along the beams.

Beams at
B-1 and B-2

Mats

Teachei'

Observation

Stegel-Hanging - The child will develop arm and shoulder Level C-D-E

strerfgth and coordination to the degree that he can perform

the act of suspending his body with confidence.

Learning Tasks Method Equipment Evaluation

Raise body up and
assume slOth. hand po-

sition.

Grasp beam from below. Hang

up arms and wrap legs around

beams.

Beam at.,-B,2 Teacher

position, Observation

Mats



r.

Stegel-Hanging - The child will develop arm and shoulder Level C-D-E
'strength and coordination to the,degree that
he can perform the act of suspending his body with confidence.

Learning Tasks Method Equipment Evaluation

Move along beam feet
first in a sloth -

position.

.

Grasp beam from below. Hand

by arms and wrap legs around
beam. "Slide hands along beam
toward feet and push leggy 'for-

ward at the same time.

Beam at B-2
positioh.

Mats

Teacher
Observation

Stegel-Hanging - The child will develop arm and, shoulder' strength
and coordination to the degree that he'can perform
the act of suspending his body with confidence.

Level C-D-E

Learning Tasks Method Equipment

41 Move along the beam
head first in a sloth
position.,

Grasp beam from below. Hang b Beam at B-2
arms and wrap Legs around beam. position.
Slide hands along beam toward
'head ancipush legs forward at Mats

the same time.

227

Evaluation

TeaCher .

, Observation



=.11.1,
StcQel - Hanging - The child will develop arm and shoulder strength

and coordination to the degree that he can-iperform
the act of suspending his bod/ with confidence.'.

Learning Tasks Method

Level C -D-E

Equipment Evaluation

Move backwards across
two parallel beams in
the modified sloth

`position.

Grasp,with one hand on each
beam. The legs are then
brought up over the beams, Pro-
ceed across the stegel head
first (backwards) sliding
hands and feet alternately
along the beams.

Beams in
B-1, B-2

position

Mats

Teacher

Observation

Stegel-Hanging - The child will develop arm and shoulder strength
and coordination to the degree that he can perforim
the act of suspending his body With confidence.

Learning Tasks

Move from one end of the
ladder to the other in an
inchworm manner while
hanging upside down.

Method.

Grasp the first rung of the,
fadder and then lift legs up

-so'that feet are braced
against the second rung. Then
move feet to the next rung and
grasp the'second rung, with
hands. Next move feet to the
fourth rung and,hands to the
third and so on. Alternately
moving feet andhands moving
from one end of the ladder to
the other.

Repeat the above task but have
the child Move backwards across
the l&dder.

228

Equipment

Level C-D-E

Evaluation

1

Ladder
placed be-
tween saw-

horse at B
level:

Teacher

Observation
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A

-.Stegel-Hanging- Climbing - The child will display'the ability
hand and climb surely and steadily
height of-stegel C 4Agoc1.

..

to Level D-E
to. an ultimate

Learning Tasks Method Equipment Evaluation
. .

,

. ,

Climh over the sawhorse

using any creative method.

. .

.

,,

.
.

.

.

Climb up and over the saw- .

horse using any creative method

desired.

. ,

a. - ---. -

.

.

i
r

.

.

Two s'aw-'

horses. .

Mat

f

.

4A.
,

.

'Teacher

Observation
,

.

.

.
.

0

Stegel-Climbing - The child will display the ability to climb-
surely and steadily.to an ultimate height
of stegel C level.

Level D-E'

Learning Tasks Method
t

Equipment
-

Evaluation

Child will climb a
pyramid of beams.

Stand on A-1 beam and grasp-
8-2 with the hands, lifting.
the feet to.the beam and then
over to A-3-and jumping down
to the ground. Child puts
hands on B-2 when beginning to "Mats
climb.

Beams at A-1, Teacher
8-2, and A-3' Observation
forming a

pyramid.
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PUSH -UPS' (K-3)
Balance Beam sLevels B-C-D-E

Place hands about shoulder width apart and rest the chest on

the nead edge of the beam. Walk backward on toes until the Tegs

and back are in a straight line. Keeping the:budy straight,

extend arms then return to the starting

Note: If balance beam is too lowo place it-4 two chairs.

CD

BACKWARD WALK (K -3) Balance Beam Level R-C-D-E4

Stand on the balance beam with arms extended sideward, head,

up, back straight and body weight on the right foot. Shift

left leg backward placing toe then heel on the-balance beam.



a

SLIDING (K-3) Balance Beam Levels B-C-D-E

Stand sideways on the beam with arms extended sideward and body

weight over right foot. Slide lift foot to the left. Shift

body weight to left foot and slide right foot close to the left

foot.

0:0 O

PULL -UPS (K -3) Balance Beam Levels B-C-D-E

Place balancd beam on two chairs. Lie under beam, reach up and
grasp the top of the beam. Keeping the body straight pull the
body toward the beam and return to the starting position.

41.

11'
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LEG SWING (1-3) Balance Beam Levels

S.

Stand on the right foot with head up, trunk bent forward, arms
sideways, left leg backwards and off the beam. Swing left leg
downward, forward and upward and raise trunk upward.

t

SIDE STEPPING (1-3) Balance Beam Levels C-D-E

Stand on beam with feet shoulder width apart, and arms extended

sideways. Shift weight to left foot, cross right foot in front

of left then place on beam.

234
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PICK UP ERASER (1-3) 411 Balance Seam Levels C-D-E

01.

Place a small object sucivas an eraser in the middle of the
balance beam. Walk to the middle of the balance beam. Walk
to the object, bend knees, extend right arm downward and left
arm backward and upward. Pick up object, stand up and walk
to the end of the balance beam.

FOOT AND KNEE BALANCE (2-3) Balance Beam Levels D-E

Begin with left foot well in front of the right, knees

bent and arms extended sideward. Bead knees until the knee

of the right leg rests on the beam. Hold position for a

a few seconds then extend and return to starting position.
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STEP OVER AND UNDER WAND (2-3) Mance Beam Levels D-E

Step Over: Partner stands near center of balance beam and holds
ra wand about twelve inches above and across the beam. Other

partner walks to center, steps over wand and continues walking
to opposite end. Step Under: One partner stands near center of
beam and holds wand about three feet above and across the beam.
The other partner walks to the center, bends down and passes
under the wand with short steps.
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Trampoline - The child will display the ability to complete the
stunts on tire trampoline.

.

_ .

Level A-B-C-C

elementary bdsic
,

.

Learning Tasks Method I Equipment

.

Evaluation

.

Lead-Up procedures for
the child who is afraid
or has a fear of
bouncing by himself.

.

.

The teacher bounces the
child on his knees, supporting
the child from either the
front or the rear position.
In the front position, the
child and the teacher encircle
each other with their arms.
In the rear position, the
teacher supports the child
under the arms.

q

, The teacher bounces the
child in a standing position.

gradually relinquishing
support, and takes a spotting
position on the side of the
trampoline.

S

...

Trampoline

.

Teacher
Observation

/

.

Trampoline - The ehtld will display the ability to complete the
elementary basic stunts in the trampoline:

Learning Tasks Method Equipment

Level A-B

Evaluation

Complete the lead-up Perform a side roll on the Trampoline Teacher

procedures to the standing trampoline bed. Observation

trampoline jump.
Walk on the bed of the
`trampoline forward, sideward
and then backward. -

Crawl around the edge of the
trampoline -bed.



-
Trampoline- The child will display the ability to complete the Level A-B-C-D-E

elementary bakp stunts on the trampoline.

Learning Tasks . Method Equipment Evaluation

.

Standing trampoline jamp

(two-foot jump)
(two-foot jump and
stopping at will)

The child executes the basic
rebound jump with his feet
comfortably spread to provide
a stable base of support, his
knees slightly bend, and his
arms bent with his hands about
waist level. The child per-
forms the jump by extending
his knees, bringing his feet.
upward with his hand; and then
returns to the starting posi-
tion and repeats the rebounding
action, To stop his jump, he
bends his knees and hips on
making contact with the
trampoline bed.

Trampoline. Teacher
Observation

Trampoline - The,chin will display thb ability to complete the Level A-B-C-D-E._

elementary basic stuns on the tramplline.

Learning Tasks Method Equipment Evaluation

Seat Drop

Knee Drop

Feet are lifted up in front
of the body with legs forming
right angles to the trunk.
The child lands on seat and
legs with hap& at sides.
Fingers` should point toward

feet. 'Hands should be used
to push up from sitting posi-
tion to regain standing posi-
tion on trampoline bed.

The feet are lifted so that-the
legs are extended backward at
ri01 angles' to body. Toes

should be pointed backward to
avo4'd landing on them. The
bodjsjept straight from the
head.lo.the knees:
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Trampoline - The child will display the ability to complete the. Level B-C-D-E

'elementary basic stunts on the trampoline.

Learning Tasks Method Equipment Evaluation

Hand and Knee Bounce

Front Lay Out

This is b?gun from an "all

.fours" position. The child

rests on his hands and knees
in a position which must be .

well coordinated. The child

bounces up and down increasing
height of bounce each time.

The' legs are lifted up and
back with body leaning slightly
forward as the child -N aches

the height of the bounce. Body.

is straightened out,to that it
is parallel to,the bed. Belt
of child should strike point,
.on bed that was last touched

by. feet and the child must

land flat.

Trampoline Teacher

Observation

Trampoline - The child will display the ability to complete the

elementary basic stunts on the trampoline.

Level B-C-D-1

`Learning Tasks Method Equipment Evaluation

Back Drop After spring into the air_ the

child flexes his hips, lifts
his legs so that his feet are
higher than his head, and then

falls back, making contact with
the bed on his upper back,
keeping his head forward. Afte
Making contact, he snaps his
legs forward to return his
feet to the bed.,

S

2 4 OA

Trampoline Teacher
-Observation

1,7
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Gymnastics - The child will display the ability to complete the Level A- B -C -D -E

elementary basic studts,in gymnastics. k. ,

Learning Tasks Method Equipment Evaluation

Stiff-leg Bend Stand with feet together and
arms at side. Raise arms over-
head. Keep knees stiff, swing
'arms downward and touch the
floor with fingertips.

Stand with feet apart tnd both
heels touching a line. Hold
a piece of chalk in clasped
hands. Bend forward, reaching
as far backward as possible
between legs with both hands.
Make'a chalk mark on the floor,

Mat Teacher
Observation

Gymnastics -'The,chqd will display the ability tocomplete the
eTementary basic stunts in gynmastics.

Level A-B-C-D-E

Learning Tasks Method

Back Bender

Bike

High Kick

Equipment Evaluation

-Lie on'back with legs straight Mat Teacher
and arms at sides. Raise legs Observation:
slowly upward, then lower them
down back of the head until the
toes touch the floor. Return
legs to a starting position
with slow movement. . .

. Lie flat on back with atilis at
sides with palms down. Raise
legs and body to a vertical
position and rest on shoulders.
Bend knees and rotate legs in
a bicycle mAner. ,

Stand' erect with right hand'
raised slightly below shoulder,

level. .Kick right fogt upward
and touch toe to hand. Raise
hand above shoulder and try to
touch- t with :right- foot:

242
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Gymnastics - The child will display the ability to complete
stunts in gymnastics.

the Level A-B-C-D-E
.

elementary basic .

Learning Taskt Method . Equipment -',Evaluation-
. ,

.

.

, .
4 ,

Heavy Feet

,

.

.

The Russian

,

.

, t

Lie on back with arms
stretched above the head and

hold feet about six inches
.

.

from the floor. Raise the v

body,to a sitting position,
carrying the -arms forward,
and touching the toes with

fingers. Lower the body to

the starting position. Rest

before repebting thestunt.

Place hands on hips and take

a ,squatting position. With a.

quick movement extend one leg

straight out in front. Extend

the other leg immediately
while withdrawing the former

leg. Continue alternating _the
leg movement in quick succes-

,sion. Keep balance through -
out the Stunt.

_

Mat

.

1

,

v

.

.

.

Teacher
Observation

.

,

Gymnastics -'The child will

, .

display the ability tocOmplete
basic stunts in'gymnastics.

Level A-B-C-D-E '

the elementary

Learning Tasks' Method Equipment Evaluation

.

.

Treadmill
.

'

.

Leg Raiser
.

'

Leg Lift .

,

-
*

.

, .

-

Take a squat position with
hands in front-on the floor.
Extend left leg backward.With

. .

ja rapld jumping movemeqjhange
the position of feet repeatedl)

Lie on back with hands clasped
back of the neck'holding ,feet
six - inches offs the floor.

Keeping knees straight, raise

Lie on back with.hands clasped
behind beck. Raise both legs

to a right a.ngle with the body,

'Keep legs straight,'and lower
then slowly.to aUdut three
inches from the floor. Repeat

. the stunt.
,
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Mat
.

.
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.

Teacher
Observation
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Gymnastics - The child will display the ability to complete the elementary
basic stunts in gymnastics. ' level A-B-C-D-

.

.

Leahing_Tasks Method Equipment Evaluation

Wringer

Jumping Jack

k

Two children face each-other,
join hands and raise them high.
Both turn in under their-joined
hands so that they stand back
to back. They raise their
hands and turn again in the
same direction to face each
other. Repeat the turns in
quick succession.

Stand with feet together and
arms straight down at side.
While jumping ,o-a stride

.position, clap hands over head.
Jump with feet together
clapping hands in front of body
Repeat in quick rhythm.

Mat Teacher

Observation

Gymnastics - The child will display the abip-ty to complete, the Level C-D-E
elementary basic stunts in gymnastics.

'Learning Tasks Method

Windmill

Back Lear

Sit Up .

Equipment'- Evaluation

Stand with feet apart and arms Flat Surface .Teacher
raised sideward. Bend forWard Ubservation
and touch left toes with the
right hand." Return to the
starting position. Bend for-
ward again and touch'right toe
with the left hand. Return
to a starting position.

Kneel on both knees and hands
at sides. Lean bacWard until
hands reach, the floor in back

- and support the,bOdy in.'a lean
ing position.

Lie on back with hands clasped
behind the neck. Keep heels
on the floor, rise slowly to'
a sitting position.' Return
slowly, to a lying position,



Gymnastics - The child will display the ability to complete 61e
elementary basic stunts in gymnastics.

Level C-D-E

Learning Tasks Method Equipment Evaluation

Ki-tel and Rise

Knee-Bend Seat

Get Up

Heal Seat

Keep arms folded across the
chest and toes tdliching a

line,-and kneel on the.floor.
Return to a starting position
without moving hands or feet.

Stand with arms shoulder high
in front. Sit on the floor
and stand again without moving
the arms or feet. .

Lie flat on back with arms
folded across the chest., Get -
up without unfolding arms

Stand with arms shoulder high
in front and one leg raised
in the front. Without

' changing the position of arms

and/or leg. Sit on the heel
of the other foot and then
return to standing position.

-,

Mat Teacher
Observation

Gymnastics - The child will display the ability to complete the
elementary bagic. stunts in gymnastics.

Level C-D-E
4

Learning Tasks' Method

Heel Click

The Top

Stan with feet apart. Jump

high into the .air and click
heels together once before
landing.

Spring high into the air and
with a twist of the body turn
completely around landing in
the original .position. Main-

tain balance throughout.

Arms are held sideward.,
shoulder high, and hand up.

WallYa straight line placing
the heal of one foot to the

toe of the.otKer,

2 4 5

Equipment Evaluation

a

leacher
Observatiqn
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Gymnastics - The child will display the ability to complete the elementary
basic stunts in gymnastics.

Learning Tasks

One-Leg Seat

Turk's Sit and Stand

Airplane
Balance

Forehead Touch

Method Equipment"-

t

Level C

,

Evaluation

This stunt is the same, as the

Heel Seat except the child is
to sit on the floor rather thar
on his, heel.

Fold arms across chest and
cross feet. Sit on the ffai-
and rise to a standing psi-
tion without unfolding the
arms or moving the feet.

Bend one knees slightly'and
raise arms sideward and then
bend forward from the waist
and ''aise the other leg back-

ward. Try to hold head, foot,
and. arms leyel.with the body,
and parallel to the floor.

Stand erect. Grasp one foot
with both hands and bend so
that the head touches the toe.

Flat

Surface
TeaCher
Observation

A

Gymnastics - The child will display the-ability to complete the elemedtary
basic stunts in,gymnastiis.-

.Learning Tasks Method

Level D-

Equipment Evaluation

Leg - Balance Stand

Tip Up
4

Bend forward at the waist,
raise one leg backward, and
touch. fingertips to the floor.
Hold this position and change
the position of the legs with-

! out'losing balance.

Squat with the hands on the
floor between legs and press
elbows hard against the inside
of the knees. Tip thebody
slightly forward until it is
balZnced over the hands.

246'.

Flat

Surface
'Teacher

Observation,
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Gymnastics - The child will display the ability to complete the elementary
basic stunts in gymnastics.

,z

Level D-1

Learning Tasks Method Equipment Evaluation

Rolling

Finger Touch

0

Lie flat,on back with body
straight and feet close togeth-
er. Hands are at sides, palms
down, elbows bent. Puth hips
and shoulders up so that the
body's weight rests on hands
and heels. Turn toward the
right and transfer the body
weight to the right hand and
right fodt. Turn again to
the right and face the floor,
taking weight on both hands
and both feet. ,Turn again in
the same way.

Grasp the right wrist behind
the body 'with the left hand.
With the head erect and the
back straight, bend,the knees
until the fingers of the right
hand touch the floor. Return
to a starting position,with-
outlosing balance.

Flat

Surface

Teacher
Observation

Gymnastics - The child will display the ability to complete the elementary Level,D-

''basic stunts in gymnastics.

Learning Tasks Method Equipment J Evaluation

Stick Jump

Knee Jump to Stand

' Knee Dip

Hold a thirty inch stick at
shoulder,height with hands

shoulder distance apart with
palms down. Keep grasp on
the stick and pull knees up
close to body. Lower the
'stick. and jump' over it.

Kneel On both knees. Swing
anus forward, jumping to ;a

standing position without

losing balance.

Raise one foot behind thf
back and with the hand holding
the foot touch the knee to
the floor and return to a
standing position" without

loting balance. '.

247

Flat

Surface
30" stick

F,lat

Surface.

Teacher
Observation
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CAMEL WALK s Gymnastics Levels B-C-D

4

1.

Place one foot in front of the other and.lock hands benind back to

represent.a ,camel's hump. Walk slowly raising head and chest with

camel's hump moving with each 'step.

..

BEAR WALK Gymnastics Levees B-C-D

Begin in a partially crouching position with the left hand and foot

off the floor. The body weight should be evenly distributed bwteen
right hand and foot., Place the left hand and foot on the floor .and
begin to raise the opposite hand and foot upward and slightly forward.

O

4.24,A
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SEE _SAW GYMNASTICS Levels B-C-D

One partner stands while the other assumes a crouched position.
Hands are joined.- To simulate the see-saw action, both children
begin to move at the same time and each finishing in the opposite
position.

WICKET WALK Gymnastics Levels B-C-D-E

Bend forward and grasp the legs just above the ankles. Without
releasing the grip take a shdrt step'with the right foot. Continue
walking action forward introducing a turn or reverse action and
'walk backward.

250
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BOUNCING BALL Gymnastics Levels B-C-D-E

Begin this stunt in an erect standing position with arms at
side and feet approximately shoulder width apart. Take short

jumps and gradually lower the body. Continue jumping' and lowering

body until the hands touch the floor. This action should simulate

a ball coming to rest.

CRAB WALK Gymnastics Levels,,

Start with hands and feet on the floor. The back should be fairly
straight to keep the seat of the floor. Walk forward by lifting
the left hand and right leg upward and forward. Walk backward
repeating the same action.

251



ROCKER Gymnastics Levels B-C-D-E

Begin in a sitting position with arms, wrapped around bent knees.
Rock back, raise knees and seat, and continue backward roll until
the head touches the mat. Return to the starting position.

KANGAROO HO Gymnastics Levels B -C -D -E

Begin in a squat position a th arms folded across chest and body
weight over the toes. p up and forward, land on toes and

. gradually lower body to the starting position.

252
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DIP Gymnastics Levels B -C -D -E

Begin in a kneeling position with hands locked, behind back. Place
a crumpled pieceofpaper approximately twelve inches in front of
the,knees. Bend down and pick up paper with teeth and return to
starting position.

1

RABBIT JUMP Gymnastics Levels C-D-E

Begin in a squat position with body weight 9ver the toes. The hands

may rest,on the floor or be off th-e floor. Leap forward and land

on hands then the fedt;te.stimulate a rabbit hop.

2 53
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TURK -STAND"
aimnastict.- Levels C-D-E

Begin in a cross-legged positiont arms folded across chest and
body leaning slightly forward. Without releasing grip, lean
forgArd, extend legs to a standing position. Return to the

cross-legged sitting position.

0

.ROW A BOAT Gymnastics Levels C-D=E

4

Partners sit on floor with knees bent, toes touching, and holding'
hanOs. One partner leans back pulling the other forward. Do not
allow the partner-being pulled to rise off the mat. Return and

repeat to opposite side.

254
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Gymnastics Loitgls C-D-E

Start with hands and feet on the mat. Reach back and grasp legs

just above the ankles. Shift the body weight to the left sideand

take a short step with'the right knee. Continue'movement with

short steps forward.

SEAL WALK Gymn as ti cs Level C-D-E

4,

Begin in prone posjtion, body and legs straight and toes pointed,
or toes hou1d be on the floor. Keep arms straight and move right hand-
forward. 'Shift left hand forward and dr'ag legs simulating the walking
action o a seal.

255,,
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WRING THE DISHRAG Gy limas cs Levels 'C -D -E

Partners stand facing each,other with hands joined. Without releasing
hands, both children lower arms on one side, raise on the other and
turn away from each.other under the raised,arms. Continue action
until the original position is reached.

0 0
(

a
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MEASURING WORM Gymnastics Levels C-D-E

6

Begin in a squat position with arms shoulder width apartand hands

on the floor. Without moving the feet take short steps with the

hands until the legs and back are straight. Now, without moving

arms, take short steps-with the feet until the toes touch the back'

of the hands.

COFFEE GRINDER Gymnastics Levels C-D-E

Begin with one hand on the floor and'One foot in front of the other.

The legs and trunk should from a straight line. Keep the bay straight

and walk around the pivot arm.

257 A



BENT KNEE HOP Gymnastics Levels C-D-E

Send down anti assume.a tuck potition with hinds wrapped around the

lower legs. Lean forward'and push off floor from toes keeping hands

wrapped around legs. Rise off mat and land on toes then heels.

CHINESE GET-UP Gymnastics Levels D -E

4

Partners begin in a back to back position with elbows locked,

knees together and feet flat.on the floor. Both rise off the

floor by pushing against each other and,0 if necessary, by taking

backward steps.

as
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SHOULDER REST Gymnastics Levels Dr:E

Lie on mat with knees' resting on chest, feet Poi ting u and

hands near side of body. Roll back raising hips a tending

_legs. Bend elbows and place hands on hips.

4

CRICKET WALK Gymnastics Levels D-E

r

Begin in a partially crouched positi n with each arm wrapped around
lower legs so the hands are resting top of'the foot. Maintain
this,position, shift body weight to the left fbot and stop forward
,on the right foot.
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Game Activity - The child wili display the ability
to,participate in team games.

Level C-D-E

_
Learning Tasks Method Equipment Evaluation

.

Simon Says

-

;Choose a leader to stand in
-front of the,children, who sit
or stand, but preferably stand.
The leader gives the commands
to jump, bow, turn right, and
so on. If the command is
preceded by the phrase "Simon
Says", it'is to be obeyed by
all the players. If the
phrase is dmitted by the
leader, the command is to be
ignored. If a player fails
to obey a command preceded by
the phrase or obeys one not
preceded by this phrase, he ,

is eliminated. The last
player to remain in the game
is the winner. If the group
is large five or ten may be
designated as winners.

,

Flat Surface
.

.

.

,

.

.

_

Teacher
Observation

,

.

,

.

,

Game Activity - The child-will display the ability
in team gables.

Level C-D-E

to participate

Learning Tasks . Method Equipment PraluatiOn
-..

plumbers Change

-

, ,

-
.

Clothes Pill Drop

.

,

The children si in a circle,
with the child ho is "it" in

the center: C en are
numbered consecutively., "It"
calls out two or:more numbers
and the children whose num6ers
are called must quickly jump
up. and exchange seats, during
which time "it" tries to take
one of the seats. The player
'left without a seat becomes
"it" and calls out other

numbers. . .

The children sit in rows- A
milk bottle is placed in
front of each row. The
children take turns standing
erect above the bottle and
dropping five clothespins,
one at a time into the bottle.
The row with high total wins. -

.

Flat
Surface

. ,,,i.

- -
261

Teacher
Observatiob

,
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Game Activity The child will display the ability
to participate in team games.

Level C-D-E

Learning- Tasks - 14eihod Equipment Evaluation

Skip Tag Children form a single circle
and all face inward. A tagger

is chosen,and stands outside
the circle. The tagger, while

skipping around the outside of
the circle, tags a circle play
er. The circle player skips
after the tagger and tries to
catch him. If the tagger
reaches the vacant space left
by the circle player, the
circle player becomes the
tagger, and the game continues.
If the fagger,is caught by the
circle-player, he remains the
.tagger. If the tagger is un-,
able to make his place in the.
circle after two tries, the
teacher selects another tagger.

Flat Surface Teacher
Observation

\),

Game Activity= The child will display the ability
- to participate in team games.

Learning Tasks

Stop and Start

Method

Children stand' about OR the

field and watch the leader.
When the leader points in any
direction, the children must
move in that direction. When

he-blows the whistle, the
children must stop and turn
in .order to,watch him for the

next direction. Children who

fail to stop immediately or
who fail-to follow directions
form a second group of players
on the opposite side of the
leader. The objet of the
game i to be the last player

in the original group.

2.82

Level C-D-E

Equipment Evaluation

Flat SurfaceI Teacher

Observation

.



Game Activity - The child will display the ability Level C-D-E
to participate-in team games.

Leahing Tasks Method Equipment Evaluation

Duck, Duck, Goose Children form a circle and fac
the center. The child who is

_chosen to be "it" runs around
the outside of the circle,
touching children on the
shoulder and calling, "duck,
duck, duck, goose!" All those
who are called ducks squat and
remain in their places. The
one who is called goose chases
"it" and if "it" gets to the

vacant place in the circle be-
fore the goose catches him,
the goose becomes "it". If

"it" is tagged before reaching
the vacant place, he remains
"it". "It" may say "duck" any
number of times before he says
"goose".

Flat Surface Teacher
Observation

Learning Tasks Method Equipment Evaluation

Red, Light One player is chosen to be the Flat
leader and stands on the 'Surface
finish line. lie counts very

rapidly from one to ten while
he has his back to the players
and then.quickly says the
words "red light" and turns
around. The players move
across the area during the
counting & must freeze on the
words "red light". Any player
who is caught moving after the
words "red light" have been
said must return to the start-
ing position. After the
leader has sent back all who
were caught, he turns his
back and begins counting again
The players can move when his
back is turned.

263

Teacher
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Game Activity:- The child will display the ability

to participate in team games.

Level C-D-E

Leah-ling Tasks Method Equipment Evaluation-

Red Rover

1

The teacher draws three paral-
lel lines, each 20 feet apart,
The children stand on one'end
line and facg the,center line.
One player is chosen to be "it"
and stands on the center line.
"It" says, "Red Rover, Red RO-
ver, let Jim, Jane, Bill & Sue

(any four or five players) come
over." The players who were
called run to the opposite end
line, and "it" attempts to tag

as many as possible before they

reach the line. The child who
is "it" should be allowed to h
have three or four turns, &
then another child should l2e

chosen to be "it". The players

who catches the most children
wins the game.

Flat
Surface

Teacher
Observation'

Game Activity - The child will display the ability Level C-114

- to participate in teahi games.

Levning Tasks

Hot Potato

11,

Method

The children are scattered in

a designated area. One child

is selected to be the runner &
is given the "Hot Potato."
Another child is selected to

be "it." To start the game,
"it" begins to chase the runner

with the hot potato. The

runner may at any time give the

hot potatb'to another player...

' If "it" tags the runner with

the hot potato, the runner
becomes "it." The new "it"

must count to five pefore

chasing anyone.

Equipment Evaluation

Flat Surface Teacher
Observatior.



Game, Activity - The child will displdy'the ability
to participate in team games.

Level C-D-E

.

Learni g Tasks Method Equipment Evaluation
,

t

Team Dodge Ball

.

-Children form two teams. One

team forms a,circle, and the
other team stands inside it.
The children on the circle
team dttempt to hit players
in the middle of the circle
with the ball. Only hits

below the waist count. Varia-

tions can >etplayed in which
the gam con inues until all
players on the inside are out
or four minute intervals, etc.

.

Flat Surface
12" ball

_

Level

Teacher
Observation

,

.

Woo*

Game Activity -,,The child will display the ability
-* to particpate in team games.

C-D-E

--.
Leaiming Tasks Method -Equipment Evaluation

...

Steal the Bacon

4

-

,

\ /

Children form two teams & line
up facing each other. The team
members are numbered consecu-
tively from 1 to 15. A bean
bag or eraser is placed in the
center between the two lines.
The teacher calls a number, &
player from the opposing team

.

with that number trys- to re-
trieve the bacon without being
tagged by the opposing player.
If player 2 from team A picks

'- up the bacon, first, player 2
from team B tries to tag him
before he crosses his home line
A point is scored each time the
bacon is retrieved safely. So

that there is more activity &
participation, a number of
games with smaller teams can
be played simultaneously.

Flat Surface

.

.

26 5

Teacher
Observation

,



Game Activity- The child will display the ability Level C-D-E
to participate in team games.

Learning Tasks Method Equipment Evaluation,

Ball Teacjir draws two'parallel
lines 20 feet apart. The
children divide into two teams
One team stands on each line,&
the players hold hands. Team
1 tries to kick the soccer ball
`across team 2's goal line, then
team 2 tries to stop the ball
and kick it back across team
l's goal line, and so on. When
a team kicks the ball over the
opposing team's line, it re-
ceives one point. If a player
touches the ball witkhis hands
his team loses a point. If a
player kicks the ball too high
(over the heads of the other
team), one point is deducted,
from his team's score. The
team that first reaches a score
decided on bythe teacher.Wins
the game.

Flat Surface.
12" ball

r

Atr

Teacher'
Observation

Learning Tasks Method

266

Equipment Evaluatior,
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RHYTHMS AND DANCE.
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-

Rhythm and Dance - The child will display the ability to complete
dances.

Level A-B-C
the basic

Learning Tasks Method Equipment Evaluation

.

London Bridge

.
. .

. .

.

.

Formation: Two players with
uplifted hands joined form an
arch representing the bridge.
A fine of children pass under
the bridge, each holding onto

,-
the waist of the person in
front of him.

The children pass under the
bridge and on the word "lady"
the guardians of the bridge
lower their arms and catch
the player directly underneath

"London Bridge'is"falling dawn
falling down, falling dolp,
London Bridge is fall ng down,
my fair lady."

,

\
.

,

Record
Player
Record:
RCA

Victor
E-87 and
45-5065
Decca 9-
Du 9000
(45-7372)

_

Teacher
-Observation

.

ondon Bridge (continued)

Learning Tasks Methodv,---

They contkinue singing as the
bridge sways back and forth:

Equipment Evaluation

"Take the key and lock her up,
lock her up, lock her up,
Take the key and lock her up,
my' fair lady."

All the children sing as the
guardians of the bridge take
the prisoner off to the side:

"Off to prison she must go,
the must go, she must go,
Off to prison she must go, my
fair lady."

268
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Rhythm and Dance - The child will display the ability to complete
the basic dances.

Level A-B--C

Learning Tasks Method

,The Muffin Man

Equipment Evaluation

Formation: The children stand
in one large circle, with their

liandS joined.

The children skip to the left
and sing:

"Oh, have you seen the muffin
man, the muffin man, the .

muffin man,
Oh, have you seen the muffin
man, who lives in Or ane?"

One child stands in the center
and looks for a partver from
the big circle, as they sing:

;!.1.0h, yes we've seen.thir muffin

man, the'muffin ,man, the

muffin man.
Oh, yes we've seen the muffin
man, who lives in Drury Lane."

Record
Player

Record:

Folkraft
F-1188
RCA Victor
45-5065

Teacher
Observation

The Muffin Man (continued)

Learning Tasks

4

Method Equipment

The center child skips toward
the chosen one and offers both
hands. Then the two occupy
the center and skip in a cir-
cle to the right as the
children sing:

"Two have seen the muffinaan,
etc.

These two then choose partners
from the outside circle and
all four join hands and circle

to'the right, as they sing.

"Four 'have seen the muffing man

etc."

This procedure 4s followed un-
til all are chosen,,. Then they
sing.

All have seen the muffin man,
etc.".

2Oi

Evaluation



Rhythms and Dance - The child will display the ability to complete Level A-B-C

the basic dances.

Leahrinq,Tasks Method Equipment
. .

Evaluation

Oats, Peas, Beans

, r

.

Formation -: The children form
a single circle, with one or
more players in the center.

All the children circle to the

left or right, singing:

"Oats, peas, beans and barley

grow,
Oats, peas, beans and barley

grow:
Can you or I or anyone know
How oats -; peas, beans and

barley grow?"

The child in the center is the
farmer; he sows his seed,folds
his arms, stamps his foot,clap5
his hands, and views his land.
The children in the circle
stand still and follow the ac-
tions of the farmer as they
sing:

Record

Player
Record :'

Folkraft

F-1182
RCA

Victor
45-5067
Pioneer
3012

.

*

.

, Teacher
Observation

,

.

Oats,- Peas, Beans

.

(continued) -

.

. -

Learning Tasks . Method Equipment Evaluation

.

.

._.

.

, .

.

.

_ ,

"Thus the farmer sows is

seed, Thus he stands a takes

his ease: He stamps his of

and claps his hands; And rns

'around to view the land."

The children circle again and

sing the next verse while the
farmer chooses s partner. The
partner should be chosen by

the end of the verse:

"Waiting for a partner,
Waiting for a partner,
Open the ring and choose one ,

in. While we all dance and ,

sing,"

- All the children skip, the .-

farmer and his, wife going in
the direction opposite to that
taken by circle players, as
they sing: ,

.

.

,.

270
.

.

.

.



Oats, Peas, Beans (Continued)

. -

Leailing,Tasks- : Method
E...91..tallerit Evaluation

.

. .

,

"Now you're married, you must
obey,

You must be true to all you
(

say, , _

You must be kind, you must be
good,

And keep your wife in the
kindling wood." .

.
.

.

...

.

. Learning Tasks Method "Equipment Evaluation
,

,

.

.

.

.

.

.,.

.

.

,
....

%..

, .

.

271, _
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A.

Rhythm and Dance The child will display the ability to
complete, the basic dances.

Level A-B-C

Learning Tasks Method

Looby Loo Formation: The children form

a single circle, facing in.

Equipment Evaluation

During the singing of each
verse, the children stand stil'

and dramatize it. Then, after'

each verse, they sing the
chorus, during which they
join hands and slide, skip,
run, or walk to the left or
right:

"I put my right hand in, I put

my right hand out;.I give my
right hand a shake, shake,
shake, and turn myself about,
Oh."

Chorus: Here we go looby loo
here we go looby light. Here '

we go looby loo, all on a
Saturday Night."

Record
Player
Record:

Folkraft

1184;

RCA Victor
45-5067

and 41-6153

Teacher
Observation

Looby Loo (continued)

Learning Tasks Method Equipment Evaluation

"I put my left hand in," etc.

"I put my two hands in,"etc.

"I put my right foot in," etc.

"I put my left foot in," etc.

"I put my head 'way' in," etc.

"I .put my whole self in," etc.

272



Rhythm and Dance - The child will display the ability to complete Level B-C

the basic dances.

Learning Tasks . Method Eiguipaient Evaluation

Hokey Pokey

,

Formation: The children form a
single circle and face the cen
ter. If couples are used, the
girl stands to the right of
her partner.

The children place their right
foot forward -into the circle
and sing:

You put your right foot in."

They place their right foot
back away from the circle
and sing:

"You put yOur right foot out."

They shake their right foot
toward-the center of the
circle and sing:

"You put your right foot in
and you shake it all about."

Record
Player
Record:

MacGregor
699:

Four Star
1505 At*

Teacher
Observation

Hokey-,Pokey (continued)

Learning Tasks Method Equipment Evaluation

.

. .

.

,

--..
.

,

.

,

.

.

They repeat these calls, sub-
stituting the following parts
of the body:left foot, right
arm,left arm, right elbow,head
whole self, and back side.

Then they raise their arms
above their head & lower their'
arms and head in a bowing'
motion,and.sing: .

"You do the hokey pokey You
do the hokey pokey."

They kneel on both Knees &
raise their arms above their
head & Tower their arms & head
in a bowing motion & sing:

"You do the hokey pokey."

Then they slap the floor.six,
times %and sing" ,.. -

. , _.

"That's whatis's all about."
..

.

.

.276
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Hokey Pokey (continued)

4

Learning Tasks
.

Method .Equipment
,

'Evaluation
. .

,

_____,

.

-,.

.

.

They place their arms up and
turn and sing and rumba their
hips.

"You do the Hokey Pokey."

They shake their arms above.
their head and turn around
and sing:

"And you turn yourself around:

They clap their hands four
times and sing: ,

"That's what it's-all about."

.

. .

.

.---

\---.7-

.

.

Rhythm and Dance - The

. .

child will display the ability to' complete the basic
..

dances,

Levelc-D-E

Learning Tasks
-.,

Method Equipment Evaluation
Q

..

Skip to My Lou

,5.

---

.

-

.

Formation: The children form Record
'Player

Record:

Folkraft
1192 -

Pioneer 3003
Folk Dancers
Record MH111

,

Teacher
Observation

.:

,

.

.'

.

,

.a double circle, with the boys'-

in the inside circle. Partners
face to the right and join
hands.

All the children sing 7g4tge
partners skip to the right a-
round the circle:

."Flies in thebutterMilk, skip
.to my Lou, .

Flies in the buttermilk, skip

to my Lou,
Flies ln the buttermIlk, skip

to my Lou
Skip to my. Lou, my darling.'

The girls continue skipping
while the boys stand'and sing:

274



ISkip tO My Lou -4-continued)

.

Learning Tasks Method - Equipment Evaluation

tk .

. .

"My partner' gone, what'll I

do, etc.

.The boys .ing an skip around

the insid circl , and the

girl,stan st. 1:

"I'll find another one, pret-
tier than you," e

On "skip to my Lou, y darling"
the boys take a par ner nearest
to,them and repeat the dance
with a new partner.

,

.

.

.

.

/

Rhythm and Dance -The child will display the ability to complete
dances. . i,

i

Level C-D-E

the basic

Learning Tasks Method ( Equipment Evaluation

Seven Jumps

,,,,

.
d

-

'.

-,

.
.

or

.

t

..

.

,
I

Formal-ion The children form Record
Player
Record:

RCA Victor
21617,
41-6172 and
Lpm ;- 1623;

World of
con M-108.

" ,

-12471)

_

Teacher
Observatiot

.

, ,

one large single circle, with
boys and girls alternating,
and join_hands." A number of
smaller circles may be used.

'
,

First Jump

Measures 1-8: The children
move in a circle to the right
with step-hops, one tp a mea-
sure (Step on beat ona and hop
on beat two)

,

Measures 9-16: They all jump
up high from the gnound and
come down with a stamp on both
feet on the first beat of
measure 9. Then they step-hop
around the circle to the left.
Measure 17: They drop their

,hanrist_and.Place.them_on their

hips' and bend the right knee 1
upward. -



j Seve Jumps - Continued

Learning Tasks Method
.

Equipment
-:

Evaluation

%

,

Measure la: They stamp their
right foot to the ground on the
first beat and join hands on
the second beat.

Second Jump
Measure 1-16: They re eat mea-
sures 1-16 on the first jump.
Measure 17: They all raise the
right knee as before.

Measures 18-19: On the first
beat, they stamp down right
foot; on the second beat, lift
left knee; on the third beat,
stamp left foot; and on the
fourth beat, join hands. - -

Third Jump
Measures 1-17; They repeat
measures 1-17 of thq first and
second jumps.
Measures 18-20: They all stamp"
right foot, lift left knee,

a

SevenJumps - (continued)
.

Learning Tasks Method Equipment Evaluation

)
.

.

,

.

,
4 .

stamp left foot, place right
toe backward on the floor,
kneel on left knee, anthen
stand and join hands (one

.

action to each beat)
,

Fourth Jump
Measure 1-17: They repeat
measures 1-17 as before. Jlea-
sures 18-21: They stamp right
foot, lift left knee, stamp
left foot, place right toe
backward, kneel on left knee,
pause, kneel on right knee.
(both knees down), and on the
last beat, stand and join
hands.

.

Fifth Jump
Measures 1-17: They repeat
measures 1-17.
Pleaslw..u,18r-22: They stamp

--rilift-fdot; -lift -1,e-ft.knee;
stamp left foot; place right

.

<,

.

.

.

,.

6



Iii

1

IP

,f,

,

Seyen Jumps - (continued)
--,

Learning Tasks Method Equipment Evaluation

.

toe backward; kneel on "left
knee; pause; kneel on right
knee; put right fist to cheek,
raising elbow; put right elbow
on the floor, with cheek rest-
in on fist *and on the last
beat, stand and join hands.
Sixth Jump
Measure 1-17: They repeat mea-
sures 1-17.

Measures 18-23: They stamp
right foot; lift left knee;
stamp left foot; place' right
toe backward; kneel onleft
knee; pause; "kneel on right
knee; put rt. fist to cheek,
raisng elbow; put rt. elbow on
floor, with cheek resting on

fist; put left fist to cheek,
raising elbow; put left elbow
on floor, with cheek resting
on fist; on last beat, stand
and join hands.

1.

.

Seven Jumps - (continued)

.
.

.

Learning Tasks Method Equipment Evaluation

.

I

,

...

.

.

Seventh Jump
.

Measures 18-24: They stamp
right foot; lift left knee;
stamp left foot; place right
toe backward; kneel on left
knee; pause; kneel on right
knee; put right fist to cheek,
raising elbow; put right elbow
on the floor, with cheek rest-
ing on fist, put left fist to
cheek, raising elbow; put left
elbow on floor, with cheek
resting on fist; put body for-
ward;ward; touch forehead to floor,
and on the last beat, 4tand .
and join hands. ,

-
2Ti

.

_



Rhythm and Dance -The child wil Wsplay the ability to complete the basic
,

.

......

Level CD-1
dances.

Learning Tasks MetWod Equipment Evaluation

Chimes of Dunkirk

.

Formation: The children. form Record

Player
Record:

RCA
Victor
LPM -1624
or

...

Teacher
Observation

.

.

.

.

a single circle, with boys
and girls alternating-. Partners

face each Other, with their
hands on their ownhips.

.

Measures 1-2: All the .

children stamp their feet (not
too heavily) left, right, left
Measures 3-4; They raise
their arms overhead so that
'their face can be seen between
their arms and bend their body
sharply to the left and clap
their hands overhead and then
to the right and clap, alter-
nately. This represents the
ringing of the town's bells. .

_

.

.

45 -6176

or 21611r

.

1

Chimes of Dunkirk -. (continued)

.

Learning Tasks Method Equipment Evaluation

.

,

.

,

.

---N___-/--'

.,

S

.

4:.

_

Measures 5-7: the partners
take each other's hands with
their arms extended sideways:

Starting with the left foot,
they run in a small circle
while turning their partners
'around once. .

Measure 8: The children run
forward on the last measure
and secure a new partner.

The dance is continued until
the mUsic is ended. .

.

_

__.

.

.

.



(
Rhythm and Dance - The child will display the ability to complete

the basic dances. .

Level C-D-E

Learning Tasks . Method

Uleking Formation: The children,form a
single circle; partners fate
each other and join both hands.

Measure 1: The children hop on
left foot, place right heel for-
ward, and extend right arm and
then hop on right foot & extend
left foot & arm. (bleking step)

Measure 2: They repeat the step
with three quick changes,hop-
ping left, right, left.
Measures 3-8: They repeat mea-
'tires 1 & 2 three ttmes.

Measures. 9-16:With hands joined
& arms,extended to the side at
shoulder level, the partners
turn in place with step-hops.

The boy starts' on his rt. foot
& the girl starts on her left.
Move harids in windmill fashion.

Equipment Evaluation

Record

Player
Record:
RCA Victor
LPM-1622
and 416169
Folkraft 1188
Pioneer 3016

Teacher
Observation

Rhythm and Dance - The child will diSplay the ability to complete
the basic dances.

Level D-E

Learning Tasks

Crested, Hen

Method

Formation: The children form
sets composed of a boy and two
girls, with the boy in the
middle, or a girl and two boys
The sets are 'scattered about
the room.

Figure 1

Measure 1-8: The children in
each set join hands in a circle
and start with a stamp of the
foot, they move to their left,
using a fast step-hop.
Measures 1-8 repeated: With a
-high jump, they reverse their
direction and move to their
right.

Figure 2 ,

throughout this figure, all the
.children perform the step-hop
continuously, The girls re-:

lease the4r-hands-,from,each----
other and dance on each side

Equipment Evaluation

Record

Player
Record:

RCA Victor
UM -1624
and 45-6176

Teacher
Observation



Crested Hen - (continued)

Learning Task's, Method Equipment Evaluation
--------%--

...,

.",

himm

of the boy.
They place their free hand on
their hip.

Measures 9-10: The girl on the

right tep-hops under the arch
formed the boy and the girl
on the le
Measure 11-12: The boy then
turns and step-hops under
his own right arm.
Measures 13-14: The girl on
the left step-hops under the
arch made by the boy and the
girl on his right.
Measures 15-16: The boy then
turns under his own left arm.
They repeat measures 9-16 of
figure 2.
Repeat the entire pattern as
often as is desired.

....

,
.

Rhythmand Dance - The child will display the ability to
the basic dances.

Level D-E

. _
, complete

Learning Tasks Method Equipment Evaluation #

Patty Cake Polka

.
.

.

.

Formatior1: The children form RecOrd

Player
Record:

MGM S-4473;
Folkraft
1124

.

TeaCher
Observation

, .

. .

.

a double circle, with the boys
in the: inside circle. Partners
face each other and join hands.

.

Measures 1-2: The children per
form the heel-and-toe twice,the
boy starting with his left foot
and the girl with her rt. foot.
Measures 3-4: They perform four
slides counterclockwise. .,.. .

Measures 5-8:They repeat mea-
sures 1-4 going clockwise, the
boys starting with hid right
foot and thq girl with her left
foot.

Measure 9: They clap right hand
with their -partner three times.

280
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' Patty Cake Polka - (continued)

Learning Tasks Method
.-
pment Evaluatior

.

.

.

.

Measure 10: They clap left
hand with their partner three
times. Measure 11: They clap
both hands with their partner
three times.

.

Measures 12: They clap tCr
own knees three times.

Measures 13-14 -"They swing_
their. partner around once with
their right elbow.

Measures 15-16: They walk to
the left to a new partner. .

4

They repeat the dance with a
new partner. '

,

, -

-

.

.

Rhythm and Dance - The child will display the ability to complete
dances. _

.

Level E --

,, v , the basic

Learning Tasks
-

Method Equtpment Evaluatio:

Heel-and-toe Polka

.

.

. .

i

7'1
.

.

_

4'.

Formation: Couples are arranged Record
Player
Record:

Folkraft
1166;

MacGregor.

4005 (45)
and 400 (78)

'__

2 81-
>

. .

_

,

illformally around-the room.
Partners stand side by Side
with their inside hands joined
with the girl on the right of
her partner.The ouples face to
the right aroOnf the room.
Measures 1-2- T e children per-
form the heel- d-toe and then
step, slide , starting

, with the tsi foot..
-Measures 3 -4 They .perform the-

heel-and and then step,
slide, step, starting with the
inside foot.

Measure 5-8: They-repeat
measures 174. - .- ..
Measures 97-16:, 8. POlka stPi:1_

around thestopm,facing each
other OR onesOblka step end-
turning_away on the_next_step
alternately1



CREATIVE MOVEMENT
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Body Movement CREATIVE MOVEMENT Levels A -E

4 (
Select a few children for the different dances.

- head dance

- arm and hand dance .

- feet-and leg dance

Circle Movements, CREATIVE MOVEMENT Levels A-E

Have children work in groups of.two, three or four:' Have them make
,circle movements with hands, arms, feet, legs,.and head. Have them
combine cirgle movements. Move about the room.°



Body Movements

Leg and Feet
V."

CREATIVE MOVEMENT Levels A-E

Begin by sitting or lying on the floor. Have the children show
expression of feeling by, using their feet alone. Next have them
move their, legs around showing their feelins. Tell them to start
to move around the room using the feet and legs. Add hands, arms
and head.

Body Movements (head)

wWoollwIlmWt

CREATIVE MOVEMENT Levels A-E

Have the children close their eye. ,Tell,them to move their head in"-
all and any directions. Make it a head dance.' Let the body follow the
movements of the head.

2134



*

,

Swinging Movements CREATIVE MOVEMENT Levels A-E

In order to help general rhythmic coordination swing the entire

body. As the children swing all parts say the word SWING, SWING,

SWING.

14,

Loosening Movements CREATIVE MOVEMENT Levels A-E

.
Have the children shake their body, drop the different parts of their

body. Tell them to loosen up every part of their body. Move their bodies

around but keep body parts loose. .Rest.

2 8ry .



Body Movements
Arms and Hands CREATIVE MOVEMENT Levels A-E

ti

=1..,,

Have the children sit, lie or stand. Ask them to think about being

alive. Have them move their arms, and hands showing, how they feel..

Let the rest of the body follow the movements of the arms and hands.
Each child is different for each is expressing himself in his own

way.

BotwingMovements CREATIVE MOVEMENT Levels B-E

Have the children think about a. piece of elastic or- rubber. Tell

then to pretend their body is in a piece of elastic and move all

body parts, i.e., like a bbuncing ball.

286



Basic Movements. CREATIVE MOVEMENT Levels B-E

Children work in small groups. They take a scatter formation.

The children begin to skip freely around in their,own position.
They continue skipping and then,form a circle while still skipping.
As they continue skipping they form a line, then back to a circle.

Game Movement CREATIVE MOVEMENT Levels C-E

Think of a common childrens game. Abstract'the movements involved
in the game. For Example:

Hopscotch

Jumprope

Tag

Leap Frog



ti

Game Movement CREATIVE MOVEMENT . Levels C-E°

Have one child act out an invitation to come and play a game.
Have remaining children show their repliby the group to the
invitation. Different groups could be playing differnt games
in areas of the floor.

(3,

Sound Directed Movement

Voices CREATIVE MOVEMENT Level

J. Make stretching movements using all of the body while
making stretchi g sounds.

2. Make shakiiig move ents using all of the body while

making shaking sou is.

3. Make melting movemen s using all of the2body while it
making melting sound .

4. Show a bursts ovement using all of the body while
'making one bursting sound.

,

288



Vdy Movpments with
Newspaper CREATIVE MOVEMENT Levels C-E

Give each child a large sheet of newspaper. Have the children
work in small groups. Have the children take a shape using the
newspaper. Select a leader. The group follows the leader making
the same movement. HoWever, the leader holds the newspaper and
takes his shape the groups follows. Go all around the group until
each gives a shape and the class follows.

44

Sound Directed Movements
- Native Instruments CREATIVE MOVEMENT Levels C-E

Have the children take a scatter position. Using native instruments
(hands, feet, voice) to make sound. Create a movement dance.

mak

280
mem 111,,,



0

Sound Dir'ected/

Movement

7 .

CREATIVE MOVEMENT Levels C-E

Have the children use their'whole body to express the sound.

NO NO NO NO NO NO NO NO NO or

YES YES YES YES YES YES YES YES

Keep saying the word as the children move and changq their position

to show a different form of the word.

Variation: "Group of six. Each child creates sound and movement to

Yes or No. One works at a time. Go around the circle

Move body to word sound. Alternate Yes No'Yes No Yes No

Yes No Yes No etc.

Sound Directed
Movement

'I

CREATIVE MOVEMENT Levels C-E

Have children use voices to create. Use words and speech to make
body move. Speech directs the body to. different positions. For example -
single words:

Joy

Happiness

Sadness

Guilt

Pain

2N)

./



I

I C;:,1. I.;..,. 1.s .f.i.. :. Levels D-E

- t .

.

I

Tne child will display Lhe ability to combine

imlt;ination'and body movement to poetry. Have two

or more children,act out the poem with movement and

no words while ih the proles,. of acting out. Child-
,

is
ren m;ey work alone or with a partner.

of
.

(Directions in reference to

Creative Movement Cards 1-11).

.

I

.."

.

1.

S

. 2D 1

c

,



1

iii::.. PLAYFUL :4I;;L..', Levels-D-E

1

e

E

Th. ilayful l,,inds

Th'e playful wind grabs my' umbrella
And i.alls it inside out with eiue.
It shins our weather vane around
Ahd sways the brances of the tre'esi.
It snatches off my stocking cap',

And whirls it gayly through the air.
And then the playful wind comes back
To finish mussing up my Hair.

1

io

..)

o.

ti

J

I

-292 .
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GO Levels D-E

Go mind

Go wind, blow.
Push Wind, swoosh.
Shake things
take things
make things
Fly.

Ring thinga
swing,things

- fling..things

'ugh.

Go wind, blow.
Push things - whee.
No, wind, no.
Not me -- not .me.

--Lillian Moore

momils

TO A R'L.D Ian . OVx,NT Levels D-E

4.4

To n Red Kite

Fling
yourself
upon Ole sky.

Take thd gtFing
you need ride high.

. .High
above the park
Tug and buck
and lark
with the wind.

Touch -a

red kite

Follow the wild geese
in. their flight.

294

1



0

101

BOUNCE GN A nELLE Y.OV4.ENT Levels p=t -6

0

%Comet
Bounce on a br eze and look down below.
Ch buildings nd people and lights all agloW
Bounce over fences over yards and gates
Bounce over rivers over hills and lakes.

Comet'

Bounce on a breeze that b1oWs warm and cold
through bushes ar.d trees.

Come watch spring unfold. .
. .

-- Phillips

CKATIVb NCVC,UNT Levels D-E -7

AradIrs.11'

For laziness tLe turtle's tops.
He never scurries, :slaps or hops.
Rather than run

shen out itn the sun, .

lie walks so slow that he stcips.

2_)1



T}1 S,U1R1t1 G.,LAT1Vi; mova:14T Levels 104

The Squirrel

firoky, hippity hop;
Up he goes to the tree top:

Whirly, twirly, round acid rounds
Down he scampers to the ground.

FUrly, curly, what a tail!
Tall as a feather; broad as a sail{

Where's his supper? In the shell,
Snappity, crackity, out it fell.

CCCOCN CR-ATIVE 1,,°Va,AT Levels D-E -9

Cocoon

The little caterpillar creeps
Awhile before in silk it sleeps.

,It 61e(ps awhile before it flies.
And flies awhile before it dies.
And that is the end of thee good tries.

D. NcCord

29.t3



THE e;ATERPILLAR CREXt14 MCVI*1:,;111 Levels D-E

The Caterpillar

"Brown and furry
.Caterpillar in a hurry
Take your walk .

To the shady leaf or stalk

Eay no toad spy you
Nay the little birds pass you by
Spin and die
To live again a butterfly.

4

THE OCTOrUS

\\)

a

CREATIVE kOVELENT LeVels D-E -11

/11.4441.41111;m110.........4444.~4,4411/444P40.111011;.-

The Octopus

Tell me, 0 oct pus, I begs,
Is those things arms, or tis they legs?
I marvel at thee., I'd call me Us.

Nash

297
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RAINY DAYS GAMES
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MP

.

WA..;T4BA3K:2 B.k,,,L . "INIAC., ittili.Y D f _;,I.,.,.; Levels A-B-C-D-r.;

.

,

Learning Tasks Method Equipment ivaluatibn_

Wastebasket Ball

.

,

'

.

.

4 or 5 players in each row.

The players stand behind a
df.signated line and throw the
ball into the wastebasket. A

score is recorded each time a
basket is made. ,

f

.

.

.

P

s ,

Wastebaskets
Balls

,

V

Teacher
Observation
(Teams may be
formed to enhance
competition. An

underhand throw
is the most effec-
tive in scoring and
there is less
possibility of a
"wild" toss with
that type of shot
than with a one-har
push shot or a two-
hand set shot.)

STATUE .
INDa,R RAINY OAY GA;,E3 Levels r5-.,

.

. ,

.

4

Learning TasksTasks, Method Equipment Evaluation

otatue '

.

-

44'./.

,

.

i'he entire class may participate.
.

The children are to mimic some-
thinic, an elephant, a merry-go-

round, etc. When the music

stops, each participant stsps
instantly and holds the position

.13 a statue. The teacher brings
the attention of the rest of the
class, to the "funniest" statue.

..,
,

',

..

.

.
,

.

%

.

2 9 3 .

Any music.

.

Teacher
Observation

(The children
should be reminded
not to move after
the music stops.
Their statue
position must be
a spontaneous one.

.

.

.



S/UN SAYo iiLicitk{ c: Y tr,E6 Levels B-C-D-E

Learning Tasks Method EquipMent Evaluation

Simon nays
',.

-

.

_

. .

0/

Fortation: ',eiteki in rows, one

prayer in front of pe class.

One player is chosen as the
leader and come. to the iront
of the room.

Other players remain in their
sea Ls.

Clap-rs At seats iollow the
lead(r's actik.n whin he prefaces
his instr,;ctions with "oimon

oayc." For example: ":Anon
'says 'lands onhead plce." All
shouLd follow tnis movement.
If the leader says "llands on
hips place,* no one shoula move.

Any player who eo:mits an error
must pay d forfeit or be dropper
from the game. ,

None ..

-
.

.

:

..

Teacher
Observation
(Teams, can be

cou

.

.

orghniLed and-
number of errors
make it a contest.

.

/,-

.

.

CHAI:t RING Tc,;3 INot.,0 16.10;Y OAY GALL:.;

-4
A....

Levels B---C-D-6

(...

.

Learning Tasks )Method, Equipment .Evaluation

Chair Ring Toss

. .

,

.
r.-..

Formaticn: Groups or tour
children with a chair ana tnree
rinGs.

i

rile pl lyer s.tinds behlud A

designated line and thryliS 1

ring in an att.ept to'rin6 one
of tne le,u of the chair. If

he does so uuccLAalully, he
scores one -point.

kNote: The most erecclue thro,
iii an Underhang I,C.4,. Thy hind
is brought waist to the

center of the biddy. 'The wrist

,
4

1:3 cocked. rue arm 16 swt,ng

forw.,rd, keepith- it Llrallel to

the floor. As 'the riliG iu

reletaed, thewrlut. is
stralt;hLencd. the eye:; arc :

Kept focusers on the chair leg.)
-

_ .

Chairs and
rings.

,

.

i

0

.

s

.

-

Teacher
'Observation

.

.

.

,

.

.

.

.

.

.

.



Levels B-C -I)

. Learning Tasks

.

Method
.

Equipment Evaluation

Hot t;raser
lb

.

I
.

.Formati,n: Circles
10 to 15 children in each circle

.

Cne circle is t..:Jed for each

circle. hen the teacher calls,
"la,s the er,ser," the eraser it
passed either tO right or left,
and continues being pasJea
aro%nd the circle. 41.en tne

teacher cJlis, "hot" whoever
n's th, er_,,er get:l a point.

fne one with the le.tt number
01 ,oints o7;,r a p,riou 01 ti!Te

wins.

4t

"

Eraser

-N)

.

Teacher
Cbservation
(rhe eraser must
be passed not
thrown. ,utudent;

must be encourae, l

against hesitatit
when it is their
turn to take the
eraser.)

//'

.

EALLCCN BALL '0 1

1,,A.,v.1 .(Al.:Y D.Cf 10.E...; Levels C-D-E
,., 4

Learning _Tasks
%

. Method Equipment Evaluation
I

%-Balloon Ball

....

.

c

.

t

s

/

Formatiun: intire class divided
into two teams.

.

*.-very other row is a merber of

the came team. Un ()Le side is
the other tea's goal. All

players must remain seated.
olllocm is tossed into the it

in the center of the room.

The players :true it and try to
;et it over their goal.

:

Each goal counts one point. The
winner is the teum scoring the
most c,oints ove. a designated
period of time.

301 ..
,

/

.

Durable
.

balloon of
any size.

.

. .

.

.

-

Teacher
Observation

(Use more th.in ,

one balloon and .
a time limit.
If making a go
becomes too e
goalkeeper from
each team may e

He tano
in the row fr
of the/ oppo en s'
g(W. He mus st

in the row, t i

may move up d

:down the row to
defend the go .

ir- -'---

4



BASKET BOUNCE

Learning Tasks

Basket bounCe

INDOOR .A1NY DAY GAKiZ Level C -t-E

Method

Formation: Seated at rows.
All Cnildren in classroom.

Each. player stands behind a
line' six to'eight feet from a'
wastepaper basket .

Five attempts are allowed to
Bounce the ball once then it
must go into the basket.

Score two points for eacn
successful basket.

Tx!am with the highest number
of points wins.

Learning Tasks

Heql and Toe Relay

p.

.Method

Equipment Evaluation

One ball for Teacher
each row. Observation

D,,I Level C-D-r;

Equipment Evaluation

r

Formati.n) Line with all
seated except person competiNg.
El'to 8 children in each line.

, h

Each'bhild stands on line be-
sloe front desk.

On signal, first child r:Ites to
front of room and back, by

alteritely placing' the heel on
one foot against the foot of
the other.

A ::oo ,AS a player touches the
front wall %then the next player
on his team may leave his seat
and walk up to the starting
line ready to start.

302

None
. Teacher

r Observation



144AT., .2A1' :Y ;JAY

Learning Tasks

Hot Potato

Method

Formition: Circle
10 to 1> children on,each team.

Au er-r.ler is tossed from one

player to another around the
circle.

The teacner calls out "Hoc
iotato" unA t:.e player with the
'object 1 :. his Lo3.,ession mu,t
sit down.

Any !.1-1y,..r drorpinj; tne object

or a poor thrdic is also

eliMinated.

Equipment.

C-D-E

Evaluation

Beanbag, Teacher
eraser or CbservItion
small object, (tiitn large

circles add an-
other object'.

If the number cf

players is larga
and no one is
eliminated add
second or third
object.)

..;TLAL TEE Bhp.:. :: 'Nu:2,CA it.E.Y DAY GA1.2.: Lev 3 C-D-E

Learning Tasks Method

Steal the Bacon

ti

FormItion: Lines facing/each

2 to 15 children- on each team.

Lich team member is numbered
from one to fifteen.

Flrfce a stick in the center
between the two lines. ,

A number is called and g3yers
with that number try to retrieve
the stick without beirq tagged
by the opposini; player.

If noiler two from team A picks
the stick up first, number two
from team B trifi to tag him
before he cros(u; thecline.

3_03

Equipment

Lraser or
:Stick

9

Evaluation

Teacher"

Observation



bx.; eLLAY 1:;1/..,CR lAiNY DAY Urti"..;
.1,

vel Dr,

Learning Tasks
,

Method
(

Equipment Evaluation

%

Paper Bag Relay

.

,

.

.

ior.,tion: Single file in

aisles.
6 to 7 children in each row.

The first player in each line
stands fifteen feet away from
his line's pile of paper bags.

Cu sign-11 "go" the first player
in each line runs, skips, or
hops (teachers choice) to his
te'am's stack of b gs, blows
one uu, pops it, then returns
to his line.

Continue until all players

have had a turn.

The first team back to their
original positives wins.

, -

Faper Bags

. .

.

.

Teacher
fts.ervation

.

V13-'A-Vi3
.

.

-1.-

INEK,CR R,II:.? DAY G.E'LS Levels 1)-i.;

..

Learning Tasks Method Equipment Evaluation,

.

. _

Vis-'a-vis

.

A

Formation: Scattered with

partners.
All children in classroom.

,

One child is.chosen to qtand
among partners.

If the teacher calls "back to
back" or "face to face" the
Children do as 'directed.

If the teacher calls "busy bee"
everyone including the extra
child, must find a n w partner.

The child who fails t get a
new partner becomes t e extra
player. -

304
ti

None
'

.

(

,

-7,,

Teacher
Observation

(After the
-children have
learned the gar,

allow the extra
player to call
directi.fons.)

,

.



BLACKBOARd RrA.,AY A.Lti;,11 DAT Levels D-E

Learning Tasks Method Equipment Evaluation-
.

. ,

Blackboard Relay

.

i

,.

.

,

Formation: -Seated.
All children in classroom.

---, .

On signal,from teacher, the ,

first child from each row
runs up to board and writes a
nUmbe on it.

41.

He runs back ?4ith chalk, sits
in 4,15 own seat (to avoid in-
jurieu in aisle) turns around
and gives the chalk to the next
player.

Each player, in turn, writes a
differentnumber below the,
previous number until the last
player comes up for his turn.

The last playei4, instead of.
writing a number, adds the
column and places the sum at ,

the bottom of the column.

Chalk

N.

.

,.

Teacher -

Observation

(First team to
/finish (with
column added
correctly) wins)

.

.

.

(

,

,
.

ERASER RELAY DriCOR RAINY DAY ,;ALE3 - Levels k,
.

.

Learning Tasks ,

Method .

. . .

Equipment Evaluation ,

Eraser Relay

.

.

.

'.'

.

.

"

_ .

' .
,

.

*.

- I
_ ,

lac entire class maypartici-
pate.

A clean eraser i'S neededfor,' ,

each c)./ of seats. This eraber.
is placed on the floor de-A"to
the right of the seat of each
child in the right hand row of
seats. The children are seated
and on the signal, each child
in the right hand row picks up
thetseraser in his right hand,
passes it to his left hand, and
places it on the floor next to
the seat of the child to hiss
left. The child to his left re-
peats the procedure. The
eraser is passed in this manner
acroun the width of the room.
The team which places the
eraser on the flvor in the left
hand outside'aisle first is .

.the- mi-nner.- -!--

Eniser for
each row.-

.

.

.

.

.

. .

f

314

Teacher,
Observation
(To increase the
activity'of,the,,.
ginib ki.aeritts
may be-used. Pic
second eraser can'
be passed until t
first eraser Os
been placed on tl.

floor on the left

.

side of the room.
,

.



IP

LAsT SEAT
Leive1 4 D-E

Learning Tasks Method .' Equipment Evaluation
.

Last Seat ForMstion: The 11.1.:crs it None '' Teacher

inA.heir chairs in rows. Observation
(Phe children

.
A plly,,r, stands behind each row. should move to .

At Ihe Coultand "go" he runs . . their right to

forwIrri to the head of ttie row refurn,to the.

.
and touches the tirst ct.ild in , head of the row

. .

the row wno stand's. He takes to avoid collisi

- this youngster's seat. The with other runni

student who has .Ast, arisen . '

touches the persIon behind wno .

rises. He then takes that seat.
rhis cc,ntinues on gown the row

.
.

until the player in the last
. .

- seat rises. ::e kust run to trio

front of the row. The we
continues ufttil everyone return:

to .iris or_(inal seat,

. ,

.
.

1

, .

.
.

,c-

.

Pi:.;S FASTER E;a:,c,i ,-A,Cif 1),,Y ...;:.;.. ,Level E
.

.

LearningTasks Method . Equipment- Evaluation

Pass Faster ' .. Formation: Cirele 3mall Object Teacher

6 to 10 children in each circle , Observation
, -

t
,. (Do nbt play thi.:.

. Leader stands in center of game too long.)
. ,circle, passes a =Ill object.

ito any player in the circle .

.

telling him tepass to theleft r

.

or to the right. kr .

. .
,.

- 4
. ,fter the object starts to move

around the circle he calls..

.
"Stop"

.

.

, The player holdin,; the object, .

.
when the leader calls "Stop" .

. - must now hold me hand in the ,
air. NI! caught the second time,

. his ri,;ht hand Ina one foot must .

.

% remain off the jround. If
6

, . caught th third time, both
hands in the air and one foot

- must remain rf the.grIbund. .
.30()

.
.

, .
.



4-
ER.0.3ER_Rr,LAY INDWR GAES

Learning Tasks Method

Eraser Relay

r

ForMatiop: Line -

5 to 7 children in each row.

On the-signal "go" the first
player places the eraser on his
head, keeps hands at side, and
walks to front of the room and
touches a given object, turns
and walks back.

If the eraser falls off, the
child must ,top, place it.on his
head; then proceed.

The firA team back in their
original position wins.

Level E

Equipment Evaluation

,-Erasers Teacher
Observation

(Require players
to skip, gallop,

-

hop, etc, ., with

eraser on head.)

Learning Tasks Method Equipment Evaluation

307
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SACRAMENTO CITY UNIFIED SCHOOL DISTRICTCP
PLEASE' POST

ADIBNIBTRATION BUILDING .
7

POWIIIWI Services Office

STAFF TRAINING :SERVICEt 'DEPARTMENT MEMORANDUM

October 18, 1974

C.

TA-0-15

Topic: INSERVICE EDUCATION COURSE, "GROSS MOTOR SKILL DEVELOPMENT FOR
KINDERGARTEN-PRIMARY CHILDREN, 776-260"

To: . All Elementary Principals, Teachers, and InstructionalAides

Staff Training Services Department is offering' inservicenservice education course,.
"Gross Motor Skill Development for Kindergarten-Primary Children, 776-260."

Participants will become familiar with the use of a gross Motor skills develop-
ment program which includes pupil inventories and profiles for diagnostic pur-
poses and prescrIptive task cards which can be used by teachers and/or aides
in providing an individualized program.

-The dates-and hours for the course are Friday, November 22, 1974, from 7:00 V)
10:00 p.m. and Saturday, November 23, 1974, from 8:30 a.m. to 12:30 p.m. The

location will be the multipurpose-room, O.W. Erlewine Elementary School, 2441
Stansberry Way. The instructors are Nona G. Sall and Donald Caldeira.

Enrollment fee of $2.00 ts payable at the first class session. The course

All earn one-haqf (h) unit of salary areditt.

Any questions concerning this memorandum should be directed to Mrs. Nona G.
Sall, personnel specialist, training; Staff Training Services Department,
454-8538, or Gene Jensen, director, Training and Safety, Staff Training
Services Department, 454-8567.

RNH:FJS:GJ:mh

r

PLEASE RETURN TOf Fred J. Stewart, adrinistrator, Staff Training Services/

- Summer School Departments,-School Mail Box No. 45 .

Robert N. Hansen
Assistant Superintendent
Personnel Services

I plan to enrofl in the inservice course, "Gross Motor Skill Development For
Kindergarten-Primary Children, 776-260."

Last-Name , First Initial School or Office

Position Telephone, Box No.-

3-0-8
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School of
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A Series of Relevant
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GENERAL INFORMATION

:10 PRE-ENROLL: Fill in, clip, and mail form below to Dr.'
Albert J. Sessarego, Director, 1505 Del DayeDrive -Car-
michael, CA 95608. Fees may be paid by cash, check (made
Payable to Pepperdine Universal), BankAmeicard, or IftsIer
Charge. You .may send in your payment at this time to assure
yourself a place in the classes of your choice; or you maygend
in the pre-enr011ment form alone and pay at the door for each
class. We anticipate that some of the classes will close prior to
crass4ime due tc\ full enrollment. -
Those pre-enrolled and paid will have first priority for space.
Official registration will take place on arrival at class. THE
FORM BELOW IS NECESSARY SO THAT INSTRUCTORS
CAN PROPERLY PREPARE FOR THE CLASS.

TO REGISTER: Weekend Cl'asses: Register at class location at
3:45 PM or the Friday of the classfinstructionbegins
diately after registration.

TO CANCEL PRE - ENROLLMENT: If you cannot fulfill a pre-
enrollment please cancel at least one week in advance so tha$
another...teacher may. be _given your-place.-We-ask-it-as.a-pro------
fessional courtesy since we do not charge any penalty in this
group'of courses. N

FOR ADDITIONAL INFORMATION please call Dr. Sessarego
after 6:00 PM (916) 483-4453. If no answer-,"call 481-2311: If
additional forms are needed, please Xerox this form or send
informatiOn on plain sheet Of paper.

CLASS HOURS. 4.00 PM to 9:30 PM Friday and 8.00 AM to-
5.30 PM Saturday.A11 classes are on Friday evening and Satur-
day.

NAME

ADDRESS

Phone (
Area

Last' First Middle

Number Street City

Number
BIRTHDATE

Have'you ever completed a course at Pepperdine? -
7---13 I wish prepay atthis time to assure a place inclass. Enclosed is -$

Di will pay at the door.

Zip

SOC. SECURITY NO

SUBJECT:SPECIAL ';LASS,
OR GRADE LEVEL TAUGHT

BIRTHPLACE

Do you desire credit for this course?

CHECK THE CLASSES, IN WHICH YOU WISH TO PRE-ENROLL

NOTE: Each class must be
paid ft)l by sepal ate check or
charge _cat d.

Course No. Description. Date LoCation Fee

0 al Ar 1981
CI Ed Sc 1630

,

,

Scavenger Art: HoW to Use Anything

Outdoor Science Workshop, Part 1:

Maya, 4 Sacramento $33.00

The Western Sierra Nevadas May 10, 11 Sacramento
r 33.00

0 Ed Ar 15-10 Art Projects for the Classroom, Part 1 May 10, 11 Sacramento 33.00

0 Ed Cu 1810 I ntegratingAreas of Curriculum for
Learning Centers May 17, 18 Roseville 33.00

0 Ed Ps 1658 Strategies for Increasing Self-Esteem May 31, June 1
in Children (2 units) June 14, 15 Sacramento 64.00

C Ed La 1665.. Learning Centers in Language Arts -- June 21, 22' Roseville 33.00

0 Ed It i806 Developing Reinforcement Activities June 28, 29 Sacramento 33.00

0. Ed Ec 4710 Gross Motor Skills Development for
Kindergarten-Primary Children July 12, 13 Roseville 33.00

Learning-Centers-in-the-Social-Science July 4940 _Sacramento -33,00
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LOCATION OF CLASSES

ALL SACRAMENTO, classes will be held at the Fern Bacon') unior
High School, 4140 Cuny Ave., Sacramento. Take Freeway 99
south to Florin Road. West on Florin 1/2 mile to Bdwling Drive,
North on Bowling 7/10 mileto Cuny. Left 14) school. a

ALL ROStEVILLE ciass'es at Warren T. Lich Intermediate School.
`Take Douglas Blvd. off Highway 80 south toward Folsom Lake, I

mile to Sierra:Gardens Drive. West un Sierra Gardens Drive to end
(1/2 mile).

.

Ed Ar 1510 ART PROJECTS FOR THE CLASSROOM, PART 1
MAY 10, 11 ti. ;

This workshop is designed for a three-fold purpose: (1) To ac-
quaint participants with art units requiring easily obtained materi-

____...a4s, (2) To Instruct participants in the bic skills of perspective.
``drawing, (3)' To instruct participants in techniques of improving

oom environment, including bulletin board organiation and let.
.ering sTyles. ,

In addition to materials to be furnished, each participant must
bring the following items: at least.8 pieces of textural material 12"
x.12" in size (example: burlap, wallpaper, foil, corrugatedcard-
board, etc.); two pieces of illustration board or mat board at least
20" x 3Q" in size, one pair teachers' scissors, one bottle rubber
cement;.one felt pen; one box of crayons. .

Those participants wishing to execute plaster rubbings must, in
addition, furnish the f011owing:_a "barn" board or antique board at
least 5' long d-12" wide and at least Vi" in thickness; one half

onepint, or larger, ottle of acrylic matte medium; o tin can (Camp-
bell's Soup siz .

The plaster rubbing prOject will be an alternative to a full color
crayon still life. Participants may wish to execute the rubbing 0 a
decorative piece for their homes.

INSTRUCTOR. EdwarItl C. Larson, BA and MA, California State
University, Sacramento. Director of Learning Media, San Juan Uni-
fied School District. Guest lecturer in art methods, CSUS. Con:
ducted ar workshops, CSUS.

FEE: $33.00 includes Tuition, Refreshments, Supplies.

Ed Ar 1981..SCAVENGERiART. HOW TO USE ANYTHING
MAY 3-4

. This class will(introduce new and exciting was of creating art
projects from discarded or unusual materials. Scavenger art, the
assemblage of rejected objects, has been popular for many years.
The activity has been of great interest to both hobbyists and pro-
fessional artists. It is alun thing, but it is an activity through which
the teacher can stimulate creativity among yoag children.

The class wilt not rely on the use of commercial supplies in the
creation of art pieces. The materials brought by participants to the
workshop will determine what the projects will be. Good design
and all of the elements of art are stressed as students discover the
joy of this unusual medium of art expression.

Students are asked to keep in mind that the !earnings of the
workshop are to be transferred to young children, so the working
material must be geared to their abilities. --

Students are asked to bring to class simple tools such as scissors,
staplers, pencils, crayons, pliers, wire cutters, glue. Scavenge for egg
cartons, plastic containers, cardboard products, string, rope, parts
of broken toys. Useful scrap can be *obtained from fabric shops,
supermarkets and other businesses at no cost. Scrap materials will
be shared in small group projects as well as in individual protects.

INSTRUCTOR: Michael Fenton, BS, MS, Indiana University, ad-
vanced studies at Sacramento State University. Teacher, Sacra-
mento City Unified School District. Five awards for outstanding
art instruction by the Amencan Automobile Association. Teacher
of many national and local art award winners. Practicing artist and
exhibitor. Three years judge of Camellia Festival Parade.

Fee: $33.00 includes Tuition, Refreshments, Supplies.

Ed Sc 1630 OUTDOOR SCIENCE. WORKSHOP, PART 1. THE
WESTERN SIERRA NEVADAS
MAY 10, 11

. An investigation of the plants, soil, and rock framework of the
Western Sierra Nevada and adjacent plain and foothills and their
interrelationships. There will be d ledure session on Fridayevening
and an all-day field trip on Saturday.

The classroom session will emphasize recognition of the major
plants, especially the trees and shrubs, the geology of the area, and
the place of outdoor education In the elementary school curricu-
lum.

Class members will be able to develop a study collection of the
plants and rucks on the field trip. Photographic recording will be
encouraged, and those making slide collections will be given in-
struction in the art of taking nature pictures. A course of equal
interest fur teachers of primary., intermediate and upper grades.

Materials to bring to the workshop. a set of stout paper bags ur
egg cartons for collating rocks, and masking tape for labels., a hard
cover notebook and pencils, d sketch busk or camera, a large maga-
zine or a plant press and some newspaper, a ruck hammer, if

INSTRUCTOR: Christoph Hulbe, AB University f California,
Berkeley, MS Pennsylvania State University aCher of science
Workshops, U.C. Davis; Pennsylvania teaching assistant in
mineralogy -.and petrology. Member nvironmental Kindergarten
Project team. Head of physical science department, Sacramento

FEE: $33.00 includes' Tuition, Refreshments, Supplies.

- . .

Ed Cu 1810 INTEGRATING AREAS OF CURRICULUM FOR
LEARNING CENTERS
MAY 17, 18

This workshop is designed for teachers interested in developing
learning centers that integrate,variosus areas' of the curriculum.
Units of study will be presented and discussed for multi-age group-
ing. Themes df units, behavioral objectives, games, activities, and
task cards will be presented. A portion of the workshop will be for
-participants to plan and developja unit of study.

Students are asked td bring cardboard, colored tag; glue felt tip
markers, scissors, dittos, and thermofax masters. A more detailed
list of supplies will be mailed to participants that register early.

INSTRUCTOR: Carol Sr. Pitts; BA California State University, Los
Angeles, MA California State University, Sacramento. Teacher of
kindergarten method, CSUS, kindergarten teacher, Pasadena City
Schools and Sacramento City Unified School District. Reading spe-
cialist credential. Demonstration teacher, Sacramento City Unified
Sch'idol District.

FEE: $33.00 includes Tuition, Refreshments, Supplies.

Ed Ps 1658 STRATEGIES FOR INCREASING SELF-ESTEEM IN
CHILDREN
MAY 31, JUNE-1; JUNE 14, 15 (2 Units)

Everybody needs to feel that he has some status, that he counts,
that he's somehow special. Each person needs to know and to feel
that he is unique, one of a kind, that no one can ever replace him.
To give a person the feeling that he is one of a kind is not spoiling
him. It is giving him a measure of self- esteem and responsibility at
the same time.

Despite the wide range of symptomatic behaviors our children
exhibit, the Major underlying factor that results in underachieve-
ment, lack ofmotivation, and unproductive conduct' is low self-
esteem.

The purpose of this workshop is to give teachers, administrators
and parents an overview of elements which contribute to the en-
hancement of self-esteem and to provide experience with specific
strategies or approaches which may be incorporated into thesahool
and home.
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(Continued),

INSTRUCTORS. Led. Masson, BA Orcion University, MA Califor-
nia State Unrversity, Sat,ramentu. Carly Childhood Consultant,
Principal Val lel, Oak School, Davis, a Phase I Early Childhood and
Title I School. Elementary-SecOndary Teachingtredennal, General
Administrative _Credential.

Floyd Fenocchio, BA and MA California State University, Satz-
ramento,'Principal Birch Lane Elementary School, Guest Lecturer
University of California, Davis, Health LduLation, Llt.meniary and
Secondary Teaching Credential, General Adininistratve Credent?l.

FEE: $64.00 includes Tuition and Refreshments.

Ed La 1665 LEARNING CENTERS IN LANGUAGE ARTS
JUNE 21, 22

This class ill offer the participants experience in the develop-
ment and use f classroom learning centers in language arts for all
elementary gra es. The class will also illustrate ways to enrich and
to individualize nters.

Activities, gam and units will be presented and a substantial
portion of the class will be devoted to workshop so that partici-
pants can develop materials for their classroom use.

Each participant will be assisted in developing one learning cen-
ter in language arts andikill make one game board suitable for the
specific skill to be reinforced. In addition the student will learn
how to devise a system of record keeping to enhance individual
instruction.

Participants should bung tagboard, chipboard, glue, felt tip
markers, scissors, index cards 3x5, 4x6, 5x8, ruler, manila folders
and duplicating masters.

INSTRUCTOR: Pamela Lee, Santich, BA and Advanced Study,
California State University San Luis Obispo. Instructor, U.C. Davis
extension and- staff services training department Sacramento City
Unified School District.- Deinonstration teacher, Sacramento City
Unified School District. , .
-FEE: 03.00 includes Tuition, Refreshments, Supplies.

Ed It 1806 DEVELOPING RPNFORCEMENT ACTIVITIES
JUNE 28, 29

This workshop is designed for teachers of elementary grades
who wish to develop a variety of games, task cards, work sheets,
and other materials which will provide art effective means of rein-
forcement of skill's.

Emphasis will be placed upon open-ended, multi-use materials
which can be utilized by teacKers, K-6, in a vakiety of subject areas.

Participants should bring the followingoct, the workshop. Box
with rulers, felt pens, scissors, colored bristol board, file cards 3x5,
4x6, 5x8, and glue.

ti

INSTRUCTOR: Carol J. Hartley, BA California State University
Sonoma, MA California State University Sacramento. Part...time in-
structor CSUS in supervision of student teachers, seminar in prob.
lems of student teachers, methods in language arts and in elemen-
tary school reading. Resource teacher, readi,hg and mathematics.
Primary reading specialist, Sacramento City Unified School Dis-
trict.

FEE. $33.00 includes Tuition, Refreshments, Supplies.

Ed Ec 1710 GROSS MOTOR SKILLS DEVELOPMENT FOR KIN-
DERGAMN-PRIMARY CHILDREN
JULY 12,1 3

Gross motor skills are the foundation upon which more specific I
or dexterous movement' patterns are established. The class will
stress the basic gross motor skills with large and small muscle con-
trol, flexibility and balance included in a variety of waysl',and
through numerous activities.

The class members will discuss materials and equipment related
to a skills development program. Equipment used in the class will
include balance beams (with a stegel), bean bags, balls, hula hoop
auto tires, ropes; and simple folk dance records.

Participants will have an opportunity to learn how to set up
skills stations, recruit and utilize volunteers, and use checklists and
pupil profiles. A card file of task cards to be used in a skills pro-
gram will be de-Yeloped by the members of the group.

Participants are requested to wear clothing suitable for physical
activity and to bring pencils and a package of 5"x8" cards.

INSTRUCTOR: Nona Sall, BA and MA California State Uniiiersity,
Sacramento. Southwest Regional Laboratory National Consultant
for kindergarten programs, member CSUS President's Committee
on Early Childhood Education, Principal O.W. Erlewine Elemen-
tary School, Sacramento City Unified School District.

FEE: $33.00 includes Tuition, Refreshments, Supplies.

Ed Ss 1640 LEARNING CENTERS IN THE SOCIAL SCIENCES
JULY 19, 20

The course will present teaching strategiei which can be usecktO
teach critical thinking, problem solving and data processing. The
roles of teacher and student will b' explored.

Learning centers and simulation games to teach specific ski4I's
and to meet behavioral objectives will be presented.
,"` A substantial portion of time will be spent in workshop activi-
ties where learning center materials can be developed and activities
planned for classroom use.

INSTRUCTOR: Ethel E. Breyfogle, BA Fresno State College, Ad.
vanced study California State University, Sacramento. Instructor
U.C. Davis extension, CSUS extension, Sacramento City ScliQols
staff training department. Author of manual for social science
teaching and a learning center handbook. Demonstration tea cher,
Sacramento'City Unified School District.

_FEE: $33.00 jncludes Tuition, Refreshments, Supplies.
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CHINN ELECTEFBOARD PRESIDENT

THOMAS CHINN

Thomas Chinn, administrative
service officer, California Air Re=
sources Board, was unanimously
elected president of the Board of
Education at the first regular meet-
ing in 1975. Mrs. Judy Kerri was
elected vice president.

Turning over the gavel to Chin
retiring president Grant Befinett, a
certified public accountant, made
the following statement.. "I thor-
oughJy enjoyed the position of
president during this past year, as I
did in 1970, and I hope I am
around here long enough to do it
alain. My congratulations td you,
Tom, and to Judy. Two enter-
prising members of the board will
assume office and I am sure that
they will carry on capably the ac-
tivities of this board."

President Chinn made this state-
ment as his first order of business,
"I really appreciate the confidence
and trust of all the members of the
board. I will be asking each of iou
to list your concerns and the dis-
trict's concerns For 1975. The presi-
dent is only one of the members of

the board in a coordinating role-.,
Certainly, the policy of the board is
established by all the board mem-
bers.

"I, have been very proud to sit on
this board. It is a very, very good
board. While our views may differ
from time to time we don't differ
that much. We do get things done
and I am very proud to feel that we
have been very responsive to com-
munity concerns.

"There is much to be done. I
have watched four presidents in op-
eration in the past, beginning with
Jack (Faustman), Bill (Rutland),
Hugh (Melvin) and Giant (Bennett).
I say watched be-cause I don't really

feel I have learned. I'll see when my
time comes. I will need your help,
especially the past presidents, and
I'm sure that when I am out of

'order you will be vocal enough to
tell me so.

"It is going to be an exciting year
for 1975. As far as, 1974 was con-
cerned, I must say to you, Grant, in
all your modesty, that we have had
a tremendous year. We lost a board
member, we gained a board mem-
ber (Eva Garcia); we lost a superin-
tendent, we gained a superinten-
dent (Joseph Lynn); we passed two
bond elections, we1ost two. I think,
on balance that we really gained a
lot."

KERBI NEW VICE PRESIDENT

le

JUDY KERRI

Judy Kerri has been a member of
the Board of Education for the last
two years, after winning a spirited
campaign in NoveMber, 1973. A
strong supporter of school related
activities, she had served on several

major education committees before
seeking public office.

Vice president Kerri is a pro;
potent of Early Childhbod Educa-
tion and ethnically balanced
schools. She is also for affirmative
action, employment programs for
women and ,for minorities. She be.:
Heves, that more women should be
in administritive positions in the
district.

Mrs. Kerri has publicly stated
that in her opinion, "collective bar-
gaining for public employees would
be unfortunate and detrimental to
the best interests of public educa-
tion." She believes that school
boards should meet and confer in
good faith with teachers and other
employee groups so as to resolve
problems and disputes common to
educational employees and adminis-
trators.
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COMMUNITY EDUCATION
Albert Einstein Opens Its Doors.

d,ucted, and evaluated by, school
and community people together.

Dr. Minta Brown, community co-
ordinator, began. last September
with 1500 community survey -forms
and many willing helpers recruited
from -the tanks of parents clubs,
yowth groups, and school person-
nel. While logging over 350 miles
herself, Dr. Brown discovered she
had defined a job in simply getting
acquainted. With several meetings a
month she did.get acquainted. The
preliminary 'needs of the project
eventually became tasks completed.
A community bowling league Was
formed at Cordova Lanes on Satur-
day nights. Three scout troops have
appeared for the first' time in many
years at A.M. Winn. December saw
a family bike trip leaving from the
Einstein parking lot one Saturday
morning. January may find a par-
ents' club in full swing.

Responses to the surveys have re-
stated in some exciting additions to
the adult eduCation schedule for
January. New classes will be held in
Batik, Income Tax Preparation, and
First-Aid leading to a Red Cross
certificate. There will also be classes
in Office Training and English for
the non-English speaking person.
Most exciting will be Dr. Donna
Moore's class entitled Seminar on
Being a Woman. At present, Dr.
Brown is de,signing a baby-sitting
arrangement for parents involved in
the classes.

Not to be forgotten are the
young people of the community.)
Members of the student body are
presently working on a program of
evening activities for the, neighbor-
hood teens. Unconventional as it
may seem, the program will not
only be designed and begun by the
teenage community, but part of it
ma), even be taught by those stu-
dents who find they have them-'
selves to offer. As soon as a teacher
finds himself taking an evening class
from his early-morning student, he

.will have the opportunity of being a
real part' of what coMmunity
schools regily mean.

`What activity would you like to
see offered in a building near your
home for you or your family to en-
joy?"

"I'd likTh learn to golf. Every-
., one I know golfs, and I don't know

the first thing about it."
"I'd like some inrormation about

repairhig my car. Maybe something
my boy and I could take together.
He's been asking some questions
lately that I can't begin to answer."

From a seminar for ladies only to
a family bile trip, Albert Einstein
has opened its doors to the people
who build and support' our.schools.
There are no more classrooms in
the building identified by an indi-
vidual's name. No teacher can
possess a room as he once believed
he did. Albert Einstein's rooms
have been relinquished to a com-
munity of interested persons who
want to become a part of the
area's first community school pro-
ject. There are no more four
o'clock closing times at the school.
Consequently, it is no longer a
school isolated from the needs of
the adults in the school communi-
ty. Each individual living near the
school has become a member of the
informal partnership a community
school must form to survive.

Community education is a con-
cept, it-is not a program; it is a pro-
cess, not a product. The com-
munity spool concept is designed
to utilize the resources of the
schools, particularly school tmild-
ings, and school personnel, in
Solving individual community prob-
lems. Community schools is not a
separate categorical* fund from
which preconceived programs are
operated by schools, but it is the
vehicle by which programs serving
the needs of the community may
be brought to the people; it is com-
munity based rather than school
based.

A community school serves all
people of all ages throughout the
day and year; it organizes the core
of the curriculum around the prob-
lems ,p,eople faCe. It is planned, cons

3 1 4. 2

DENTAL PLAN

The question has come up several
times recently `regarding the restric-
tion in the DENTAL PLAN which
allows for regular cleaning of the
teeth not oftener than every six
months. In certain rare circum-
stances, a dentist will recommend
cleaning more often than every six
months because of unusual tarter-
build up and resultant peridontal

-problems. Under these circum-
stances the d tal plan does cover
these charges, rovided the dentist
attaches a p nal letter to the
claim form stating these unusual
circumstances, The six months limi-
tation involves regular cleaning of

'-, the teeth.

CHRISTIAN SCIENCE
COVERAGE ,,

Christian Science coverage under
our group insurance plan.provides
that if a practitioner has been ap-
proved by the Mother Church of
Boston, the office visits will be
covered minus the usual $1.00 de-
duction and home visits will, be
covered minus the usual $2.00 de-

dtiction. Additionally, there is hos-
pital coverage available, Ooviding
you are admittecho the Christian
Science Hospital in San Francisco.

ti



Joe's
Corner

During the Jest few years in Cali-
fornia we have seen a change take
place in the relationships among
employees in school districts, a
change which has pulled them away
from each other: This has come
about as a result of several factors

namely, erosion in the buying
power of the dollar due to infla-
tion, an ii"rreaseci interest on the
part of the employee groups to bar-
gain for benefits for their em-
ployees, and increased participation
by parents of our school children in
the operation of the school district.

A great change is taking place in
this district. It was very evident to
me last weekwhen representatives
of the employee groups in this dis-
trict, certificated and classified,.met
with parents and community
leaders-to plan the revenue limit in-
crease election. The campaign head-
quarters, at 1223 16th Street (Jay-
cee Headquarters), was the location
of this meeting. Representatives of
the various employee groups came
to this meeting with a single idea of
unity; unity to develop and plan a
successful campaign.

I was asked by the chairman
Larry Augusta, an attorney for the
California State Board of Equaliza-
tion, to describe the events leading
gp to the decision of the Board of
Education to put this measure on
tle ballot. After I concluded my
historical analysis of the need for
this revenue limit adjustment, the
'questions asked indicated ,a strong
desire to develop a better working
relationship and to pull together in
this effort.

I am very gratified by this turn
of events fand I foresee good things
happening in the future: Those of
you who have worked with me in a
school situatfon in the past know
that I avor n open type operation

ere each member of

niinued_on_pag e B.)

Pre-Field Act Building ,Program '-
Moves Ahead .

by Frank Delay=

The district's pre-Field Act build-
ing prograM is about to move ahead
with visible construction action af-
ter several years of deliberations.
The new main buildings at Sacra-
mento Senior High School are
rapidly taking shape, and several
other pre-Field Act school sites will
have large scale demolition and;or
construction programs 'underway
within the next few months. Others
will see such activities begin imme-
diately after the schools close in
June,The pre-Field Act projects ap-
proved by the voters last November
(Measure I) will take a little longer
to initiate.

The actual demolition and con-
struction activities necessitated by
this building program may affect
only a few of the district's schools,
but virtually all our schools, person-
nel and pupils, Will be affected by
the necessary interim housing ar-
rangements.

The following summary should
provide basic information relative

ip*?:9Iff:ALL

to the status' of each pre -Field Act
project. Request for further details
on a given project should be di-
rected to the principal of the school
concerned or to the'manager of the
Building Program Management
Team.

Several of the pre-Field Act pro-
jects envision construction on the
existing sites while the schools con-
tinue in service.. Projects able to
proceed in early spring are Kitgar-
son, Bret Harte, David Lubin, Fruit
Ridge, Tahoe and the regular K-6
pupils -at Riverside. It is expected,
that the programs at these schools
will be inconvenienced, particularly
the outdooi P.E. programs and the
cafeteria programs, but the incon-
veniences will be considerably less
than would be the case if the pupils
were moved to overcrowded and; or
double session situations elsewhere.

The aurally handicapped pupils
at Riverside School are' to be relo-
cated perinarnently at the Caleb

(continued on page 8)
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TilE.ACADE 7
ft.

A-77-t

by Esther Thompson

The Academy at John Sloat
seeks to aid youngsters referred
there in evaluating their selfcon-
cepts and relationships between the
self-concepts and academic per-
formances. The aim of the Acad-
emy services is to, alter negative atti-
tudes by guidance toward a greater
positive self-disciplinary approach
to self-analysis.

. The program is rooted in the
philosophy that the person who
lives life to the. fullest and gets the
mod satisfaction from life has de-
veloped a set of standards to guide
his/her own actions and behavior.
These standards usually are thein-
sprang forces for future decision
making.

Virtually every child, regardless
of his/her level of intelligence,
socio-economic background or aca-
demic achievement, has a',desire to
acquire knowledge. This desire is
too often stifled through the devel-
opment of undesirable attitudes
and behavior patterns in the school
environment.

Most children can be helped to
see that they have ability and that
they are valued as individuals'more
readily in a safe non-threatening or
competitive setting of a one-to-one
basis, with a concerned adult. The
Academy is so structured that this
period of TLC (Tender Loving
Care) is provided each child. Stu -.
dents are encouraged to evaluate
,their relationships and behavior as

W
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it affects their academic perfor-
mance. The volunteer community
workers counsel the students afte,r
allowing a penod for the reduction
of frustrations upon amval, Since
underachievement is so closely re-
lated to emotional prolakerns, an all-
out effort is made t improve
achievement by helping children
gain new courage as they achieve a
greater sense of personal worth.

At the helm of the Academy is
Ms. Marva Stallworth, a volunteer
community service worker who has
much experience in the area of
counseling for student needs.

When tensions build up in a class
setting, avoiding explosions will
make it easier for the student to
work out his relationships with the
teacher and peers if a cooling off
period is permitted. The Academy

P
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John Slot
The progress we are experiencin

at the Academy is encouraging. It
made the coope
tion of our teachers, students

arents.

When principal Pauline Tra
first presented the idea, the staf
wholeheartedly felt the need t
become a part of the Academy. Al
though the Acadejny is still in
infancy, we are definitely op the
move toward helping our studen
understand the importance of self
control and self-awareness.

We know in most communiti
when a student has problems they
are labeled delinquents. Inconsis-
tent and emotionally cold contact
with adults can trigger a student
emotionally to the extent he/she
cannot function during the school
day In the Academy, we stress
warm and positive relationships be-
tween adults and students.

When we receive a student at--the
Academy, our initial concern i
what happened to "Johnnie"

serves to remove the pupil from the
immediate distressing environment
to one where he,'she can find other
more constructive means for work-
ing off tensions.

4
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PARENTS.P.ERSPECTIVE by Marva Stallworth

class, or before he arrived at school,
or if this was a confrontation with

, .

another student or the teacher. Our

rmake the child feel guilty but to
e him aware that he has a re-

ponsibility

ary concern at this stage is not
0.m

toward his teachers and
ellow students and most of all,

self.

When the student 'is sent to the
cademy, he has a choice ofsitting
uietly, reading a magazine, resting,

playing with a game for ten
nutes. After that time, the stu-
nt receives counseling from a

olunteer parent for ten minutes.
wing the final in minutes of his
it the student must participate In
methiro constructive. He must
ork on his class assignment if one
sent by the teacher or he may

ork on a-creative arts project.

After his counseling penod, the
dent is assured that' he has a
end he can talk openly to with-
t the feeling of a threat. One of

things we have found in stu-

dents is the fear of being sent to the
school office. Students are reluc-
tant when they come to the Acad-
emy but they are shown we are
there to help and not to punish.

The student is given a choice

' from a variety of active,, creative-
things he can do. Tumbling on the
niats, creative arts, resting, doing
classroom assignments, reading, or
helping one of the volunteers with a
project are some of the options
offered to the student.

After the student lets his frustra-
tions out he is returned to his class-
room to complete his school day.

Files are kept on all students
who are referred to the Academy
and monthly reports are sent tq, the
principal's office. In this manner
Mrs. Travis is always informed as to
the progress of the Academy.

Everyone at John Sloat Elemen=
tary School is proud of the Acad-
emy. Our sincere appreciation goes
to the volunteer parents who are
working so hard to aid our stu-
dents.

%es

OPERATION RECREATION
by Jerry Beaman

"Ah, there's nothin' to do 'round
here," is a complaint frequently
voiced by young people today.
Happily, the frequ ncy of such
comments among t John Sloat
Elementary School tudents have
diminished within e past few
months. Parents and teachers have
jointly developed a variety of extra-
curricular programs designed to al-
low students opportunities to ex-
plore non-academic interests.

O-R (Operation Recreation) is
one such program. O-R is a recrea-
tion center open to chosen students
during their lunch break.

O-R serves several purposes. One
important purpose of the recreation

center is the reduction of conges-
tion on the playground during the
overlapping lunch recesses.

O-R also provides teachers with a
reward they can present deserving
students. Only four students from
each class are admitted to the cen-
ter each day.

Most importantly O-R allows
students a wide range of recret
tional activities and an opportunity
to develop hobby skills.

At the center, students may play
with any of the games or toys avail-
able. They may choose to take les-
sons in chess, checkers or cribbage.
Many tumble or wrestle on the
mats provided. Others work on the

. 3.1,7
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special home crafts being taught,,
such as weaving, sewineor furniture
refinishing. There are some students
who simply watch or talk with their
friends.

The originators of Operation
Recreation hoped to bring in
members of the community who
would share their interests and
skills. Many people have willingly
responded. Mrs. Joanne Donatelli
of PG&E recently presented a slide
show to students attending the cen-
ter. Mr. Percy Lynn of Tahoe Ele-.
mentary School and his three
.highly trained Shelties gave a Ter-,
formance three weeks ago. Dick
Lang of Sacramento City College,
Associate Editor., otiagamento
Education," coilaucted a photog-
raphy seminar and has promised to
come back and teach basic dark-
room techniques. Mrs. Bertha
Jones, a parent volunteer, presents
sewing lessons once a week.
__Operation Recreation is a- new
program. Time will test its actual
success. Thus far, students work
hard to be chosen to participate.
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A classroom atmosphere was cre-
ated in the new Earl Warfen Com-
munity Center to show that learn-
ing can and does take place away
from as well as inside the regular
classroom. The children and staff,
through creative organization, se-
lected appropnate materials and
developed a system fort 100% in-
volvement in transporting and set-
ting up equipment in manageable,
functional, learning areas. They
modeled exemplary multi-level

t learning experiences fof children
spanning 1-3 grade levels in three
components mathematics, read-
ing, and.gross motor skills. The dis-
mantling and return to the school
classroom was executed with equal
facility, demonstrating that these

PRESENTS PROGRAM TO
Children and Staff from

children and staff members have
been working on the progressive de-
velopment of their resources to in-
crease their understanding or them-
selves and the real world.

Mark Hopkins has devoted much
energy during their first year of
,ECE toward planning for and in-
creasing meaningful participation
and involvement of parents, com-
munity, and staff to develop a
learning environment for children.
The school advisory committee
modeled one of their meetings, for
the state staff. This included a pre-
pared agenda so that each partici-
pant was aware of business to be
discussed. The reason and purpose
for ECE was presented by last
year's chairman, Beverly Philo. The
parent questionnaire was reviewed,
which served as the basis for in-
viting parents to share their talents
and participation in the school. fhe
new chairman, Donna Fong, gave
an overview of plans for the
1974-75 program.' Principal Harris
Perry reviewed school goals and
took the group through the process
of parent involvement including
home visitations, conferences, class-
room participation and door-to-
door contacts through the com-
munity worker.

John Morse, one of the expan-
sion schools for this year, has done
an outstanding job in training

Mark

Hopkins

Parent .

Meeting
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teacher aides in a preschool Work-
shop,. This school is one of the sites
hr our district who has not had paid-
aides, thus, it was particularly sig-
nificant that early training was set

'up. The, workshops were planned
and conducted by the staff training
division of our district through the
cooperation -of Nona Sall and
Wayne Weil. Weil reported that the
aides attended all sessions of the
workshops and were enthusiastic
participants.

The Spanish=English bilingual
program at Ethel Phillips was pre-
sented with 'Children from pre-
school through third placement-
level.

Approximately 1000 persons em-
ployed by State Department of
Education visited our model pro-
gram in small groups. The visita-
tions were_ begun by Dr. Wilson
-Riles, State Superintendent of Pub-
lic Instruction, who sent individual
certificates of appreciation to each
of the participants from our dis-
trict.

This Early Childhood Education
Program provides a method for
principals, staff, and parents to,
plan, implement, and evaluate a
sound educational system for chil-
dren. Let us hope that the program
will continue and have support
from both the school district, state
legislators, and the community.

Minors May Donate
Blood

NI

On January 1, 1975, Assembly
Bill No. 3125 and Senate Bill No.
1540 became effective in the State *
of California. Thisjegislation makes
it permi.sible for minors ated 17

years to give blood to a licensed
blood bank with the written con-
sent of a parent,

The Sacramento Medical Foun-
dation Blood Bank has available
copies of forms for parental con-' icontinued on.page 8) s`L__ _ _
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Sacramento Area Joint Powers Purchasing Group
program already opepting and pro-
ven. Once the mWchanics were
worked out, each participating pur-
chasing agent secured a resolution
from their governing board author-
izing said purchasing agent to parti-
cipate in behalf of their district.

The first combined paper bid
produced the lowest price quoted in
the State of California. Since this
illustrious lieginning, the Joint
Powers Purchasing Group has con-
tinued to experiment by adding
new items, such as crayons, pens,,
scotch and masking tape, art paints,
pencils, custodial supplies, lamps,
computer paper, physical education

To_do this _they had a_comper _ _ _ _ao_ntinued_on_page 8)

The California Association of-
School Business Officials (CASBO)
is a statewide organization, of busi-
ness officials for public schools.
Through CASBO membership, pur-.
chasing agents from this area have
shared common purchasing ideas,
concepts, and problems for -many
years. Durmg an association meet-
mg m 1969 concern was expressed
about varying bid prices experi-
enced by individual districts. Bids
reflected price increases of 20%
over the previous year. This in-
crease generated discussion of the
possibility of combined bids by
means of a cooperative purchasing

---group--for--schools--in_the_ Sar Ta-

mento area.
The Sacramento CASBO section

elected to explore this purchasing
concept and the Sacramento Area
Joint Powers Purchasing Group was
formed consisting of Elk Grove,
Folsom-Cordova, Grant, Los Rios
College, 'North Sacramento, Placer
County, Rio Linda, Sacramento
City Unified, Sacramento County,
and San Juan Unified. This group
serves 833,000' taxpayers by pur-
chasing for 183,000 students. For-
tunately, the Placer County Depart-
ment of Education already was pur-
chasing for 80 school district4 in
Placer, Sierra and Nevada Counties.

31 ,
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Pre-Field Act Building Program (continued from page 3)

Greenwood School. This move will
be affected as soon as the necessary
classrooms can be relocated to that
-site.

It is still expected that the Sacra-
mento Senior High Sthool project
will continue on schedule to allow
that campus to continue in uninter%
rupted operation. However, the
construction schedule will be very
tight and interim housing for that
school may be necessary for the fall
semester, 1975. A decision on this
need will not be made until spring.
.NThe California, Crocker, Wash-
iriiton and William Land, projects
will require vacating those sites so
that demolition can praede the
construction of new facilities. The
programs and offices currently
housed in Washington School are to
be relocated shortly so that project
can begin thig` February/March. The

Board of Education hai approved
interim housing plans to move the
programs and offices now at Wash-
ington School to rooms available at
Marshall, St. Joseph's (rented
space), Jedediah Smith, Coloma
and Fremont schools. The board
still has to take action on interim
housing plans for California,
Crocker and William Land schools,
but it is anticipated no double
session arrangements will be neces-
sary. These projects will begin
demolition shortly after the iegular
school year next June.

The final working drawings
(plans) have been completed and
approved by the State for the Sac-
ramento, Riverside and Tahoe pro-
jects. They have been completed
and are under review by the State
for the Bret Harte, David Lubin,
and William Land projects. The

final working drawings for the re-
maining projects are to be com-
pleted by the end of February.

The successful passage of Mea-
sure I last November has provided
funds to replace the pre-Field Act
facilities serving Lincoln Opportuni-
ty School, Lincoln Continuation
High School, American Legion Con-
tinuation High School, and special
education facilities at John Muir.
Initial and preliminary,screening of
the architects applying for these
projects has been completed. The
Board of Education will have op-
portunities to interview the archi-
tects recommended by the screen-
ing committees and make final
selections shortly thereafter. As
soon as this has been accomplished,
time schedules for these projects
will be established.

Purchasing (continued from page 7)

supplies, etc. All items are. evalu-
ated by. the group as to commonal-
ty of specifications and the poten-
tial savings for bulk purchases and
problems of delivery, storage, etc.

The goal of the Joint Powers Pur-
,chasing Group is to constantly ana-
lyze all factors affecting purchasing
and to adjust or alter concepts and
items as necessary to achieve the
greatest value possible for the ex-
penditure of taxpayer _funds. The
Sacramento County Grind Jury re-. port for 1972 included the follow-
ing statement: "In our opinion
there has been improvement in co-
operatiVe purchasing as conducted
by the Joint Powers Purchasing
Group. Our recommendation is that
the service continue and be ex-
panded when feasible."

However, the Purchasing Services
Department is very concerned

about the rise in prices and the
cuthack in supplies. In almost all
commodities we are experiencing
a turnabout from a buyers' marker
to a sellers' market. We are no long-
er getting price protection on long
term contracts. As a matter of fact,
on many product lines the best we
can get is price at time of shipment.
Our main concern now is not the
price but locating the product.

Just a few examples of price in-
creases: ditto paper from $8.50 to
$18.23 per case; ditto fluid from
$7.50 to $16.50 per case; ditto
masters from $3.50 to $4.05 per
box. White bond paper, 8V2 x 11,
has risen from $.85 to $1.40 per
ream. Regular newsprint, ruled, has
gone from $13.90 to $21.30 per
case.

These are trying times for pur-
chasing, with spiraling inflation and
new shortages being reported daily.

Blood Donors
(continued from page 6)

sseeti Anyone interested may obtain
such orms by calling (916)
444-65 and asking for "Donor
Services' d Bank Will re-
quire th.' the parent come to the
Blood f nk with the donor or, if
not possible, indicate where they
can be reached for appropriate con-
firmation of a consent.

The legislation referred to also
makes it possible for a blood bank
to accept persons aged 15 and 16
provided they, have a written
authorization 'from a physician, as
well as written consent.

The Sacramento Medical Foun-
dation Blood Bank believes this
legislation will add significantly to
the available supply of voluntary
blood donoq, but considers minors
aged 15 and 16 should be asked to
give blood only when a physician
deems it desirable.

joels Corner (continued from page 3)

the staff is a participating member sibilities. -
of the total operation. It is a work- With all employee groups work-
ing relationship with everyone as- ing cooperatively in a joint venture,
suming his fair share of the respon- I'm confident that we will be able

*:4«.4X10.7X1r41:0:50333.1:30:**7$33C713:313332CCO.X.NNE:437.31317.41374:
4 u

to solve most of our problems, both
the short term and long term, in the
Sacramento City Unified School
District.

8
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SACRAMENTO CITY UNIFIED SCHOOL DISTRICT. 3v3

MEMORANDUM
All Interested .Teadiers and

Classroom Aides

Don Caldeira and
Nona G. Sall

.Woilcshop Instructors

SUBJECT: 41loss MOTOR EQUIPMENT,WORKSHOP

DATE: December 9, 1974

A workshop for making equipment to be used in your Gross Motor Program:

will be held do Saturday, January 11, 1975 from 8:30 - 3:30 p.m. in.the-

1Pultipurpose room at the O. W. Erlewine Elementary School.

YOu may receive 1/2 unit of credit to beJadded to the first class session.

We plan to have each participant make the following:

4-6 Bean Bags in geometric shapes

2-3 Hula' Hoops

1-2 Scoops

4-6 Fluff Balls

_ Indivi- dual_ Jump_Ropes__

There will be a $3.00 materials fee to pay for the materials we will be

using. Also, please bring.a.ny of the following, which you may have, with

you:

1. Empty and rinsed 1/2 gallon.clorox bottles.

2. Discarded panty hose.

3. Material scraps for bean bags (especially solid

basic colors). A

It will be necessary for participants to pre-enroll in order for us to have

the materials available for everyone. Please return the form below with

the materials fee.

I would like to pre-enroll in the Gross - -Motor Equipment Workshop for January 11,

1975. Lam enclosing the $3.00 Materials Fee.

Yes

No

I WOULD LIKE TO RECEIVE 1/2 UNIT CREDIT

32.1
School



SAC 0 CITY tti(IEFIED-SCHOOIONTRICT
'-"-A15MINISTRA BUILDINCY-7,, -

`1819 N 'STREET ;p.p. /LOX -; ." APPENDIX22.,-
..SACM,MENTO, CALIFORNIA '95810

-454-8123
JOSEPH N. LYNN

.7.1112arY .-2);- 1975

M. MyrO H. Tennis, Reviewer
National Ed.D. Program for Educational Leaders
Nova Univeksity :-

Cllege Avenue' ..

Fort*Laudekdale, Florida 33314

Dear Mr. Tennis:
!
It is my understanding that as a reviewer for the doctoral program ,at Nova Univer-
sity, you are interested in leadership projects currently being implemented by
candidates. I am writing to inform you of the very worthwhile benefits which
have accrued to the students of the Sacramento City Unified School District as a
result of Mrs. Nona Sall's curriculum program, "Gross Motor Skills Development".

Twelve of the schools in the Sacramento City Unified School District are currently
involved with California's new state-funded Early Childhood Education Program.
One of the basic components within the state guidelines for implementation of
Early Childhood Educatioh is that of gross motor development objectives and
activities. The teachers and parents serving on local school advisory committees
have identified many of the skills which they expect children to perform. School__
stafft-have searched long and hard to=identify objectives and activities which
mouIddeVtiop these skiiIS. No one has been able.tObxing together the results of
these staff-parent efforts. Now it has been. accomplished!

Pr°

Mrs. Sall has made available a curriculum product, based upon empirical research,
Which gives school staffs a valuable tool with which to work. Teachers are excited
because the curriculum gives sequence and continuity for, program implementation,
respecting individual development needs of pupils. Parents Naze pleased because
ithe'program offers tangible activities with which their children can learn. The
leadership given by Mts. Sall hasprovided new focus and direction for the schools
implementing gross motor developmental programs for children in prescho61 through
grade three. within the Sacramento City Unified SChool District.

I should like to inform you that Mrs. Sall has generously sharedthesp materials
ith district personnel in many ways:

,l. School site training sessions -Four training sessions for teachers
and parents have been provided upon the'request of the individual
schools. Along with the training sessions, alljoarticipants_
received the curriculum package, "Gross MotOr SXills Development".

2. District in-service workshops (15 hours each) - Four district-wide
in-service workshops wake held to meet-teacher requests. T4

:Cbrriculum package,c"Gross Motor Skill's 6evelopment", was_made
'available to each teacher and used as a basic text- -for course
?offerings.

32.
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0 ,, Mr. Myron Tennis

January 29, 1975
Page 2

yt

3. District-wide curriculum development projedi - The curriculum
package, "Gross Motors Skills has been presented to
the district-wide ElementaryCurr ulum Development Advisory
Committee. Mrs. Sall offered. to share the curriculum package,
should it meet a district need. The Curriculum Developmt
Advisory Committee, composed of teacher representatives, parents,'
and administrators,,was most enthusiastic in ,approving, funds for
duplication of these materials for later distribution within
a.K-6 package. Children in 56 elementary schools will, hopefully,
benefit from improvements in the instructional program as a result.

do hope this information describes advantages gained by children within the
Sacramento City Unified School District from Mrs. Sall's participation in the
educational leadership program at Nova UniVersity. It .has been a real e. ure-
to,note the interest and enthusiasm generated by use of this newly dev
curriculum. I anticipate that the distribution of materials to all sc Dols within
the district will result 'in further motivation and interest in provid ivi-
dualized approaches to gross motor developmental instruction. T lum
offers promise for continued improvements in instruction in the ly childhood
years. I am enclosing a copy of e package "Gross Motor Sk s Development",
for your review. It will be seff-explanatory as to T.46y ev yone is so pleased
with this work.

Sincerely,

Louise H. Leoni
Director

Elementary Curriculum and Instruction

LHL:ps

cc: Mrs. Nona Sall
Dr. Russell'Xircher

Encl.
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ERLEWINEgEMENTARY.SCHOOL VISITATION

4.61w.s,tiottor Survey
,

Aparch.- April, 1974

Please respohd to the questions below and return this sheet to
the principal or,tota office before you leave.

1. Do you have a structured gross motor
skills development program in your
school now?',

2. Are youjrnterested in implementing
a gross motor program. with your class
or school?

3. Would you be interested it havAg;an
inservice class offered for credit whicii.-7
would .include the techniques for
implementing a groS-t'acitor.prograiii?

4. If you would be interested in such an
inservice class, please indipate your
preference below for meeting time.

Friday evening and Saturday'

Aftei, school meetings once a Week

tverday after school for one week

5. Do you think it would be worthwhile to
have the district offer a workshop to train
volunteer parents to help in'a gross motor
program?

Name

Please check one: Parent

Principal

,

School

Yes No

Yes- No

Teacher

Other
z
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APPENDIX 24

SACRAMENTO CITY UNIFIED SCHOOL DISTRICT
Personnel Services Office

Staff Training Services Department
Fred J. Stewart, Administrator

Evaluation of Inservice Education Progrags

WORKSHOP IN PLAY AND MOTOR PATTERNING SKILLS,, K73, 776-212

O. W. Erlewine Elementary School

Spring, 1974

1. To what extent do you feel that
you are better Prepared to do
your job because of the training
you received in this program?

2. In 4hich of the 'following areas
was this program helpful to you?
(Check only those applicable)

307

Significantly Moderately Negligibly

16 10 0

LECTURES: philosophy/theory/general 14 8 0

information
DISCUSSIONS: 17 3 0

DEMONSTRATIONS: 'mpthods/techniques/
materials 25 3 0

WORKSHOP ACTIVITIES: 4 7 0

TEXTS AND RESOURCES: knowledge/
availability 9 5 0-

MATERIALS/SUPPLIES:' 10 2 0

4t.

3. Did this program meet the stated objective: Yes 28 No 0

4. Would you be interested in attending A class
on the transportAble gross motor skills and 7, Yes 27 No 1

development program which has been discussed?
f.,

/

z

325



Appendix 25

GROSS MOTOR SKILLS DEVELOPMENT

1.' Do you think that you could assist in thel/e-
and post-testing of children using the
inventories?'

2. Do you think. you could be responsible for a
gross motor skills station with'five to ten
children?

3: Do you feel that you can effectively use the
task cards for individual and small group
instruction?

1. What further training would help you?

308

Yes No

2. What would you suggest that would make the task cards easier to work With?

3. Do you plan to implement the gross motor skills development program with your
class this year?

Name

Date

3213

School

Check one: Volunteer

Aide,

Teacher



WILSON RILES
Superintendent of Public Instruction

and Director of Education

APPENDIX 26

STATE OF,CALIFORNIA

DEPARTMENT OF EDUCATION
STATE EDUCATION BUILDING, 721 CAPITOL MALL, SACRAMENTO 95814

March 5, 1975

Ms; Nona Sall
Staff Training Office'
Sacramento City Schools
8710 V Street
Sacramento, California

Dear Nona:

After looking at your Gross Motor Skills Development prograM,
I am impre$sed with the scope of the activities planned for

primary grades. Since the Early Childhood Education program
emphasizes psychomotor development and individualized instruc-
tion, the concept that you have developed appears to fit in

very wql1 with the goa = of the prOgram.

4

The ECE management
of your pr r m, a
ECE c act per

You s truly,

am will be very interested in, the progress
I would encourage you to provide your

with a description-of the program.

(Mrs.) Barbara Uilson, Consultant
Office of Program Evaluation

and Research
(916) 445-0297

BW/jmr
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SACRAMENTO CITY UNIFIED SCHOOL DISTRICT
ADMINISTRATION BUILDING
2619 N STREET. P.O. BOX 2271 APPENDIX 27
SACRAMENTO, CALII:ORNIA 95810

JOSEPH H. LYNN
Suporintunilent

*larch 7, 1975

itl

Mr. Sam O. Kaylin
Practicurps-Department
National Ed. D. Programs for Educational Leaders

Nova University
College Avenue
Fort Lauderdale, Florida 33314

.310

Dear Mr. Kaylin:.

As one of the observers and reviewers for the Maxi Practicum for Mrs. Nona

Sall's project entitled-"Gross Motor Skills Development"; I am pleased to

inform you of my reactions and observable results.'
1

Our district was selected by the State Department of Education to pilot

the new and comprehensive Early Childhood Program for per cent

of the primary enrollment,located in twelve schools. Thit is a diagnostic,

prescriptive prograM written at the.school level to provide 'instruction ,

to students as determined from In assessment of identified needs. Since :*

gross motor skills development is an identified curriculum need in these

as well as other schoon, Mrs. Sall's project is timely and appropriate.

Mrs. Sall has developed a curriculum project which identified objectives

and activities planned in a sequencial method which will give continuity

to the teaching of gross motor skills from pre-kindergarten through pri-

med level, This will enable school staffs and parents to direct their

energies toward implementing this well-thought7out program instead of each

having"to do extensive indiyidual esearch.
:4>

It is my understanding that,Mrs. Sall has presented this pilot program, to

169 persons enrolled in four training sessions. These enrollees included

teachers, parents, and aides from 21 schools.

The turriculum package for this gross motor skills development was made

available to each participating teacher who irOiloting it at the school

level. Comments from training participants who are located in the twelve

ECE schools in our'district indicate that theprogram is both well planned

,and practical to implement.

4
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Mr. Shm 0. Kaylin Page 2

4.,
This program has been introduced to participants irOther neighboring
districts upon their request, Thus, worthwhile benefits will.accrue to
children in the 'larger Sacramento area as a result of Mrs. project.

If I can be of further assistance to you, please let me know.

11

Sincer ly,

ectL e4tiLL/4.__

Elvie C. Watts
Director
Early Childhood Education

o,
ECW:bch

cc: Dr. Rex'Kircher
Mrs. Nona Sall V

4

a

<7.
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SACRAMENTO CITY UNIFIED SCI-1,001.. DISTRICT
ADMINISTRATION BUILDING
1619 N STREET, P.O. BOX 2271
SACRAMENTO; CALIFORNIA mam

8585

JOSEPH H LYNN
Superintendent

February 26;"405

APPENDIX 28

Mr. Sam 0. Kaylin
Practicums Department
National Ed. D. Program for Educational Leaders

Nova University
College Avenue
Fort Lauderdale,-Florida 33314

Dear Mr. Kaylin:

312

Last year on February 28, I agreed to act as observer and evaluator of Mrs. Nona

Sall's proposed project which was a curriculum'program titled "Gross Motor Skills

Development". I haVe now completed this task, inasmuch as this program has been

successfully completed.

I was my understanding that I was obligated to observe the development and

activities of this program as well as to determine what emphasis of this program

uld be directeeto the improvement of this district's educational program. To

e best of my knowledge, I have fulfilled these obligations and will note specifi-

cally the degree of my participation and evaluation.

1. Four training sessions for teachers and parents at the participant's school were

carried out and all participants received the curriculum package that was

developed by Mrs. Sari and titled "Gross.Motor Skills Development".

The curriculum package, "Gross Motor Skills Development",..was made available

to all teachers who participated in four district -wide inservice workshops

which were held at the request of teachers who had heaid about this program.

In this district we have ih our organization an Elementary Curriculum Develop-

ment Advisory c.orraittee. This committee is headed by the director/of instruction

and curriculum, and meets monthly to develop, publish, and implement new

curricular piograms. The curriculum package, "Gross Motor Skills Development",

was accepted as ilworthwhile project for the advisory committee-to support;

therefore, the committee approved funds for the duplication of the curriculum

package which was distributed to the teachers in all of our 56 elementary schools.

. There were many informal demonstrations of the program at the sehool'where

Mrs. Sall was principal, and all of these were very effective and received

high praise fromiteathers and parents.

Finally, I would nAe that this program should have as great or greater impact of

any of those thilt we have initiated in the past five years. One major reason for

this is that twelve of our schools are current?* involved with California's new state -

funded Early Childhood Education Program; and one of the basic components of this

a



Mr. Sam 0. Kaylin
February 26, 1975
Page 2

program is the development of objectives and activities for gross motor development.
At the present time, this program that the participant, Mrs. Nona Sall, developed
and implemented is now in operation at, these twelve schools. Other of our schools
have teachers in them who are becoming more and more acquainted with this activity,
and it is my opinion that this program will soon be a regular part of the elementary
educational prograi.

Please let A know-if I can be of any further service.

Sincerely,

Russell R.'Kircher
Assistant Superintendent
Elementary Schools Office

RRK:ps
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SACRAMENTO CITY UNIFIED SCHOOL DISTRICT
ADMINISTRATION BUILDING
1819-N STREET, P.O. BOX 2271
SACRAMENTO, CALIFORNIA 95M0

JOSEPH., H. LYNN.
Superintendent

January 24,,1975

314

During the last year you have been enrolled in an inservice wiwkshop in
Gross Motor Skills Development sponsored by the Sacramento City Unified
School District, Staff Training Services Department.

We are interested in follow-up information regarding this class. Would

you please fill out the form below and return it in the enclosed envelope?

Thank you.

NGS:sk

I

Sincerely,

Ilona G. Sall

Personnel Specialist, Training

s

1. Do you have a structured Gross Motor Skills
Program in your school now?

Yes No

2: If your answer to (1) was Yes, do aides help
in your program? ,

Yes No

3. If your answer to question (1).was No, would
you please indicate the reason(s)?


